
PROCEEDINGS

INTERNATIONAL  CONFERENCE ON 
EDUCATION AND DEVELOPMENT & 
PSYCHOLOGY SCIENCES

OCTOBER
27 - 29 

 
DURRËS,  ALBANIA

Leadership and Innovation
Education | Research | Training | Consulting | Certification

6    UBT ANNUAL  INTERNATIONAL
CONFERENCE

th



 

 

 

 

 

 

 

Proceedings of the 

6th UBT Annual International Conference  
 

 

 

 

 

 

 

 

 

 

 

 

International Conference on Education and Development & Psychology 

Sciences 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

Edited by 

Edmond Hajrizi 

October, 2017 
  



 

 

 

 

 

 

© UBT – Higher Education Institution 

6th UBT Annual International Conference  

Durrës, Albania 27-29 October 2017 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Editor: Edmond Hajrizi 
 

 

Organizing Committee: Edmond Hajrizi, Felix Breitenecker, Kozeta Sevrani, Xhemajl 
Mehmeti, Bertan Karahoda, Eda Mehmeti, Jorida Xhafa, Emine Daci, Mimoza Sylejmani, 
Visar Krelani, Krenare Pireva, Sema Kazazi, Alisa Sadiku, Gjylbehare Llapi, Rineta Jashari, 
Bejtush Ademi, Ramiz Hoxha, Muhamet Sherifi, Lirigzona Morina, Murat Retkoceri, 
Artan Tahiri, Lulzim Beqiri, Muhamet Ahmeti, Ferid Selimi, Naim Preniqi, Skender 
Ramadani, Egzon Berisha, Trimor Racaj, Ukë Sejfijaj. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Authors themselves are responsible for the integrity of what is being published. 
Copyright © 2018 UBT. All rights reserved. 

Publisher, 
UBT  



 

 

 

 

EDITOR SPEECH 
 

 

UBT Annual International Conference is the 6th international interdisciplinary peer reviewed conference 

which publishes works of the scientists as well as practitioners in the area where UBT is active in Education, 

Research and Development. 

 

The UBT aims to implement an integrated strategy to establish itself as an internationally competitive, 

research-intensive university, committed to the transfer of knowledge and the provision of a world-class 

education to the most talented students from all backgrounds.  

The main perspective of the conference is to connect the scientists and practitioners from different 

disciplines in the same place and make them be aware of the recent advancements in different research fields, 

and provide them with a unique forum to share their experiences. 

 

It is also the place to support the new academic staff for doing research and publish their work in international 

standard level. 

 

This conference consists of sub conferences in different fields: 

- Education and Psycology 

- Life Sciences and Technologies (Health and Food) 

- Management, Business and Economics 

-Humanities and Social Sciences (Law, Political Sciences, Media and Communications) 

- Computer Science and Information Systems 

- Mechatronics, Robotics, Energy and Systems Engineering 

-Architecture, Integrated Design, Spatial Planning, 

-Civil Engineering and   Infrastructure 

 

This conference is the major scientific event of the UBT. It is organizing annually and always in cooperation 

with the partner universities from the region and Europe. 

 

As professional partners in this conference are: Kosova Association for Control, Automation and Systems 

Engineering (KA CASE), Kosova Association for Modeling and Simulation (KA SIM), Quality Kosova, 

Kosova Association for Management, Institute for Development of Education and Academic Affairs (IDEAA) 

This conference is sponsored by EUROSIM - The European Association of Simulation. 

 

We have to thank all Authors, partners, sponsors and also the conference organizing team making this event 

a real international scientific event. 

 

This year we have more application and publication than last year. Congratulation! 

 

 

 

Edmond Hajrizi, Chair 

UBT- Higher Education Institution 
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1
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Abstract. In setting the institutional vision for University for Business and Technology in 2001, 

founder Dr. Edmond Hajrizi sought to educate Kosovo students to become active contributors to 

the society and in the workplace, within the country, the Balkans region, and beyond. The UBT 

Knowledge Center initiative extends the founding vision of national development through higher 

education. Since local knowledge, identity, and learning are necessarily situated, Kosovar 

students, faculty, staff, and administrators serve as topical experts and international educators 

from Sweden and the United States serve as design facilitators for this collaborative project. This 

paper presents the vision for and concept of the Knowledge Center, followed by reflections on 

the process so far and anticipated future actions. 

 
Keywords: Constructive pedagogy, Flipped classroom, Informed learning, Informed systems 

approach, Soft systems methodology 

 

 

Introduction 

 
Collaborative design commenced in April 2017 when international faculty from Sweden and the 

United States co-taught a graduate level course, Information Systems Analysis, Design, and 

Modelling, at the Pristina campus. Working with UBT administrators, directors, managers, and 

librarians, students worked in teams to co-design three essential parts of a holistic Knowledge 

Center ecosystem: a digital environment to advance local knowledge visibility, an organizational 

environment to enhance boundary crossing collaboration, and a digital academic library 

environment to enable discovery of and access to published academic scholarship. 

 
Following these ‘learn by doing’ instructional activities, exploratory knowledge management 

discussions produced a Knowledge Center concept paper in July 2017, with funding from the 

Fulbright Specialist Program. The white paper recognizes the social context of learning – that 

knowledge is acquired and understood through action, interaction, and sharing with others. It 

thereby anticipates the social relationships necessary for information exchange and knowledge 

creation, oftentimes enabled by technology, for knowledge incubation in the university and 

beyond [12]. 

 
This collaborative design approach anticipates continuing to convene multidisciplinary 

conversations and to integrate interdisciplinary coursework into realization of the University’s 
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founding knowledge vision which recognizes the critical importance of developing new and more 

complex ways for connecting people, information, and technology in the university and with the 

society. In response, the UBT Knowledge Center aims to foster knowledge creation which curates 

and preserves intellectual, cultural, national, and regional resources for future generations. 

 

 

Knowledge Center Vision 

 

The University for Business and Technology Knowledge Center furthers awareness and usage of 

existing knowledge for exchange and creation of more knowledge. Online ‘anytime, anyplace’ 

access to local and global knowledge collections enables UBT researchers to harvest the best 

ideas available from the core academic publisher databases and a curated UBT digital repository. 

The increasingly digital landscape, in turn, offers rich opportunities for redirecting University 

fiscal, human, and facility resources. 

 

Of special importance, an institutional repository makes ‘local knowledge visible’ - through 

discovery and access - to University student, faculty, and staff scholarship and creative work. 

Over time and with practice, students’ assignment workflows will naturally identify earlier 

projects and reports on their subjects of interest. This faculty and student work could also be 

designated as open access, thereby ensuring worldwide dissemination of a growing corpus of 

UBT thought. Substantial Albanian language content ensures relevance to Kosovar community 

readers and fortifies UBT’s lead role in national and regional knowledge generation. 

 

Within this enriched digital knowledge ecosystem, University library facilities provide gathering 

spaces designed to foster diverse learning activities, ranging from reflective study to collaborative 

work. The transition from a traditional book warehouse function to a catalytic knowledge 

incubation purpose necessarily requires reconsidering information systems and facility design 

assumptions. So, well aligned with its signature ‘learn by doing’ approach, University for 

Business and Technology employs an inclusive design approach to establish shared vision, 

purpose, and methods “to build collaboration environments to enable discovery and access, 

interpretation and analysis, creation and sharing of knowledge” [8]. 

 

 

Knowledge Center Genesis 

 

“The most significant innovation enables the realization of far greater human potential. The 

catalyst of such creativity in higher education is the acquisition of new knowledge and the living 

of new experiences. Then, within innovation and incubation environments, new thinking enriches 

knowledge handed down from previous generations, enlivens contemporary lives and informs 

future growth” [8]. In this spirit, the University for Business and Technology aims to create an 

intentional campus learning ecosystem - a Knowledge Center comprised of systems, services, 

facilities and resources - through reinventing and redesigning UBT Libraries. Anticipated 

outcomes recognize the synergistic potential of ensuring robust discovery and access to academic 

publisher content (through the university library) and local intellectual content (in an institutional 

repository). These innovations reflect worldwide transformation of academic libraries into full-

service learning, research, and project spaces. 

 

The organizational knowledge vision for the Center was advanced in spring semester 2017 during 

a graduate ‘soft’ systems modelling course. Using human-centered methodologies, international 

higher education collaborators [10] worked together to design curriculum activities [11] for 
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envisioning virtual spaces and physical places for and with Kosovo students, professors, and 

staff. In a ‘learn by doing’ fashion, students generated design recommendations, which prioritized 

co-creation of a digital environment to advance local knowledge curation, preservation, and 

access. They also recognized the importance of cultural practices, including acquisition, 

organization, and dissemination workflows, to promote student and faculty curation, 

interpretation, and usage of student research projects, faculty research papers, and community 

research reports. Finally, students suggested intensifying efforts to enable online access to 

published academic scholarship through an online public access catalogue (for books) and 

aggregated academic publisher databases (for journals). 

 

 

Center Concept Origins 

 

Early design thinking about the University for Business and Technology Knowledge Center 

concept is grounded in Peter Checkland’s Soft Systems Methodology processes [3 -6] and 

Christine Bruce’s Informed learning theories [1-2]. In combination, this antecedent scholarship 

from England and Australia, amplified in Sweden and the United States [12], now furthers 

systems design and knowledge management in the UBT Knowledge Center in Kosovo. These 

founding ideas aim to further information exchange, reflective dialogue, knowledge creation, and 

conceptual change [9]. Graduate students in a 6 -credit graduate level Information Systems 

Analysis, Design, and Modelling course at the Pristina campus served as initial co-design 

practitioners, researchers, and consultants for the UBT Knowledge Center, utilizing these ideas. 

 

Throughout, Soft Systems Methodology tools and techniques guided course participants’ 

exploration of essential questions related to the why, what, and how [7, 

 

219f] of ‘the problematical situation’. Co-design process was facilitated by guest professors from 

Sweden and the United States and informed through course presentations and conversations with 

UBT academic and technology leaders. Student projects applied SSM tools to create models and 

generate recommendations on various dimensions of the Knowledge Center idea. 

 

Project #1 choose to focus on the technological part of the problematical situation. Group 

members identified six perspectives – from students’ experiences – to further explore using SSM 

models. One viewpoint related to students’ wishes for access to free and credible data and, 

relatedly, a second perspective acknowledged students’ desire to collaborate in research projects 

and therefore contribute to production of freely available credible content. From the position of 

librarians, another perspective prioritized the organization of content. Two other perspectives, 

reflective of UBT information technology staff members’ worldview, emphasized data center 

infrastructure establishment, including information security for protecting intellectual property. 

The sixth perspective, presented by Rektor Hajrizi, envisioned making local knowledge visible 

through furthering discovery of and access to research content produced by academic students 

and university professors on institutional, local, and international levels. He acknowledged that 

this necessarily required policies and procedures to collect relevant information as well as 

provision of a digital platform for data exchange [9]. 

 

Project #2 expanded on the institutional role for campus libraries across the world. Team 

members also considered the global impact of a mature UBT Knowledge Center. Mindful of the 

need for phased projects, students recommended revisiting current library facility design 

decisions, to create more attractive and inclusive spaces for both physical and virtual technologies 

and services that enable information flow and knowledge exchange. This included ensuring easy 

access for people with disabilities [9]. 

 



 

 

8 

 

Project #3 imagined the UBT Knowledge Center as consisting of four pillars comprised of 

physical library, electronic archive (e-archive), globalization platform, and online 

communication. From both systems/technology and social/political perspectives, the group found 

the e- archive to be of greatest interest. In their drawings, the e-archive anticipates the full 

expression of the Rektor’s vision, which enable curating, storing, and sharing local knowledge 

through a global platform accessible by other universities within the region and around the world 

[9]. 

 

 

Synthesized Concept of the UBT Knowledge Center 

Movement toward a coherent, integrated design concept required synthesizing student teams’ 

visions for a UBT Knowledge Center. In that spirit, the international teaching team collaborated 

with university leader Dr. Edmond Hajrizi to create a comprehensive conceptualization figure, 

depicted in the Rich Picture style, Figure 1. 

 

The figure depicts an early rendering reflecting institutional vision, potential design, and value 

added. Starting at the top right corner of the figure, UBT, with its four campuses, is illustrated. 

As presented, UBT is located in Kosovo but functions in an international setting through its 

collaborators – symbolized with a globe. An arrow to the left of UBT illustrates the various 

disciplines and educational programs offered. 

 

In the bottom right corner, the current physical library is depicted with its stacks of 250,000 print 

books, as well as its e-books and publisher databases. The librarians’ present work with physical 

books and digital material, including cataloguing and circulation, are illustrated at the left of the 

sphere named ‘core knowledge’. 

 

To the left of the UBT symbol, elements of the Rektor’s futuristic vision are illustrated as physical 

‘places and spaces’ for collaboration (see the center of the figure) and repositories for students’ 

and professors’ academic work. The students’ ideas about collaborative digital solutions 

supporting their studies and enhancing their knowledge development are also represented. 
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Fig. 1. Conceptualization of the UBT Knowledge Center [9] 

 

To realize these initial design ideas, Figure 1 further acknowledges that the interior design of the 

library facility needs to be re- designed to open up places and spaces as well as enable mobility 

and flexibility. The drawing for a repository for UBT created knowledge recognizes a need for 

developing sustainable architecture and software. In addition, there is need for policies and 

guidelines (illustrated below the ‘digital technological solutions’ at the middle left) on how these 

technologies should be used to support integrity, accessibility and storage. Further, Figure 1 

recognizes that the library can act as a node, but its function needs to be expanded in terms of 

identifying the knowledge needs as well as working with, and supporting professors and students 

with their research workflow (illustrated as a wavy arrow at the center bottom). This is likely to 

require development of staff members’ level of knowledge and competence as well as 

establishment of a new professional position of knowledge manager. 

 

In its fullest expression, the UBT Knowledge Center adds considerable value to the academic 

library, which is complemented by open spaces and collaboration places, and amplified by a UBT 

knowledge repository. This visioning, repurposing, and designing activities anticipate that an 

academic library must provide flexible, future-oriented services, resources, and expertise in 

remodelled spaces, enabled by ubiquitous technology and wireless internet. By realizing these 

anticipated ‘musts’, UBT will further its Knowledge Center vision, i.e., discovery and access, 

interpretation and analysis, and creation and sharing of knowledge. Re- invented spaces also 

accommodate growing demand for more flexible and collaborative spaces,reflective of 21st 

century teaching methods that engage students in active learning and group work. Project scope 

might also integrate food services to encourage gathering and lingering - to forge social 

relationships necessary for information exchange and knowledge creation – and thereby advance 

“knowledge management and information systems” [13]. Within this rich framework of ideas, 

University for Business and Technology architecture, furniture, and interior design studios will 
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explore facility design modifications for the UBT Innovation Campus Library during fall 

semester 2017. 

 

Knowledge Center Reflections 

 

In setting the founding vision for University for Business and Technology in 2001, founder and 

President Dr. Edmond Hajrizi aimed to prepare Kosovar students to become active contributors 

to the society and in the workplace, within the country, the Balkans region, and beyond. Now, 

sixteen years later, the Knowledge Center initiative acknowledges the University’s continuing 

responsibility to foster democratic civil society and regional economic growth, as well as further 

smart business practices and higher education efficiencies, through knowledge sharing for 

knowledge generation. In the belief that enabling educational environments advance ‘learning to 

learn together’, outcomes for the Knowledge Center promote university community members’ 

capacity “to share what they have learned, learn what others want to share, and imagine how they 

might combine their talents to discover and do even more meaningful work … for the greater 

good of humanity” [8]. 

 

The Knowledge Center concept appreciates the social context of learning – that knowledge is 

acquired and understood through action, interaction, and sharing with others, oftentimes enabled 

by technology. This vision thereby aligns well with other UBT innovation and incubation 

initiatives, which recognize that ideas, people, and technology – in relationship and through 

connection - enliven thinking and inform growth that activates human potential and enriches 

social progress. Of special significance, inclusive and participatory co-design activities will 

initiate and sustain working relationships among UBT faculty, staff, and students that ensure 

steady progress from concept to design to implementation and transformation - which animates 

creativity and innovation, accelerates adoption and adaption, and amplifies experience and 

knowledge. 

 

Forthcoming activities includes workshops with UBT faculty, students and collaborators. 

Further, students in a master’s course at Linnaeus University in Sweden will explore Knowledge 

Center ideas about IS/IT organizing, communicating and collaborating, in the spirit of ‘learn by 

doing’, to meet their course learning outcomes. Thus, these students too will contribute to – and 

learn from - realization of the bold Knowledge Center vision as they add – from afar - their ideas 

about what is both feasible and desirable to implement in the Kosovar setting. Such mutual 

benefit is a fitting collaborative design outcome because, finally, the UBT “initiative 

acknowledges that societal progress, whether local or global, ultimately depends on catalyzing, 

fortifying, and affirming human inquiry … working in a global marketplace and living in a global 

society” [8]. Note: This international collaboration is funded in part by a 2017 Fulbright 

Specialist Program award from the J. William Fulbright Foreign Scholarship Board, United States 

of America. 
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The value of inclusive education in Kosovo 

Alma V.Lama1 

South East University Tetovo, Macedonia 

al21449@seeu.edu.mk 

Abstract. Inclusive education is a great deal in all countries around the world which aim to treat 

everyone the same, have equal opportunities for all children regardless of race, sex, religion or 

any other diversity.  

In Kosovo, inclusive education has become a reality as a concept but is facing numerous 

difficulties in making efforts toward the realization. 

The purpose of this study is to understand the value and effect of inclusion in students with 

learning disabilities in general education and its environment.  This study is intended to listen to 

the understanding of the teachers on inclusion and base on that recommend what needs to be done 

in order to continually encourage inclusion in the regular classroom.   

So through this paper we will understand the potential and the value of inclusive education into 

a regular education! 

This study contains critical analysis of research, a comprehensive review and a literature review 

concerning the issue of all inclusive education, some factors that helped the movement to educate 

students in inclusive classroom, models of how an inclusive classroom should look like, the value 

of all students, the attitude of regular students and regular teachers when placing students with 

disabilities into a regular classroom.   

 

Keywords: Inclusive Education, Disability, Difficulties 

 

 

Introduction 

In the past, in Kosovo, the education of children with learning disabilities were included in one 

term as “children with special needs” have attended special education classes.   As a result, these 

children have remained isolated from the society and they were not given an opportunity to 

socialize or benefit from students with normal intelligence; or ready to join the larger or 

heterogeneous communities in which they could live and work for the rest of their lives. 

 
 In fact, the special education in Kosovo has been running sinc1950 but the education in these 

special schools was offered for a small number of children considering the small number of 

schools and the non-professional staff.   

In a period of 1990-1999 there were four special schools and four attached classes in the context 

of regular schools that have functioned.  Since 2000, there were great changes that took place in 

Kosovo Education and one of those was to  separate children with learning difficulties and those 

are children who have mental health problems, for example anxiety, or have additional 

developmental disorders, verses those that have mental illness.  This idea was supported by  

Ministry of Science and Technology , firstly under the governing of UNMIK and  some 

international organizations such as  Save the Children, Finnish Support to the Development of 

Education in Kosovo (known as “FSDEK”), UNICEF, Handikos, etc.  The period after 2000, 

marks a great progress towards the development of a series of documents by the Ministry of 

Education, Science and Technology which have been boldly oriented towards the inclusion. 
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Inclusion 

 
Inclusion is understood as a strategy that students with disabilities should be integrated into the 

regular education classrooms whether or not they can meet regular curricular standards therefore 

Ministry of Education together with its cabinet made it possible that education in Kosovo should 

be in line with modern education trends so these students have to be integrated into a society 

through inclusive education. 

 

Since every child has a right on education, inclusive education has become an integral part of all 

policies of the Ministry of Education, Science and Technology in Kosovo.   Ministry of Education 

in Kosovo continually tries to implement the best practice and this practice normally involves 

teachers as they are asked to educate all students in inclusive classroom.   

 

Research has shown that all inclusive classes contribute to the idea that students with disabilities 

should be part of regular classes and provide assistance when necessary or when the lesson is 

hard to comprehend.  

 

However before any school can implement a program, they need reliable evidence that the new 

program will work as it is strongly related to people’s attitudes whether they are positive or 

negative as this results on its effectiveness.   

 

In order to improve the inclusion program, the school should provide appropriate training so 

everyone involved find the school a place that is fun to be.  

 

 

Inclusive outside of Kosova 

 

In other countries inclusive education begun in the previous century!   

According to (Lipsky & Gartner, 1997,p73) ”In United States, Special education began in 1823” 

and between 1905 to 1920,cities such as New York and Cleveland begun to accommodate schools 

for students who have difficulties in learning due to cognitive problem, social issues or those who 

were hard to be teachable.  

Then in 1960’s different studies were published questioning the benefit of special classes for 

children with cognitive issues.  Lipsky and Gartner(1997) brought a conclusion such as: 

There is no evidence that the academic progress for children with disability was better than the 

academic progress of children in general classroom.  

General education is capable of providing effective individual instruction to those with cognitive 

issues. With this in mind in 1973 the Vocational Rehabilitation Act was formed as a civil right 

law. According to Friend & Bursuck,(1999).  “This law  prevents discrimination against all 

individuals with disabilities in programs that receive federal funds, as do all public schools”  This 

law has enforced the right to a free appropriate public education for all students with disabilities. 

Today, the present trend in special education is toward inclusive practices with the best interests 

of each individual student in mind.(Friend & Bursuck,1999)Together with this change , according 

to Salend (2001), there were also concerns about inclusive education for example the negative 

attitude of others, lack of training, the number of students in the class, the impatience of normal 

intelligence students, difficulties in meeting the behavioral challenges of students with 

disabilities and in designing  and implementing appropriate instructional accommodations.  

Salend (2001) also expressed that general education teachers have also expressed outcomes of 

inclusion which include increased confidence in their teaching, great awareness as a positive role 

models, advanced more in meeting needs of all students etc. So, successful inclusive education 



 

 

14 

 

relies also on teachers as well as parents in order to adapt and integrate students with disabilities 

into a regular education classroom and to fill the gaps and barriers of learning. 

 

 

 Statement of the problem 

 

This study seeks to explore the effect of inclusive education in children with disabilities. This 

study will affect both groups of students, educators and parents in daily basis and it is known as 

the center of much controversy in the field of education.  

 

Purpose of the study 

 

The purpose of this study is to help educators and parents more clearly to understand the concept 

of inclusion and the benefits of placing students with different learning difficulties into regular 

education classrooms.  This would be accomplished through a comparative study of the research 

and literature associated with inclusion as well as special education and regular education. 

 

Research objectives 

This study aims to: 

 To examine the effects of inclusive education between students with learning 

difficulties and with those with normal intelligence in a regular  classroom 

 To examine if Kosovo has trained teachers for inclusive education 

 To encourage parents’ involvement so they can build a bridge between home 

and school-based atmosphere.    

 To bring recommendations in order to help teachers come together in a 

positive way regarding the concept of inclusion.  

Once we have developed a clear understanding of the strategies, we can use sample lessons to 

reference before beginning with any other implementation strategies which focus is always to 

improve student achievement, allow teachers to have a wide range of instructional alternatives, 

promote learning methods and help integrate students with learning difficulties into a higher 

academic level.  

 

 

Research Questions 

 

The aim of this study is to describe the effect that inclusive education have in students who 

encounter difficulties in learning due to their disability. 

 How does inclusive education promote successful learning 

 How does education need to change to accommodate all students the same? 

 What can be done to encourage teachers’ position in inclusive education? 
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Literature Review 

 

The purpose of this literature review is to gain a better understanding of what inclusion is, what 

inclusion is not and to discuss the potential advantages and disadvantages of inclusion.   

The understanding of inclusive education in international development, the European Agency for 

Special Needs and Inclusive Education (2013) further points out that inclusion is not only about 

placement of a child (either in a special education setting or regular classrooms), but is about 

learning and social inclusion. 

According to Salamanca Statement (1994) “ Regular schools with inclusive orientation are the 

most effective means of combating discriminatory attitudes, creating welcoming communities, 

building an inclusive society and achieving education for all.”  

However, while education in the mainstream school is adopted as a norm for inclusive education,  

the United Nations Convention on the Rights of Persons with Disabilities CRPD (2006) refers  

that all disabled children must be able to “access an inclusive, quality, free primary and secondary 

education on an equal basis with others in the communities in which they live,”  This suggests 

that schools need to be ready to respond to the individual differences and adapt in the curriculum 

content, objectives, assessments and classroom management so the learning can take place.  

The inclusive education can be rewarding too, yet there is a difficult journey to create an 

educational system where excellence and equality walk hand in hand ( Frost & Pearpoint, 2004) 

In Kosovo, steps toward an inclusive education are still understood just in a concept and they are 

in process . This process, however, is facing some obstacles especially in the adequate conception 

of the inclusive education concept by the education institutions starting from the lowest level to 

the high school level.  The inclusion needs to be seen a model for reaching all the students and 

as something that provides everyone with equal opportunities to quality education.   Through the 

last past decade, the inclusion has been at the epicenter of debate among educators and parents. 

Ministry of Education, Science and Technology in Kosovo, included the inclusive education as 

a philosophy which permeates all its policies, from the legislation to the other accompanying 

documents promoting the inclusive education  

 

 

What is Inclusion?  

 

Inclusion is a “philosophy that brings students, families, educators and community members 

together to create schools and other social institutions based on acceptance, belonging and 

community”(Salend,2001,p5).  

It is worth to mention that inclusion is not focused only on students with disabilities but if 

implemented correctly it is also designed to be able to accommodate and respond to the needs of 

regular education students as well.  

Salend(2001) points out four ways that provide a great framework and summarizes the 

philosophies on which inclusive practices are based: 

 Diversity – inclusion improves the educational system for all students regardless of 

their ethnicity, linguistic ability, gender, learning style or cultural background while  

placing them together in  general education classrooms. 

 Individual Needs – inclusion here involves sensitivity to while meeting individual 

needs and differences as we know that educators cannot teach students without taking 

into account the factors that shape their students and make them unique.  

 Reflective practice – here inclusion requires educators to be more reflective and 

modify their attitudes, their classroom management and the curriculum to accommodate 

individual needs.  
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 Collaboration – involves collaboration among educators and other professionals, 

students and families and also community.  All of this support can be provided in a 

regular classroom.  

Why is inclusion controversial? 

 

Topics in education also create controversy as inclusion take place. Few professionals has also 

question the appropriateness of including students with disabilities in regular education 

classrooms (Friend & Bursuck, 1999)”However, considerable debates still continue  about which 

students should be part of general education classes and how much time they should spend 

there”(Friend&Bursuck,1999,p.14) . They also state that “ to say that all students should be in 

general education settings is to deny the unique characteristics of students with disabilities, and 

it denies them the right to an individual education.  

 

 

Three Models of Inclusion 

 

Surely there are different models that educators use in inclusive classroom. According to Lipsky 

& Garter(1997) has brought the following models for general education and special education 

teachers to follow when implementing inclusion in any classroom. 

 Consultant Model – here the teacher is trained to re-teach a difficult skill or to the 

student according to his need. Regularly scheduled meeting are also recommended 

rather than just communication as needed.  

 Team Model – here the teacher provides student information, possible 

instructional strategies, different modification ideas for assignments or tests and also 

behavior strategies.  

 Co- Teaching Model – Here teachers use the model of regular education to meet 

the needs of students with disabilities and regular students.  

What Does an Inclusive Classroom Look Like? 

Inclusive classroom look different all of the time because the environment is created according 

to the learning strategies which are assigned for example as a group, pair work or individual 

learning strategy.  The classroom is always students centered as inclusive education cannot be 

oriented according to traditional learning style.  

 

 

Methodology 

 

Understanding that all children are unique and the also learn different. For us as teachers, it is 

important to use different methods that suit students’ competence, knowledge and context.   

 

Through this study we will explore, analyze and describe how does inclusive classroom affect 

students with disabilities and in addition to search the obstacles that teachers face in inclusive 

education. 

This study will use varied research methods to collect data such as observation, interview and 

group focus. The observation will be done in a passive way through desk observation.  

In fact, this study will take many extra steps in order to ensure the results from the data collection 

but it is worth to mention that qualitative approach will allow us to see more learning strategies 
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that teacher can use according to the need of the student and best suited to assessing the extent of 

change of teacher's behavior and their attitudes toward inclusion.   Methods that will be used in 

this research will be through observation, interview and focus group. 

 

Observation – will be called as self observation and it will provide in-depth information the idea 

of how much training was provided to every teacher and qualitative research will show if the 

provided training for teachers have been the proper one to the real needs of quality instruction.  

Through seeing, hearing and touching, the observer can regularly observe the behavior of all in 

the class, listen to and participates in conversations, makes short interviews with people, gain 

understanding about the group culture and gathers data about all of it. So, through observation, 

we could gain a sense of what has been done, or is to be done in the class.  

Interview – will have a rigid procedure where all questions will be the same for all teachers but 

they will fill the form separately from each other so we can a real data collection.  The questions 

of the interview will be well structured. The data collection of the interview will provide a multi-

perspective understanding , the benefits and the effect that  inclusive education has in the school. 

Focus group will be used as a method on their own or in combination with single interviews.  

The focus group will be examined through a questionnaire so we can get participants' 

interpretations of results. The questionnaire will be well structured and flexible where 

participants freely can express their thoughts. 

 

 

Conclusion 

Although in the last two decades a lot of changes have taken place in our schools starting from 

the number of students in the class, it is important to mention that inclusive classroom also has 

brought a big change not only in a theoretical way but also in a social way but there is still a 

necessity for more changes and supplements in school to raise the education level of teachers and 

students.   From the study we can see that inclusion classroom gives value to diversity, and it 

provides a unique contribution, safety and a sense of belonging to each student individually.  

By the research we can conclude that the cooperation with parents and the use of different 

teaching methods, forms of assessments will help on filling the gaps of the past. 
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Abstract. English Language in Kosova has expanded from its previous function as a sign of 

prestige and necessity for people who want to get educated or work abroad, to the main tool of 

communication between the two ethnicities, Albanian and Serb, still distanced from each other. 

In this study, the results determine students’ preferences, their level of interculturalism and 

English language proficiency. This study also proof hypothesis that all students from particular 

communities have low level of intercultural competence, they have similar preferences, but 

focusing on their ethnicity, furthermore, their level of English language proficiency is similar. 

This study covers high school students from various cities in Kosova. There are 175 Albanian, 

89 Serb, 7 Turkish students. 

 

Key words: Multiculturalism, Interculturalism, English Language, Cultural Differences 

 

 

Introduction 

Due the hostility between the Albanians and Serbs who live in Kosova there is no communication 

between each other. There are some contacts but mostly business kinds and they stopped when 

the deal is done. Multiculturalism is the main principle of social organization of all ethnicities 

that live in Kosova. Serbs and Albanians live in parallel ‘worlds’. They have parallel governing, 

parallel education system; parallel health care, though officially both communities accepted 

Kosova government, participated in elections held in Kosova and chose their representatives 

Though, there are very few attempts of communication, at workplace, seminars and meetings 

organized by foreign NGOs the youth of both ethnicities communicate in English language. 

English Language in these regions has expanded from its previous function as a sign of prestige 

and necessity for people who want to get educated or work abroad, to the main tool of 

communication between the two ethnicities still distanced from each other. In order to increase 

intercultural level of the youth and since the English language is the only communication tool 

between Albanian and Serb youth, the English language students’ books should contain a lot of 

intercultural elements so that they can learn to know each other and to find mutual points of 

interest in order to develop communication between each other.  
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Literature Review 

Due the differences in culture and customs applied by particular communities, the developing of 

intercultural competence cannot be achieved in the same manner in different countries in this 

region, but according to their specific features and preferences, as in this case, through the English 

language learning. There are several studies of interculturalism in Balkan region which can be 

useful for this study and can be used as guidance, but none of them can be applied as an ultimate 

answer.  

In the article ‘Intercultural Communicative English Language Teaching’ (2009), Jasmina 

Djordjević states that “When intercultural communication is integrated, the interaction between 

students’ native and target cultures motivates students to communicate freely in the target 

language without any fear of mockery because their cultural diversity is acknowledged and 

legitimized”.  

Milica B. Stefan (2005), in her paper “The inclusion of intercultural communication competence 

in teaching foreign languages”, states that life in a multilingual and multicultural Europe requires 

to incorporate teaching intercultural competence in the curriculum of foreign languages at all 

educational levels. Trained foreign language teachers will become aware of the importance of 

cultural elements in language learning, they will include at least some of knowledge, skills and 

attitudes necessary for the acquisition of intercultural competence.  

The importance of education for rising of intercultural competence and intercultural sensitivity 

were emphasized by Hasena Kavazović (May 2012, p3). In her article “Intercultural education as 

an imperative for the development of intercultural competences and intercultural sensitivity” she 

claims that multi-ethnicity, multiculturalism and interculturalism are reality in many societies 

these days. She explains that multiculturalism means a plurality of cultures on the same area. 

Those different cultures with different languages live next to each other.  

 

 

Methodology 

The study was completed by analyzing the questionnaires and tests conducted on students in 

seven high schools attended by Albanian, Serb and Turkish students in five towns in Kosova.  
 

 

The aim of the study 

The aim of this study was to find a way of increasing the level of intercultural competences of 

students of both communities, Albanian and Serbian. 

 

 

Research questions 

o What is the intercultural level of students from particular communities?  

o What are the mutual points of interest of the youth which can be used in designing 

of course books? 

o How can course material be designed to meet increased level of intercultural 

competence in a smooth way without pushing (forcing) ethnicities to create false sense of 

intercultural competence?  
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Research hypothesis 

o All students from particular communities have low level of intercultural competence.  

o The mutual points of interest of the students were: sport, professions, preferred places, 

social media.  

o Designing of the course books with various features of English, Albanian, American, 

Serbian, Turkish, RAE and Bosnian culture will increase intercultural competence of students.  

Research Participants 

Research participants were students from the high schools in Ferizaj, Kamenica, Gjilani, Shterpce 

and Firaja. There were 175 Albanian students, 71 from 10th, 77 from 11th, 27 from12th grade; 89 

Serb students, 28 from 1st year, 27 from 2nd year, 29 from 3rd year, 5 from 4th year; 7 Turkish 

students, 4 from 10th, 3 from 11th grade 

 

 

Instruments 

1. Questionnaire  

  10 questions  which determine students’ preferences 

  10 questions which determine students’ intercultural competence 

2. Tests  

  Test 1 for 10th grade and 1st  year,   

  Test 2 for 11th grade and 2nd year, 

  Test 3 for 12th grade, 3rd and 4th year.  

 

 

Findings/Discussion 

The questionnaire and tests were analyzed and the findings were presented below.  

From the students’ questionnaire part one: 

The first question “How old are you?” (Table 1 and 2) was used to show us the range of ages the 

students are. According to answers, the age range is from 14 to 19 for all schools years. It also 

determines the gender of the students, and it shows that in all grades there is larger number of 

female students than male students. 
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Table 1. Students’ Ages 
Age 10th and 1st 

Year 

Students 

11th and 2nd 

Year students 

12th, 3rd Year 

Students 

4th Year Students 

14 2    

15 36    

16 64 44 3  

17 2 55 40  

18  2 16 5 

19   1  

  Table 2. Students' Gender 
 10th and 1st Year 

Students 

11th and 2nd Year 

Students 

12th and 3rd Year 

Students 

Male 31 39 14 

Female 48 41 20 

 

Answers on the second question “What would you like to work after finishing the school?” (Table 

3) showed that professions the students prefer are in field of education, health care, information 

technique and construction. Also the third question, “What is your hobby?”, (Table 3) showed 

that most students practice listening to the music, sports, arts, writing. Their favourite groups or 

singers are from their own community. 

 

Table 3. Favourite Professions, Hobbies, Music Groups and Singers 

 

 
 

 

 

 

 

 

 

 

 

 

 

Answer on the fifth question “What is your  

favourite sport?” (Table 4) showed that football, volleyball and basketball are the most favourite 

sports and the answer on the sixth question “What places would you visit?” (Table 4) showed 

that students prefer to visit developed countries/places as USA, France, Dubai, Italy and Germany 

and on the question “If you were a president, what would you change?” (Table 4) students saw 

need for change in everything, more specific in economy, living conditions education. 

  

Professions Students Hobbies Students Groups 

or 

Singers 

Students 

Education 19.63% Music 10.37% OTR 4.81% 

Health Care 18.52% Sports 25.56% Dua 

Lipa 

3.33% 

Information Technique 4.07% Arts 4.81% Rihanna 3.33% 

Construction 2.96% Writing 1.48% Noizy 2.96% 

Justice system 1.85% Sleeping 1.48% Ledri 

Vula 

2.96% 
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Table 4. Favourite Sports, Places and What Changes Need to be Done 
Sports Students Places Students Need changes Students 

Football 34.40% USA 35.92% Everything 21.48% 

Volleyball 30.00% France 29.25% Economy 21.11% 

Basketball 21.11% Dubai 13.70% Living 

Conditions 

18.14% 

Tennis 2.59% Italy 13.70% Education 17.77% 

Swimming 2.22% Germany 11.48%   

 

Answers on the question eight, “If you could, in what century would you live?” (Table 5), show 

that majority of students would live in the past; other students would live in future, but at least 

would live in current century. Answer on the questions “Which social networks you frequently 

use?”(Table 5) shows that youth are using the same social network, but TV programs were 

watched according to their ethnicity. Except 5.92% of Albanian students watched German TV 

programs. 

 

Table 5. Preferred Century to Live in, Social Media and TV Programs Mostly Used 
Century 

you would 

live in 

Students Social Media Students TV Programs Students 

Before this 

Century 

38.88% Facebook 38.51% RTS 5.93% 

This 

Century 

28.88% Instagram 65.55% Prva Srpska 

Televizija 

6.66% 

After this 

Century 

30.37% Snap Chat 25.55% PINK 5.55% 

No Answer 7.03% What's Up 5.92% Explorer 4.81% 

  Twitter 3.70% RTL 5.92% 

  Viber 8.88% FOX 4.44% 

Students Questionnaire Part Two 

 
After analyzing the answers from questionnaire and according to Bennet (2007) the stages of 

interculturalism of the students were: 

 Albanian students: Acceptance;  

 Serb students: Defense;  

 Turk students: Acceptance. 

 

 

Students’ test  

Results of students’ tests are presented below: 

 
Table 6. Results of Albanian Students’ Tests 



 

 

24 

 

 

 

 

 

 

From the 

Table 6, it can be seen that the best results achieved students of the 10th grade and the 

worst students of the 11th grade. 
 

Table 7. Results of Turk Students’ Tests 

 

 

 

 

 

 

 

 

 

 

 

From the Table 7, it can be seen that the best results achieved students of the 10th grade 

and the worst students of the 11th grade. Students of the 12th grade did not take part in 

the testing. 

 
Table 8. Results of Serb Students’ Tests 

 

 

 

 

 

 

From the Table 8, it can be seen that the best results achieved students of the 3rd and 

4th year and the worst students of the 2nd year.  

 

Albanian Students 

Grade 10th grade 11th grade 12th grade 

1 1.25% 29.90% 14.82% 

2 21.25% 46.70% 29.63% 

3 46.25% 19.50% 37.03% 

4 31.25% 3.90% 18.52% 

5    

Turk Students 

Grades 10th grade 11th grade 12th grade 

1    

2  100%  

3 75%   

4 25%   

5    

Serb Students 

Grades 1st Year 2nd Year 3rd and 4th Year 

1 3.70% 32.15%  

2 37.00% 64.28% 60% 

3 59.30% 3.57% 40% 

4    

5    
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 Table 9. Comparison of Students Tests According to Their Ethnicity 

Grades Albanian Students Serb Students Turk Students 

1 15.32% 14.42%  

2 32.53% 53.76% 50% 

3 27.59% 34.29% 37.50% 

4 17.89%  12.50% 

5    

 

On the table 9, it can be seen that the results of the students’ tests show clearly that there is a 

small difference between results of Serb and Turk students while Albanian students have the 

lowest result. 

 

 

Conclusion / implications 

The questionnaires and tests were carefully analyzed and compared. The findings are clear and 

they show undoubtedly that:  

o The first hypothesis proven – All students from particular communities have 

low level of intercultural competence. 

o The second hypothesis proven – The mutual points of interest of the students 

was: sport, professions, preferred places, social media.  

o The third hypothesis proven – Designing of the course books with various 

features of English, Albanian, American, Serbian, Turkish, RAE and Bosnian culture 

will increase intercultural competence of students. They have many mutual interests, 

except they all prefer their own music and watch their own TV programs. This fact 

can be used to create texts which will show their diversity in interesting way.  

Limitations and Recommendations 

 

In this study, there were questioned only high school students in several schools. Findings can be 

taken in consideration but further research in other towns is needed in order to enforce current 

findings. 

Since it is not real to expect that this research can manage to move both ministries of education, 

Kosova and Serbian to design mutual student books this finding can be useful for designing the 

script used as Appendix to current student books.  
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Abstract. Learning style is a very important factor in student life. He play an essential role in the 

selection of the appropriate teaching methodology. The aim of the research is the study of the 

perception of the hybrid learning and learning styles. In addition, it analyzes the perception of 

the hybrid learning according to learning styles. This paper utilizes quantitative research and the 

descriptive and comparative methods. The study sample consists of 89 Albanian university 

students. SPSS 20 and JASP-0.8.1.2 were used to analyze the study data. The statistical analyses 

used in this study are distribution tables, cross tabulation tables, Pearson correlation coefficient, 

One-Way ANOVA. Data analyses shows that most of the students utilized the visual learning 

style to study. Students have a positive perception of the hybrid learning. Between learning styles 

and perceptions of the hybrid learning exists an insignificant statistical correlation.  

 

Keywords: Learning style, visual learning style, auditory learning style, kinaesthetic learning 

style, perception of the hybrid learning, components of the hybrid learning. 

 

 

Introduction 

 

Students prefer learning in different ways. Everyone chooses the learning style which they think 

is easiest. So, in order for the student to be most efficient, he or she must use the learning style 

that fits them. This benefits them greatly as it allows them to achieve higher results. At the same 

time, being acquainted with their students’ learning styles, also helps professors with applying 

the appropriate teaching method. The hybrid learning is the most suitable teaching method for 

the many types of students, because it combines both the traditional and online learning [1]. 

Moreover, this teaching method is viewed as the method of tomorrow by many researchers [1, 2, 

3]. The benefits offered by such teaching method are abundant. The objective of this paper is the 

study of the perception of the hybrid learning and the learning style of the student. Another 

objective of the research is analyzing the perception of the hybrid learning according to the 

learning style. Learning style is a new research area fundamentally important for both universities 

and students. 
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Literature review  

 

The hybrid learning has many advantages for the students and the professors. It has a positive 

impact on the student’s academic achievement, student’s satisfaction, it utilizes resources with 

effectiveness, and increases the student’s communication abilities. Studies show that the hybrid 

learning has a positive impact on the academic performance of the student [2, 4, 5]. In addition, 

many researchers have claimed that the hybrid learning, will become the most used teaching 

method in the future in universities [6, 7]. Because it helps students in integrating their existing 

knowledge with the new knowledge they will receive during the course of their studies. 

According to this teaching method, the student will self-manage the study program [8]. In 

addition, the student will manage their study time [5, 9, 3]. Studies showed that students learning 

through the hybrid learning were better motivated and concentrated in the learning process [10, 

11, 12, 13]. Professors argue that hybrid courses have an impact in developing critical thinking 

in students. This method also has an impact on the quality of teaching [14, 15, 16, 17].  

Students have their way of learning new things. The manner in which they study, is called 

learning style [18]. Everyone learning is different, as a result there exist different learning styles. 

This paper will utilize VAK [19] in order to determine the learning style, which includes: the 

visual, auditory and kinaesthetic learning style. Students employing the visual learning style 

prefer using images, photographs, diagrams, films. They prefer graphic displays. On the other 

hand, students who favor the auditory learning style prefer receiving information through 

listening and discussing. For these students it is easier to recall everything that they have heard. 

Whereas, a student that employs the kinaesthetic learning style, has a preference to touching, 

experimenting, feeling and doing. These students follow their intuition and not instructions. The 

identification of a student’s learning style helps the professor to teach accordingly. Its impact is 

immediately reflected on the students’ motivation and performance [20]. The results of research 

on the correlation between learning styles and the perception of teaching methods are 

contradictory. Some show that there exists a strong correlation [21, 22], while others show that a 

correlation does not exist [23, 24, 25]. 

 

The research questions are: 

1. What is the students’ learning style? 

2. What is the perception of students of the hybrid learning? 

3. Does the learning style have an impact on the perception of students of the hybrid 

learning?  

The research hypotheses are:  

 H1a: Students with different learning styles have the same perception of the hybrid 

learning (α=0.05). 

 H1b: Students with different learning styles rate similarly the components of the hybrid 

learning (α=0.05). 

The conceptual model for this study is as follows: 

 

 

 

 

 

 

 

Auditory Learning 

Style 

Perception of the 

Hybrid Learning 

Visual  

Kinaesthetic 
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Methodology 

 
The methods used are the descriptive and comparative analyses [19]. The questionnaire covers 

two aspects: the student’s learning style and the perception of the hybrid learning. The first 

portion is comprised of questions with multiple alternatives, whereas the second portion is 

comprised of evaluation survey questions 5-point Likert scale, ranging from “Strongly Agree” to 

“Strongly Disagree”. The surveys were distributed online during the second semester of the 2016-

2017 academic year. There were 89 Albanian university students who participated. There were 

82 fully completed surveys. The rate of return for the response is 92.1%. 

This study made use of SPSS 20 and JASP-0.8.1.2 to analyze data. Cronbach's α coefficient for 

the survey is 0.758 (Table 1). So the data are valid for analysis.  

Table 1: Cronbach's α coefficient for the survey 

   Cronbach's α 

scale   0.758  

 

Note.  Scale consists of items Perceptions of the hybrid learning, Learning Style 

 

 

Empirical Analysis 

 
The perception of the hybrid learning has the highest average = 3.805 (Table 2). Standard 

deviation is in the lower values, respectively for learning style is 0.8084 and for the perception 

of the hybrid learning is 0.5760. There is not a great difference between values therefore the data 

are spread around the mean. 

Table 2: Descriptive Statistics of the Variables 

     Learning Style Perception of the Hybrid Learning 

Valid   82  82  

Missing   0  0  

Mean   1.841  3.805  

Std. Deviation   0.8084  0.5760  

Minimum   1.000  2.000  

Maximum   3.000  5.000  

 

What is the students’ learning style? 
Most surveyed students belong to the visual learning style. Of 82 students, 34 prefer learning 

through the visual learning style, 27 prefer the auditory learning style and 21 prefer the 

kinaesthetic learning style. All three learning styles are utilized by the students. The same 

collocation occurs when the preferences of males and females are studied. Table 3 provides a 

detaled overview of preferences according to gender. 

Table 3: Learning Style and Gender 

   
    

Frequency  

      

Percent  

Valid 

Percent  

Cumulative 

Percent  

Gender: 

Female   Male 

Visual learning style   34  41.5  41.5  41.5  21  13 

Auditory learning style   27  32.9  32.9  74.4  17       10 

Kinaesthetic learning style  21  25.6  25.6  100.0  13  8 

Total           82            100.0            100.0   51      31   
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What is the perception of students of the hybrid learning? 
Students rate positively the hybrid learning. Of the components of the hybrid learning user-

friendlines has the highest value averaging 3.854. In second place is general output with average 

value 3.732, in third place course quality with average value 3.707 and last the purpose of use 

with average value 3.646. Overall rating of the hybrid learning by the students is 3.805(tabela 4). 

Table 4: Hybrid Learning 

   N Mean SD SE 

User friendliness   82.00  3.854  0.669  0.074  

Course quality   82.00  3.707  0.598  0.066  

Purpose of Use  82.00  3.646  0.655  0.072  

Total Output  82.00  3.732  0.754  0.083  

Perception of the Hybrid Learning   82.00  3.805  0.576  0.064  

 

Does the learning style have an impact on the perception of students of the hybrid 

learning?  

 
Table 5 shows that the Pearson correlation coefficient is 0.092 and p =0.412. Therefore, there is 

not an important statistical correlation between learning styles and the perception of the hybrid 

learning. There exists a weak and insignificant positive correlation between the two variables. As 

a result of this analysis it can be concluded that the learning style does not have an impact on the 

students’ perception of the hybrid learning. 

Table 5: Pearson Correlations  

      Learning Style Perception of the Hybrid  Learning 

Learning style   

Pearson's r   —                    0.092  

p-value   —               0.412  

 

 

Perception of the   

hybrid learning  

 
Pearson's r                           —  

p-value                      —  

 
 

 

 

* p < .05, ** p < .01, *** p < .001  

H1a: Students with different learning styles have the same perception of the hybrid learning 

(α=0.05). 

Table 6 shows that Sig is .660. This means there are not significant differences, therefore students 

with different learning styles have the same perception of the hybrid learning. The analysis shows 

that students have the same perception of the hybrid learning therefore hypothesis H1a is accepted 

with confidence interval 95%. 

 

 

 

Table 6: One – Way ANOVA 

 Sum of Squares df Mean Square F Sig. 

Between Groups .282 2 .141 .418 .660 

Within Groups 26.596 79 .337 
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Total 26.878 81 
   

H1b: Students with different learning styles rate similarly the components of the hybrid lerning 

(α=0.05). 

Students who prefer the visual, auditory, kinaesthetic learning styles rate similarly the hybrid 

learning. There are not significant statistical differences between them. The perception of the 

components of the hybrid learning is the same between students therefore hypothesis H1b is 

accepted with a confidence interval 95%. Table 7 shows the values in more detail: One-Way 

Anova. 

Table 7: One – Way ANOVA 

 Sum of Squares df Mean Square F Sig. 

User 

friendliness 

Between Groups .209 2 .104 .229 .796 

Within Groups 36.035 79 .456 
  

Total 36.244 81 
   

Purpose of 

use 

Between Groups 1.914 2 .957 2.302 .107 

Within Groups 32.830 79 .416 
  

Total 34.744 81 
   

Course 

quality 

Between Groups .095 2 .048 .130 .878 

Within Groups 28.880 79 .366 
  

Total 28.976 81 
   

Total 

output 

Between Groups .582 2 .291 .505 .605 

Within Groups 45.515 79 .576 
  

Total 46.098 81 
   

Conclusions and Recommendations 

Students make use of all three learning styles, however the visual learning style is preferred the 

most. Generally, students rate positively the hybrid learning. Between the learning styles and the 

perception of the hybrid learning does not exist a significant statistical correlation. Students are 

satisfied with the hybrid learning, so they are encouraged to recommend its use to friends and 

colleagues. Universities must conduct research into learning styles in order to adapt appropriate 

teaching methods to different students. Based on the conclusions of the study, it is recommended 

for the future that courses utilizing the hybrid learning are created. 
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Abstract. Dealing with students from different backgrounds is a very difficult job for university 

professors. This is seen in many instances when teaching them. The article in question gives a 

deeper insight into a very sensitive and a very detailed aspect of teaching: the effect of a 

professor’s attitude on students’ learning motivation. It is based, though, on the experience of the 

professors who use only English in the classroom. Special emphasis was given to the students 

from the Department of English which is a part of the International Business College located in 

Mitrovica (a town North of Kosovo). Despite being one of the main and the most sensitive issues 

in teaching, the article manages to tackle it in a very careful manner. It finds a balance between 

other elements of teaching on one hand and a professor’s attitude on the other.  

 

Keywords:  Motivation, attitude, professor, role, relation. 

 

 

Introduction 

 Background of the study 

Dealing with students is not an easy job. It often requires much more than it is thought. It is due 

to this reason that many teachers find it difficult to manage the classroom in the most effective 

way possible. This is not all as not everything is just about managing the classroom but also about 

conveying the message of the lessons (lectures) to the students by also motivating them. This 

further means that a teacher is to really have the necessary attitude to help his/her students in 

these goals. This can be done by motivating them. It will further help them achieve higher levels 

of communication, therefore, “The primary goal of teachers of English as a second language 

(ESL) or English as a foreign language (EFL) is to develop desired levels of English language 

communication skills among their nonnative English speaking students”(Bernardo & Gaerlan, 

2001, p.1-2).  

This, however, can be achieved in different ways. First, a teacher is to carefully observe his/her 

students on what ways they understand better and what attitude makes it easier to them to cope 

with in-class tasks. Second, the extent to which our students achieve something be it inside the 

classroom our outside it depends largely on how much we can motivate them. Making this 

possible is a big challenge for each and every teacher/ professor. Sometimes, this requires a long 

period of time; sometimes it can be achieved faster. One may ask, how can this be done the 

easiest? The answer lies on our experience with students. It is us teachers who know the students 

best. It is us who know more about each individual on how he/she acquires easier. Finally, having 

the necessary attitude towards our students proves how professional we, as teachers, are. This is 

given higher importance when we take into account the fact that, in most of the cases, it is the 

teacher himself/ herself that make students like the subject, in our case English. 
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This depends largely on what kind of motivation we give our students. Giving them a good reason 

to learn is the best one and to do this we need to be aware of everything that gives our students a 

good will to achieve something. In other words, they should be given a strong feeling of achieving 

their future lifelong goals which is one of the best ways to involve them in whatever we want to 

teach. However, there are still obstacles in teaching students due to many reasons. One of the 

reasons is that some students, if not all, may have come to faculty after having had a long break 

from the secondary school. Some others, despite having continued with the studies upon 

completion of the secondary school, still feel they are not ready for such a challenge without a 

professor’s support. Another reason is that university professors sometimes take things for 

granted, that is to say, they do not give students due consideration thinking that they are mature 

enough, which might be totally wrong. Thus, this is the strongest means of convincing in this 

study (research work): finding a balance between engaging students as much as needed without 

making them feel embarrassed and/or overburdened in any way and the proper attitude towards 

them. Another issue worth putting emphasis on based on this study is that the techniques the 

university level professors use in their daily work with students are to be changed as the need 

arises.  

Besides, taking examples of our daily work explains it best. One such a good example is when a 

student told a professor that he hated English. Later on, the very same student became one of the 

best students in the class. What made it possible is the professor’s good attitude which resulted 

in that student being motivated and consequently very successful. This further means that taking 

the slightest examples is not to be left aside. Rather, it should be boosted as much as possible. At 

this point, a professor is to pay attention to everything that happens in the classroom be it the 

students’ mood as this might show that something is going well or it is wrong with the lectures 

being taught.   

To what extent a professor’s attitude influences students’ learning motivation is the issue that this 

study was focused on and tackled. This study was conducted in the International Business College 

in Mitrovica- Kosovo respectively in the English Department. There are many reasons for this 

study having been conducted but it is worth stressing out only a few of them. First, this topic has 

not been dealt with sufficiently and secondly, as newly formed state, Kosovo’s education system 

is not yet stable which implies that a lot more is to be done for all the education-related issues be 

solved and the topic in question is one of them.  

Apart from this, students should be given the right guidelines, in other words, they should be 

taught on working on their own, not necessarily with the presence of professors. The question 

then rises: Do the students in our country (Kosovo) just learn or they also study? In many 

instances, students just learn, they actually do not study. They come to the classroom (lecture hall 

or whatever name we give it), listen to their professor, go back home and read the lectures so that 

they get a good grade. They do not really dig deeper into the lessons taught and being read. In 

some other cases, they just get the power point slides, print them out and allegedly get ready for 

the exams to come. There are many factors that cause this but motivation is one of them therefore 

having the right attitude in motivating them to study (not just learn) is way better than just making 

them check or circle certain answers on an answer sheet.   

 

 

 Significance and purpose of the study  

Today, there are many universities, especially private ones. Taking this into account, 

the number of students completing studies in different fields has increased rapidly so has the 

number of professors. Therefore, taking this into account, a professor’s attitude becomes crucial 

in the students future endeavors and success.  
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 Research aims 

 

This research aims to highlight the effect that the attitude of professors has on students’ learning 

motivation and their future success. It also aims to find the best methods/techniques to avoid any 

possible obstacles that may appear during learning/teaching process in the classroom. This can 

be seen further in this study. 

 

 

The objectives of this study  

One of the main objectives of this study is to bring forward the issue of a professors’ attitude 

towards students and its importance in their motivation to learn and achieve more. This will 

further enable students and university professors not only take this issue more seriously but also 

work harder towards achieving this goal. Besides, by achieving this, they will pave the way for 

the future generations to come.  

 

 

 Literature Review   

 The relation between talent and students’ two types of motivation 

 

A lot has been written herein about professors’ attitude and its relation with students’ motivation 

which results in their success in their studies. There are many researchers who have also argued 

that professors’ attitude is of vital importance in the success that students prove during their 

studies.  Some others have also argued that talent is another important factor which helps this 

relation work accordingly. Therefore, “God-gifted talents, best teachers and best schooling 

augment the academic performance and students’ motivation is prerequisite for students’ 

accomplishment.” (Afsal, H. et.al. 2010, p.80, book 1). This explains to some extent how 

important a teacher’s attitude is. 

There are two types of motivations that are mentioned by different researchers: intrinsic 

motivation and extrinsic motivation. There is a difference in students with these motivation types,   

 
Thus students with intrinsic motivation are more enthusiastic, self driven, challenging 

and feel pleasure in their studies and students with extrinsic motivation try to drag 

themselves with academic assignments, feel compelled to learn, and always put 

minimal efforts to achieve maximum appreciations. Intrinsically motivated, students 

tend to utilize strategies that require more effort and that allow them to process 

information more intensely. 

Condry and Chambers (1978) found that when students were confronted with 

multifarious intellectual tasks, those with an intrinsic direction used more logical 

information-gathering and decision-making strategies than did students who were 

extrinsically motivated (Afsal, H. et.al. 2010, p.81).  

 
Based on this, a student is to set goals to himself/herself. This then is related to what type of 

motivation a student is led by. The question rises if a professor can play a role in this selection of 

either of the types of motivation. The answer to this question might seem easy but as this study 

was being carried out, it turned out to be rather a very difficult one.  

At the very beginning of the academic year, there were students who were not motivated at all 

but after having attended classes of English and after the professor had a very positive attitude 

towards them have they become motivated. This was proven in that they were much more active 
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during lectures and different exercises which included all four language skills. Yet, this is not all 

as working as a professor means having to work with students from different backgrounds. It is 

us professors who should teach our students not only our subject matter but also let them acquire 

new skills and help them manage these skills on their own, therefore,  

 
In school, teachers manage much of students’ learning. However, learning is enhanced 

if students can manage it themselves; moreover, once they leave school, people have 

to manage most of their own learning. To do this, they need to be able to establish 

goals, to persevere, to monitor their learning progress, to adjust their learning 

strategies as necessary and to overcome difficulties in learning. Students who leave 

school with the autonomy to set their own learning goals and with a sense that they can 

reach those goals are better equipped to learn throughout their lives. (Learning for 

Tomorrow’s World – First Results from PISA, p.110, 2003) 

 
The above cited lines show that, with the right attitude and help of professor (teacher) students 

can achieve a higher level of learning independence which is one of the main goals we should all 

aspire. It is exactly this area the study in question proved to be vitally important when dealing 

with students and this has to do with the skills our students acquire throughout their life, thus, 

“The acquisition of new skills over a life span is a remarkable human ability.” (Li and Hernandez, 

2007, p.638).  

 This is not beyond logic due to the fact that the span of concentration of the adult learner differs 

from that of the young learner but this does not necessarily mean that there are advantages for 

adult learners compared to young learners. Moreover, young learners don’t necessarily have the 

feeling of shyness as the adult ones as is the case with some non-native speaker adults who go 

back to school after a long time and feel they can’t express themselves. This all should be taken 

into consideration when dealing with pupils especially when it comes to reading comprehension 

skills. Thus, “Teachers will be relying on speaking and listening skills with younger children 

whereas L2 literacy is likely to be incorporated into teaching materials for the older age groups. 

(Pinter 2011)” (as cited in Burns & Richards, 2012, p.107).  Additionally, “Younger children are 

less able and less interested in comparing their L1 and the target language, whereas older children 

can rely on their L1 knowledge and skills” (Burns & Richards, 2012, p.107-108). 

 

 

The way professors should talk to students 

 

 
There are some differences in dealing with university students. There are also similarities. What 

is same about it is that both: university professors and primary school teachers should emphasize 

with their students, therefore, “The way teachers talk to students-the manner in which they 

interact with them is one of crucial skills, but it does not demand technical expertise. It does, 

however, require teachers to skills. It does, however, require teachers to empathise with the 

people they are talking to” (Harmer, J., 2001, p.3).  

 

 

Research Methodology 

 

This chapter presents the methods used when conducting this study. It shows the best and the 

easiest possible ways in achieving the desired outcomes. This all was done in a very careful way 

for it all would clarify to the reader the mainstream of the study in question. Therefore, both: 
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qualitative and quantitative methods were used.  The research consisted of questionnaires, 

observations and interviews. There was not a strict order on which one would come first and 

which one would follow. It all went smoothly. Of course, everything was planned ahead and all 

the changes were thought of in advance.  

 

 

Research questions 

1. Does a professor’s attitude have an effect on students’ learning motivation? 

2. Is the motivation a professor gives students determinant on how much students will 

achieve in their studies? 

3. Does a professor’s attitude help students engage more in the lectures taught? 

 

 

 Research hypothesis  

- Professors’ attitude has a great effect on students’ learning motivation  

- The motivation professors give students in most of the cases determine how much will 

students study and achieve their future goals  

- Motivating students by having a due attitude makes it possible for the students engage 

in the lectures being taught 

 

 

Participants 

 

A hundred and fifty (150) both: male and female students from the first to the third year of study 

were involved in this study. The English teachers were involved in the study, too. Not only did 

the teachers and students participate in this study but the parents were also in a way involved be 

it indirectly.  

 

 

Research procedures  

 

This study was carried out in the International Business College in Mitrovica using quantitative 

and qualitative methods. The study was conducted through observations, questionnaires and 

interviews. It is for this reason that a one-month observation was carried out. First of all, both: 

the students and the professors were interviewed and on later phases were given questionnaires 

to fill in. Not only did the teachers welcome the research but they also claimed not to have had 

the opportunity to hear about such a study having been carried out which they considered to be 

of a vital importance and beneficial to the faculty in particular and educational system in general, 

so did the students.  

 

 

Conclusion  

 

As it has been seen from above, the effect that a professor’s attitude has on students’ learning 

motivation is highly important. It starts with individuals and ends up in groups. This means that 
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a professor is to pay attention to every single student: his/her mood and everything that may 

influence his/her ability to learn and acquire in the classroom be it a problem he/she may have 

had outside the classroom. Through the study in question, it was seen that the attitude of 

professors is to be changed depending on how students acquire and learn best and this makes it a 

very sensitive issue in the new trend of teaching methodology. In other words, it should be 

adaptable. That is why; the study in question is ongoing due to its importance despite having been 

worked on for a long time.  
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Abstract. Learning new vocabulary compromises a significant factor for success within language 

learning since without the adequate knowledge of words and their meaning, learners are not able 

to use the target language efficiently. Moreover, vocabulary tends to be forgotten if it is not 

acquired and used through the right methods that will provide learners with language inputs in 

genuine target language environment.  In this regard, the increasing access to different 

multimedia and technology resources facilitate spontaneous vocabulary acquisition for the 

contemporary age learners. In particular, movies with subtitles can be a great tool in bringing 

students closer to authentic real life communication vocabulary. As a result, previous studies 

have found out several benefits of using subtitled movies by confirming that subtitles indeed 

improve vocabulary development.  

 

Keywords: movies, subtitles, vocabulary, incidental acquisition.  

 

 

Introduction 

 
No matter how well the student learns grammar, no matter how successfully the sounds of the 

target language are mastered, without words to express a wider range of meanings, 

communication in the target language just cannot happen in any meaningful way (McCarthy, 

1990, p.8). As most language learners aim to develop successful communication and literacy 

skills, they have to first learn enough words and to know how to use these words appropriately 

as very little can be said with grammar, but almost anything can be said with words (Thornbury, 

2002). Moreover, learners’ vocabulary size can most of the time determine their language 

proficiency since they are very often required to achieve a threshold level of target vocabulary in 

order to communicate fluently or understand authentic texts (Laufer & Ravenhorst - Kalovski, 

2010 as cited in Mohebbi, 2013, p.1).  

 

However, new vocabulary learned through textbooks and the audio CDs tends to be forgotten if 

it is not acquired and used through the right methods. In this regards, Prensky (2001, as cited in 

Beauprez, 2014) states that “students have changed radically and that today’s students are no 

longer the people our educational system was designed to teach”.  He also adds that these young 

people, the digital natives, are growing up in an environment surrounded by multimedia, thus 

they prefer learning vocabulary in rich and natural experiences. Since it is quite challenging for 

teachers to provide learners such opportunities, the educational system is demanding for 

innovative teaching tools and strategies that will provide learners with large amounts of inputs in 

genuine target language environment. 

 

As a result of the fast development of technology, language learning, specifically vocabulary 

acquisition, has vastly improved in the recent years. In this regard, the advent of technology, in 

particular multimedia technology (such as TV, Computers, DVDs, MP3s, mobile phones, video 
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sites etc.) has played a great role in providing learners authentic materials with a range of 

vocabulary exposure. As a result, the audio-visualized materials, particularly movies are one of 

the best tools in facilitating spontaneous vocabulary acquisition for the contemporary age 

learners.  

 

However, depending on the learners’ level of language proficiency and vocabulary content of the 

movie, learners might sometimes face difficulties in understanding video materials without being 

provided with subtitles in the mother tongue or the target language. Hence, watching foreign 

language movies with subtitles is a significant educational component that has shown a great 

contribution in facilitating various language properties, especially vocabulary acquisition. In such 

conditions, the vocabulary acquisition occurs spontaneously since the learners try to understand 

the content of the material by accessing spoken language that they are not fully acquainted with. 

In particular, movies with subtitles can be a great tool in bringing students closer to authentic real 

life communication vocabulary. 

 

 

Subtitled movies in the context of Republic of Macedonia 

 
In a multi-cultural country like Republic Macedonia, people are usually expected to be highly 

enthusiastic to learn languages. Apart from learning the mother tongue, as well as the state official 

language, English is also taught as compulsory course in elementary, middle and high school 

where high-school students are required to pass English SAT entrance exam. Learners that need 

additional assistance usually enroll to English extra-curricular courses offered by private 

institutions outside their schools. 

 

Moreover, in the majority of universities and colleges students are also required to learn English 

as a mandatory subject in their undergraduate studies. In addition, they are required to have a 

proof of good English proficiency, examined by standardized tests in order to be admitted in 

graduate studies. On the other hand with companies having businesses internationally, most of 

job openings require for their candidates to have a solid English language proficiency. In addition, 

studying English is also essential for Macedonian students who wish to study or work abroad 

where they are usually required to pass English proficiency test as a prerequisite for an interview.  

Most of learners in Macedonia study English for at least 10 years before they enroll their 

university studies. However, a large number of students still don’t have sufficient knowledge of 

English and using the language properly. There are a lot of reasons behind this, one of which is 

that too much attention is being devoted to vocabulary drilling and rote memorization which is 

dull and unstimulating. Another reason is that teachers depend heavily on textbooks as the only 

medium for teaching and the language exposure for communicative purposes outside the 

classroom is quite limited. Similarly, due to the sub-skills such as vocabulary being rarely 

emphasized and mostly decontextualized, the majority of students have limited communication 

resources when they are provided with native-like situations. Moreover, with the teacher-centered 

teaching techniques which are still quite present in the country, learners generally focus on 

theoretical knowledge of the language without much practical application. 

 

In the context of the Republic of Macedonia, the curriculum structure is mostly focused on 

teaching reading, writing, grammar and vocabulary. However, the learners are exposed to 

vocabulary in a passive manner as they rarely use the learnt vocabulary for production but rather 

rely on reading wordlists presented from the textbooks. Moreover, they are focused on defining, 

and explaining grammar functions of words by being receptive rather than productive participants 

in the language learning process.  In addition, as teachers are mostly non-native language 
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speakers they translate the words into the learners’ L1, as a result of sharing the same mother 

tongue.  

 

On the other hand, the evolution of technology has provided a vast number of opportunities to 

learn vocabulary into the everyday vernacular of Macedonians, especially youngsters that are 

becoming more and more technologically literate. They are surrounded by English on daily basis, 

through internet and technologies such as smartphones, tablets, media-players, TVs and 

computers. In addition these appliances offer learners a vast number of online apps and platforms 

where they can watch a great number of foreign subtitled movies, thus being exposed to language 

content other than their native.  

 

With a few exceptions, language teaching in the country is not really on the cutting edge of 

technology and very little attention has been paid in taking initiative to change the current 

situation. Specifically, engaging learners into watching movies is generally neglected and not 

quite popular as a language learning resource.  Not all public or even private schools have TVs 

or projectors to show movies in class thus students are taught to mostly rely on textbooks rather 

than screens. The very few projectors in some schools are usually used to show movies at the end 

of the term as a reward for the students, playing the movie from the beginning to the end of the 

class without the aim to challenge students linguistically.  

 

According to my personal observation, even though the conditions for implementing language 

teaching methodologies with high technological standards are provided, there is still a lack of 

teacher training in using the same for teaching vocabulary through watching subtitled movies. 

The reasons why some of the teachers are constrained to do this is lack of time and confidence in 

using technologies and the fear of technology replacing the teacher.  Thus, this research is 

important to note that the role of movies in ELT is nothing more than to assist the 

learning/teaching process.  

 

 

Review of existing researches  

 

Learning vocabulary through watching subtitled movies is not a new tool in the field of foreign 

language learning, as numerous researchers have investigated the usefulness of subtitled videos 

in and outside the classroom. Many authors have focused on investigating students’ vocabulary 

improvement when watching videos at home and have shown that those who watched movies 

with subtitles outperform those who watched movies without any subtitles (Kosslstra and 

Beentjes’, as cited in Harji et. al, 2010).  

 

Moreover, Neuman and Koskinen (1992 as cited in Mosavi, 2014) discovered that when their 

subjects were exposed to English videos with subtitles their vocabulary significantly improved. 

Furthermore, Koskinen et al. (1985 as cited in Yuksel & Tanriverdi, 2009) reported that subtitled 

movies do have an impact on incidental vocabulary acquisition of non-native English speakers. 

Yuksel and Tanriverdi (2009) also found that learners have a greater progress when exposed to 

subtitled movies rather than movies without subtitles. To sum up, the results from the above-

mentioned studies as well as majority of recent studies have supported the usage of subtitled 

movies in gaining new vocabulary.  
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Theories in support of vocabulary development through watching 

subtitled movies 

 

In addition to the recent studies, many learning theories, among which is Mayer’s cognitive 

theory, support the usage of subtitled movies in improving learners’ vocabulary.  Mayer’s 

cognitive theory of multimedia learning assumes that “there are two separate channels (auditory 

and visual) for processing information; there is limited channel capacity; and learning is an active 

process of filtering, selecting, organizing, and integrating information” (as cited in Davey, 2015). 

Movies, as one example of such audio-visual channels, with the assistance of subtitles provide 

learners a vast number of vocabulary which first needs to be noticed by the learners and then 

processed.  

 

In this regard, movies with subtitles stimulate learners to notice the unknown vocabulary which 

is the first step in the acquisition process (Huckin & Coady, 1999; Hulstijn, 2001 as cited in Perez 

et. al 2014). Wesche and Paribakht (2010 as cited in Lévesque, 2013) add that most of the times 

new vocabulary is noticed when it is needed for text comprehension but also point out that 

vocabulary can be fully acquired if the words are encountered frequently and in different forms. 

As mentioned by Lévesque (2013), in order for vocabulary acquisition to be successful, learners 

need to be given texts with approximately 98% known words and less unknown words which 

need to be repeated in various contexts.  

 

In addition, other researchers also add that the frequent reoccurrence of written words help 

vocabulary acquisition but express their uncertainty on what is the approximate number of 

required word encounters and that most language learners decipher these unknown words from 

the context. Danan (1992 as cited in Melodie, 2014) also points out that same word repetition 

presented by the subtitles also benefits vocabulary acquisition. Mroreover, Thornbury (2004 as 

cited in Hashemi & Pourgharib, 2014) highlights that “unlike learning grammar which is a system 

with many rules, vocabulary is a subject of recalling”, thus regularly presenting learners with the 

same words leads to incidental vocabulary gains without the learners’ conscious effort to do so. 

 

Furthermore, Pavio’s dual-coding theory states that, “when pictures are associated with the 

meaning, the number of signals connected to the message increases” (1971 as cited in Gorijan, 

2014), as a result of which learners are more likely to keep the message in mind. So, when learners 

watch subtitled movies they are exposed to three independent systems with tight linkage between 

them, the image, the sound and the text. This information is then classified in more than one way 

in the brain but still help the retention and the recall of the new vocabulary since the words are 

learned in different modes.  

 

Moreover, since movies present an environment with rich and authentic input, which in turns 

helps language acquisition, this study can also be supported by Krashen’s input hypothesis, 

according to which “learners can learn a large amount of language unconsciously through ample 

comprehensible input” (1985 as cited in Mardani & Najmabadi, 2016). He refers to 

comprehensible input as an input that is slightly more difficult than learners’ current language 

proficiency level. However, Krashen also suggests that this input needs to be delivered with 

suitable techniques and needs to be “interesting and relevant, not form-focused, and quantitative” 

(as cited in Zarei, 2009), conditions that can be easily found in subtitled movies. 

 

On the other hand, subtitled movies promote visual information in real context with realistic and 

natural language which is “spoken at a normal conversational speed as well as varieties of 

language from various ages, genders, and socio-cultural backgrounds” (Lertola, 2012). The 

authentic environment presented by the movies gives the opportunity to learners to grasp wide 

range of vocabulary and the clues from the text help learners understand the meaning of the 
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unknown words which leads to incidental vocabulary acquisition (Rott, 1999 as cited in Xenia, 

2016).  

 

Moreover, Read (2004, as cited in Nasab & Motlagh, 2017) suggests that words need to be faced 

in different semantic and syntactic contexts and that as such movies having the audio-visual 

components offer a rich source for incidental vocabulary learning which helps learners retain 

vocabulary for a longer period of time. As a valuable teaching material subtitled movies have the 

advantage of providing real context, as well as repetitive chances of words, with language of 

normal speed and a combination of audio and visual stimulation, verbal and nonverbal 

communication, which surely benefit the learner’s vocabulary acquisition  (Kunyun & Huayu, 

2011). Considering their huge importance in ELT, the effectiveness of subtitled movies in 

fostering vocabulary acquisition are the features that still need to be examined in more details. 

 

 

Conclusion 

Learning new vocabulary, as a demanding task of most language learners plays a significant role 

in language learning and especially in improving their communication skills. On the other hand, 

the increasing access to different multimedia and technology resources, including subtitled 

movies offers learners vast number of opportunities to enrich their vocabulary.  

 

The value of subtitles in helping students’ through the process of vocabulary acquisition has been 

seen by a lot of scholars. Thus, a great deal of research has been conducted on exploring the 

effectiveness of watching subtitled movies in vocabulary acquisition. Previous studies have 

found out several benefits of using subtitled movies by confirming that subtitles indeed improve 

vocabulary learning.  
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Abstract. The paper is based on the case study of the higher education sector in Algeria. Around 

the world higher education is under pressure to change. It is growing fast and its contribution to 

economic growth is vital. Universities are, mainly, expected to create knowledge; improve equity 

among population; and respond to student. Furthermore, it has been largely documented that in 

developing countries, higher education is recognized as a key force for modernization and 

development. Consequently, this has caused an increase in the demand for its access, 

accompanied by several challenges: students are more and more asking for quality education and 

decent jobs; the labor market is also looking for adapted and new skills more in line with the 

evolution of the production process. Government is, currently, faced with les resources to allocate 

to the sector which has been a top priority in the public policies implemented since independence 

in 1963. 

Broadly speaking, Algeria’s higher education sector has been marked by two major policy 

reforms since its independence. The most recent of these – the adoption of the three-cycle degree 

higher - education framework known as the “LMD System” (License / Bachelor -Master - 

Doctorate) – has been in place since 2004 / 2005. “Massification” was a core part of both reforms, 

in part motivated by the demographic reality of a large youth population, but also by explicit 

policy choices undertaken by the government. The application of massification policies in 

Algeria led to a trend of favoring quantity over quality. 

To accommodate what is called in Algeria – democratization of Higher Education – that is the 

increased number of registered students, there has been major achievements, particularly in terms 

of infrastructure. 

In imitating European policies for higher education, policy makers in Algeria have focused on 

form and ignored substance. 

The plan of the paper is organized as follows: the next section gives the legal framework of the 

tertiary education. The second section discusses an overview of the different stages of the 

development of higher education through the various policies during the period 1963 to 2017, 

followed by a comment on the major indicators of the sector in terms of infrastructure and human 

resources allocated to support the policies. The sources of funding will be reviewed to determine 

how important has been the policy of higher education in the development process. And the final 

part will deal with the main challenges of higher education in Algeria. How globalization is 

affecting the sector? can the public policy of higher education continue as it is with many 

subsidies or education expenditures? are to be reviewed to make them more efficient and in line 

with the current financial constraints. And finally, a conclusion will be offered at the end of this 

paper.  

 

Keywords: Higher Education, Algeria, Education Policy, Tertiary Education. 

 

Economists very often stress the link between education and economic growth. Investing in 

education is bound to increase economic growth, improve income distribution, and reduce 
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poverty1. However, it is mentioned that to produce the expected positive effects on the economy, 

it should be mixed with a sound economic policy of education. Therefore, soon after 

independence in 1963, Algeria engaged in a progressive economic plan to develop its economy 

and bring prosperity and education for all the population. 

The paper looks at higher education policies implemented since independence and tries to assess 

the outcomes of such high public expenditures allocated annually to the education sector. We 

conclude with some remarks on the main challenges facing higher education in Algeria bearing 

in mind the current limited financial situation after so many years of generous subsidies.  

 

I. The Legal Framework of the Tertiary Education 

Article 65 of the 19962Constitution provides the general framework of the higher education 

sector and specifically mentions: 

 The right to education is guaranteed. 

 Public education is free in the conditions set by the law. 

 Basic education is mandatory. 

 The State regulates the national education system. 

 The State shall ensure equal access to education and vocational training. 

Higher education is under the authority of a government minister, who prepares and implements 

government policy on higher education and scientific research. 

 

I.1. Higher Education Public Institutions Missions, Organization and Functioning are defined by 

a set of legal text: 

 Executive Decree n ° 03-279 of 23 August 2003 setting out the missions and specific 

rules for the organization and functioning of the university3. 

 Executive Decree No. 05-299 of 16 August 2005 laying down the specific tasks and 

rules for the organization and functioning of the university center4. 

 Executive Decree No. 16-176 of 14 June 2016 establishing the standard status of the 

higher school5. 

 

I.2. Higher Education Institutions Network is composed of: 
A regional distribution is made in relation to the socio-economic network of the region, and the 

number of students. Algerian University Network accounts hundred and six (106) universities 

spread over forty-eight districts (48), covering the entire national territory. This network consists 

of fifty (50) universities, thirteen (13) university centers, twenty (20) national schools (Ecoles 

Nationales Supérieures ) and ten (10) schools - écoles supérieures-, eleven (11) écoles normales 

supérieures or Teacher training colleges and two (02) preparatory high schools – Ecoles 

Préparatoires: two in the Center and one in Oran,6 namely: the preparatory school in economics, 

trade and management in Kolea, the preparatory school to the science and Techniques of Algiers 

and the preparatory school in Biology of Oran. 

                                                                 
1MENA Development Report - The Road Not Traveled - Education Reform in the Middle East 

and North Africa - 2008 The International Bank for Reconstruction and Development / The 

World Bank 
2Algerian Gazette N°76 du 8 décembre 1996, modifiée by the 2016 Constitution, 

Law n° 16-01 March 6, 2016 –Algerian Gazette n° 14 dated March 7, 2016 
3Algerian Gazette 2003, n ° 51, pages 4 - 13, amended and supplemented by decree Executive 

Order No. 06-343 of 27 September 2006 (Algerian Gazette Year 2006, No. 61, pages 21-22) 
4Algerian Gazette 2005, No. 58, pages 3 - 10 
5Algerian Gazette year 2016, No. 36, pages 9-16 

6https://www.mesrs.dz/universites 

https://www.mesrs.dz/universites
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The University of Continuing Education (Université de la Formation Continue – UFC), which 

was created by a decree in 19907, enables those who did not successfully pass the baccalaureate 

(high school) degree to enroll in one of these higher education centers distributed throughout the 

national territory. 

The role of the Ecoles Normales Supérieures is to train primary and secondary teachers. The 

number of students attending institutions of higher education is approximately 1 210 000 

(aggregate figure for all three cycles and continuing education) and 60% are female. 

 

I. 3. Funding Education 

Middle East and North Africa countries on average spend more than 20 percent of their budget 

to education. The nongovernment financial contribution to education is difficult to discern in 

MENA, as few data are available. However, there is a widespread belief that this contribution is 

modest. In part, this is because enrollment in private education tends to be very low in some 

countries, for example, in Tunisia and in Algeria8.In addition, most governments in MENA have 

followed a policy of essentially free education at all levels of public education and Algeria is 

among them. Usually, university students pay a symbolic fee, which covers an insignificant 

proportion of outlays. 

 

I.4. Financial Support to Students 

A very generous policy of student support has been put in place since independence and is based 

on three channels: 

indirect, financial support in the form of accommodation, food, medical services and socio-

educational services and facilities. Every student who lives more than 50 km away from the 

institution has access to accommodation in the halls of residence; 

 direct financial support for students from families with limited resources 

(student grant); 

 the “Excellence – Major programme” enables the best students to compete for 

an overseas scholarship. A total of 85 % of Algerian students receive grants 

and more than 50 % are accommodated by the National University Student 

Services Office (ONOU). 
 

I.5. University - Industry Cooperation 

Scientific Research, a national priority in the education policy is defined by a legal framework9. 

Its target is to set up links between scientific research carried out in universities and the industrial 

sector to promote the country’s economic development. It aims also at disseminating knowledge, 

master of technology, promotion of research and development (R&D). 

 

II. An Overview of the Different Stages of the Development of Higher Education  

Until independence, on July 5, 1962, the university programs were only aimed at a French 

colonial elite. The Algerian component was tiny. The number of students at the University of 

Algiers, which dates to 1909, and its annexes Oran and Constantine, was barely 500 (1960/61) 

for a local population of nearly eight million. 

                                                                 

7Executive Decree No. 90-149 of 2 May 26, 1990 on creation, organization and functioning of 

the training University continues (Algerian Gazette year 1990, no. 22, pages 635-639) and the 

Executive Decree No. 90-150 of 26 May 1990 on the establishment of continuing training centers 

(Algerian Gazette 1990, No. 22, pages 639). 

8The Minister of Higher Education and Scientific Research revealed recently that three 

universities have just obtained the licenses to open as soon as the academic year 2017-18. They 

will offer 1,000 educational places. 
9 Act of 4 April 1999, as amended and extended by the Act of 23 February 2008 
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At independence, Algeria gradually embarked on a vast training program at all levels to face the 

vacuum created after the mass departure of the French settlers. 

By the Constitution, schooling is free and compulsory for all and with access to higher education 

for the greatest number. This decision is likely to have consequences, such as the need to build 

sufficient schools, colleges, and universities, to train enough teachers to realize the fundamental 

principles of universality, equality and equity in education through access for all to free and 

compulsory education. The number of students in the Algerian University of today with more 

than 1 million students is dispersed throughout the national territory in 90 institutions. The 

evolution of the Algerian university system, in its organization and its curricula, has had four 

essential stages since independence: 

 

 The first stage, very short, was the continuation of the old system that prevailed. 

 The second stage (1971-1984) corresponds to the implementation of the first reform of 

the higher education system of 1971, followed by the introduction of the university 

map of 1982, updated in 1984. The requirements of the economic development model, 

which began with the launching of the first three-year plan in 1967, required a profound 

overhaul of the higher education. Indeed, the industrialization scheme conceived for 

the development of the national economy induced important needs in management. A 

new orientation and new missions are defined and assigned to the higher education 

system. Thus, several measures will be implemented to ensure a better match between 

higher education and the needs of the economy.  

 The third period is the consolidation of the education system as defined by Act No. 99-

05 of 4 April 1999 laying down the Higher Education Guidance Act. This law 

summarizes the overall regulatory framework produced since independence and gives 

it an overall coherence. 

 Finally, the last step is the implementation of the universal system LMD – Licence – 

Master – Doctorate, launched in 2004 and which corresponds to the implementation of 

a new architecture in the education offer. The higher education offer is divided now 

into three levels, each corresponding to a Bachelor, a Master's degree and a PhD. 

 
II.1. Main Achievements of the Reforms 

Through these reforms, four major challenges have been identified: 

 

II.1.1. The Democratization of Access to University 

Democratization or “massification” is fostered by free access to higher education and the 

existence of university services such as dormitory, restaurants for students which have made it 

possible to benefit at a very low cost to higher education for the greatest number of students. This 

policy concerned all young students from all social categories, regions and localities of the 

country. The feminine element was the first beneficiary of this policy. 

 

II.1.2. « Algerianisation » 

As soon as the country's independence was proclaimed, the “Algerianization” of the education 

system had become a concern. The target was to adapt the educational programs to the new 

economic policy needs, i.e., the replacement of foreign teachers. At the beginning of the academic 

year 1962-1963, 82 Algerians, mainly assistants, were to be counted among the faculty, out of a 

total of 298 teachers in office. 

 

II.1.3. “Arabization” 

At Independence, higher education was faced with a large deficit of teachers who mastered the 

Arabic language, which resulted in an important call for cooperation with the Arab world. 

 

II.1.4. Enrollment Growth and Infrastructure Densification 
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In 1961 the total number of Algerians enrolled in higher education institutions was 1,317 students 

enrolled at the University of Algiers and in the annexes of Oran and Constantine. At the start of 

2010/11, the number of students enrolled, fifty years after independence, reached 1,200,000 

distributed among several university sites located in the 48 districts called “Wilayates” or 

districts. To absorb these growing flows of new students, a major program of university 

infrastructure, teaching staff, and socio-academic support was launched and carried out. 

University students have access to various services and benefits; among them housing, meals, 

health care, wellbeing as well as sports. 

 

II.1.5. Strong Growth of the Female Students 

The share of women in total enrollment increased from 23 per cent in 1972 to 50 per cent in 2000. 

From then on, the female component continued to increase steadily, reaching 59 per cent in 2010. 

 
II.1.6. Field of Study by Higher Education Students 

The proportion of enrollment in university in science and engineering versus humanities and 

social sciences is noticeable when we analyze the data. This pattern has started to change slightly 

to introduce a more balanced distribution of students.  

 
III. Current Challenges and Needs 

The main challenge currently facing Algerian universities is how to reconcile the needs of 

democratic access to higher education with the need for higher quality of training in a changing 

world characterized by the advent of a knowledge and information society and economic 

globalization10. Furthermore, one of the strategic challenges is to train to a high standard the 

large numbers of teachers needed to look after a student body estimated to be 1 500 000 strong. 

Another challenge for the policy makers in the field of higher education and scientific research 

is to establish an efficient high-quality system of training and research. Algeria has made 

throughout the years considerable efforts resulting in the extension of the university network 

along many research centers, now it is important to establish a closer link between university and 

the practical needs of the labor market if we want to reduce the youth unemployment particularly 

among the skilled population. 
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Abstract. Different from English and Albanian, verbs in Chinese-Mandarin, do not conjugate 

across pronouns which perform the action. They have no inflectional nature and features in none 

of the grammatical tenses which are in the focus of this paper. The Chinese verbs never go 

through case and person!  This phenomenon, in a way makes life easier for the non-native learner 

of Chinese, not having to remember all verb particles in order to create the time effect, to express 

an action. It makes easier for the learners of this ‘mega language’, spoken by more than 

1.300.000.000 people, to learn it easily. Given this, the word order in Chinese sentences is, very 

crucial. This order is the only alternative, to show the foreign learner, the effect of the relationship 

between the subject and the verb. Furthermore, the word order, changes compared to the one in 

Albanian and English, especially in cases when we have to deal with actions asking questions of 

interrogative character, which in a way remain the same as the affirmative or declarative ones. 

This paper, through a detailed comparative analysis, aims to put in focus the so called 

irregularities in Chines –Mandarin, or ‘Putonghua’= (普通話)”, as to how tenses, are expressed 

in this language, using also the Romanized pin-yin letters.   

 

Keywords: verbs, case, tense, comparison, Albanian, English and Chinese 

 
 

Introduction  

 

 A short historical rundown of the Mandarin Chinese Putonghua”(普通話”) 

The Mandarin Chinese, known also as the  Huayu (華語) language, and referred to as the old 

Chinese,  as well as  Guoyu (國語),  or the  official language  of China or even more popular 

known as  Putonghua (普通話),  or the language of the Chinese people, is the only official 

language of the Chinese state, since 1982. On the other hand, in Taiwan, starting from earlier 

times, i.e. from the year   1932, the Mandarin is the official language of the state.  The Chinese 

mandarin language is one of the four official languages in Singapore, and finally one of the eight 

official languages of the Organization of the United Nations (Chen.H.W.1998:112).           

The fact that starting from the time when China  was constituted as a nation state, back  in 221 

B.C. until the end of China’s last imperial dynasty in 1912, this immense country,  did not have 

a single national language.  In these circumstances, the Chinese people across the vast country of 

China, spoke many different language variations as well as dialects that developed organically 

over the course of several millennia. Somewhere   by the early years of the 20th Century, most 

Chinese people agreed that the state of China needed a common language, a language which will 

be equal and welcome and usable for everybody, all in order to facilitate national communication 

and at the end after some long time of educational activity across the country,   the state will  be 

able to have combated finally the widespread illiteracy. 
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Further developments 

 

In February 1913, the newly established Republic of China (中華民國) convened a “Commission 

on the Unification of Pronunciation” (讀音統一會) in Beijing in order to develop a 

phonetic system and national language for China.  The Commission included linguists and 

educators from each province of China, Tibet, Mongolia, and from overseas Chinese 

communities. The Commission’s first task was to create a simple, easy to learn, phonetic system 

to help people learn the common Chinese language.  Many different phonetic systems were 

proposed and tried, including a  fixed set of Chinese characters, newly created symbols, and the 

Roman alphabet.   After years of  extensive research and debate, the Commission adopted the 

Zhuyin alphabet as China’s official alphabet in 1918, deeming it to be the most effective method 

of teaching Chinese pronunciation. 

The Commission then turned to the task of standardizing the language that the new Zhuyin 

alphabet would represent.  In 1920, the Commission published a Dictionary of National 

Pronunciation.  

(國音字典) that adopted a modification of Beijing’s phonology.  Mandarin was not modeled after 

the actual speech of the majority of real early 20th century Beijing residents, but rather the way 

a hypothetical educated Beijing person would speak, as imagined by Mandarin's creators (Hu Z. 

L.1994:222). The difference in China between Mandarin and common Beijing pronunciation is 

analogous to the difference in England between Received Pronunciation and Cockney. 

In 1932 the Republic of China (中華民國) officially adopted the Commission’s product, known 

as Guoyu or Mandarin, as the national language of China and the first definitive dictionary of the 

Mandarin language was published in that year.   After 1949, the newly installed People’s 

Republic of China (中華人民共和國) began to promote Mandarin in earnest beginning in about 

1958.  In 1955, they changed the Chinese name of Mandarin from Guoyu to Putonghua.  Guoyu, 

Putongua, and Huayu are simply different names for the identical language.   

 

 

Development changes regarding the status, in modern times 

 

In 1982, the People’s Republic of China (中華人民共和國) amended their constitution 

making Mandarin the official language of mainland China.  The earlier 1932 law by the Republic 

of China (中華民國) making Mandarin China's official language, while effective today in 

Taiwan, has no current legal effect in mainland China. When Mandarin was first 

officially adopted in 1932, its proponents' goal was that in a century's time, all Chinese would be 

able to speak proper Mandarin.  Today, 79 years later, approximately 70% of Chinese people 

speak Mandarin fluently 

 

 

The phenomenon of grammatical tenses and examples revealing the 

differences 

 

Western languages such as English have several ways to express tense. The most common are 

verb conjunctions which change the form of the verb depending on the time frame. For example, 

the English verb "eat" can be changed to "ate" for past actions and "eating" for current actions. 

Mandarin Chinese does not have any verb conjugations. All verbs have a single form. For 

example, the verb for "eat" is 吃 (chī), which can be used for the past, present, and future. 
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Despite the lack of Mandarin verb conjugations, there are other ways to express timeframes in 

Mandarin Chinese. 

 

Stating the date, as a way to express the completion of an action  

 

The simplest way to clarify which tense you are speaking in is to directly state the time expression 

(like today, tomorrow, yesterday) as part of the sentence. In Chinese, this is usually at the 

beginning of the sentence, which is pretty much the same situation in Albanian as well as in 

English, except the fact that these two languages, differently from Mandarin Chinese, use verbs 

expression actions in the past, future as well as in other grammatical tenses, which is not the case 

in Chinese Mandarin.  For example: 

昨天我吃豬肉。 

昨天我吃猪肉。 

Zuótiān wǒ chī zhū ròu.Yesterday I ate beef. 

Once the timeframe is established, it is understood and can be omitted from the rest of the 

conversation. 

 

 

How do we express a completed action in general 

 

The particle 了 (le) is used to indicate that an action occurred in the past and has been completed. 

Like the time expression, it can be omitted once the timeframe has been established: 

(昨天)我吃豬肉了。 

(昨天)我吃猪肉了。 

(Zuótiān) wǒ chī zhū ròu le.(Yesterday) I ate beef. 

The particle 了 (le) can also be used for the immediate future, so be careful of its usage and be 

sure to understand both functions. 

 

 

Completed actions in the past 

 

When we talk about something we have done something in the past, then this action can be 

described with the verb-suffix 過 / 过 (guò). For example, if you want to say that you have already 

seen the movie "Crouching Tiger, Hidden Dragon" (臥虎藏龍/卧虎藏龙 - wò hǔ cáng long), you 

can say: 

我已經看過臥虎藏龍｡ 

我已经看过卧虎藏龙｡ 

Wǒ yǐjīng kàn guò wò hǔ cáng long. 

Unlike the particle 了 (le), the verb suffix guò (過 / 过) is used to talk about an unspecific past. 

If you want to say that you saw the movie "Crouching Tiger, Hidden Dragon" yesterday, you 

would say: 

昨天我看臥虎藏龍了｡ 

昨天我看卧虎藏龙了｡ 

Zuótiān wǒ kàn wò hǔ cáng lóng le. 
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.Completed actions in the future   

 

As mentioned above, the particle 了 (le) can be used for the future as well as the past. When used 

with a time expression such as 明天 (míngtīan - tomorrow), the meaning is similar to the English 

perfective. Take for instance: 

明天我就会去台北了｡ 

明天我就会去台北了｡ 

Míngtiān wǒ jiù huì qù Táiběi le. Tomorrow I will have gone to Taipei -Nesër do të kem shkuar 

në Taipei 

The near future, or as we usually prefer to refer to as ‘the future in the past’, (e ardhmja në të 

kryerën),  is expressed with the combination of the particles 要 (yào - to intend- do të, alb.); 就 

(jiù - right away); or 快 (kuài - soon) with the particle 了 (le): 

我要去台北了｡ 

Wǒ yào qù Táiběi le. 

I'm just going to Taipei. 

 

Further examples and theoretical comparison between the 

concerned tenses, between Chinese, Albanian and English 

 

 

Examples: 

Declarative sentence: 他是老师。 He is a teacher= tā shì lǎo shī. 

Interrogative sentence: 他是老师吗？ Is he a teacher? 

tā shì lǎo shī ma？  

Declarative sentence: 我身体很好。 I am healthy. 

Interrogative sentence: 你身体好吗？ How is your health? 

    nǐ shēn tǐ hǎo ma ？ 
  

 As mentioned earlier, verbs are not inflected in Chinese. There is no past tense, future tense, 

singular form and plural form in Chinese. As the example above, we have the verb ‘drink’, 

but there is no such thing as drinks, drunk, drank, am drinking, will drink, etc. in Chinese. 

 He ‘drink’ coffee. 

 I ‘drink’ coffee now. 

 They drink coffee yesterday. 

 Or the case in Albanian, which we from the gerammatical point of view refer to as “ 

zgjedhimi  I foljeve” , is not  an action which can be compared to the chinese, nor the the 

case in English as foreign language. 

 The examples illustrating this,  would be as follows: 

Unë pi kafe – Ne pijmë kafe 

Ti pi kafe     - Ju pini kafe 

Ai/Ajo pi kafe-Ata/Ato pijnë kafe 
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In English, this phenomenon would look like as follows: ( There is no verb declination, as there 

is in the languages such as Albanian, German, French, Italian and other Slavic Languages) 

She ‘go’ England. 

She ‘go’ England last year 

I ‘go’ (have been to) England before. 

 

Instead of conjugating a verb, adverbs (such as tomorrow, right now) and particles are used in 

Chinese to denote what English does with different verb tenses. 

3.2. He will go to England tomorrow- Ai, nesër niset për në Angli. 

tā míng tiān qù yīng guó 。 

他 明 天 去 英 国 。 

Subject Adverbs Verb Object  
 

 

3.3. He GO to England last year-Vitin e kaluar, ai SHKON në Angli. 

tā qù nián qù yīng guó 。 

他 去 年 去 英 国 。 

Subject Adverbs Verb Object  
 

 

3.4.  He has been to England before. 

tā qù guò yīng guó 。 

他 去 过 英 国 。 

Subject Verb Particle Object  
 

 
 

Personally, I think Chinese grammar is much simpler if compared to English. As to the Albanian 

Grammar, Chinese grammar cannot be compared in these regard. This for the fact that Chinese 

has insignificantly low level of inflectionally, which makes the new learners keen to learn it, as 

not having this complex word formation, makes easier for the learners to learn words and not 

form words by using affixes ( suffixes and prefixes). There is always a fixed and single form in 

each word, regardless of time, number, person and etc. of the subject. On the other hand, due to 

the lack of inflectional morphology, Chinese grammar is mainly concerned with how words are 

arranged to form meaningful sentences. 
 

 

Conclusions 

 

Mandarin Chinese tenses, similarities and differences compared to Albanian and English 

 

It is often said that Mandarin Chinese does not have any tenses. If "tenses" mean verb 

conjugation, this is true, since verbs in Chinese have an unchangeable form, which at most of the 

times, is not the case in Albanian, where verbs get conjugated through cases, as well as in English, 

when they are added and‘s’ in Simple present tense, and accordingly other suffixes (for past 
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tenses of regular verbs) in English. However, as we can see in the above examples, there are 

many ways to express timeframes in Mandarin Chinese., and the most common one is adding 

time adverbs or time indicators, to the sentence we want to express an action, as to when did it 

happen.  The main difference in terms of grammar between Mandarin Chinese and European 

languages is that once a timeframe has been established in Mandarin Chinese, there is no longer 

any need for precision. This means sentences are constructed in simple forms without verb 

endings or other qualifiers. 

When talking to a native Mandarin Chinese speaker, Westerners, as well as Albanian native 

speakers, who speak English fluently, usually get confused with this lack of continuous precision, 

within the time frame context of the action the verb is expressing.  But this confusion arises from 

the comparison between English and other Western languages, as well as Albanian as an Indo-

European Language, and Mandarin Chinese. Western languages require subject/verb agreements, 

just like the case of Albanian, without which the language will be glaringly wrong. Compare this 

with Mandarin Chinese, in which a simple statement can be in any timeframe, or express a 

question, or be an answer. In other words, it is impossible to produce sentences involving past 

simple tense as well as compound past simple tense, such as Present perfect and Past perfect, 

without involving in the sentence, the date the year or the year season when something happened. 

As this is the only way, how Chinese, indicated the time when something happened. 

In this regard, all those who learn Mandarin Chinese, including me, although bizarre, find this 

phenomenon very easy to implement in the structures they want to show action in on of the past 

tenses of Chinese Mandarin. Having learn it once, the learner, understands how to do this, and 

uses these tenses with ease. 
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Abstract. Shakespeare is known in the world literature as one of the most influential writer that 

the English theatre has ever had. Therefore, the topic of this article aims to delve into the 

Shakespeare`s ethos in the spotlight of social communication and language. Furthermore, this 

study covers the main characteristics of Shakespeare influential works, aiming to illustrate some 

of the most important features of his masterpieces through a detailed and separated review on 

Shakespeare, with a critical analysis of their characters, including their performance in the stage, 

concept of identification with the world, as well as, the communication and relationship; their 

behavior, habits, and what is the most important his ethos. Respectively, this paper is designed 

to provide different analysis, comparisons, and elaborations from various authors and literary 

critics on English literature and wider with the purpose of providing a more colorful view on 

Shakespeare`s ethos and his interaction to the public. 

 

Keywords: ethos, interpersonal relations, concept of identification, social communication. 

 

 

Introduction  

 

This article presents a new approach to the study of Shakespeare`s ethos in the spotlight of social 

communication and language, specifically on his most famous works: Hamlet, Macbeth, Othello 

and King Lear, as all of them, share some common characteristics in implying Shakespeare's 

taste, character`s conception and dramatic techniques, especially for what Shakespeare is known- 

some taste on his concept that makes his characters examine their social and interpersonal 

experiences. Although, there is a wide range of articles, papers, analysis and books about 

Shakespeare, still his literary work isn’t fully analyzed. Furthermore, the topic will focus on his 

most well-known plays, what indeed makes this paper an important research by presenting a new 

approach among literature in the country and wider. Hence, our aim was not only to criticize but 

to examine practical analyzes among Shakespeare`s plays, in relation to interpersonal and social 

relations as well as, the communication to the public. The main advantage in his work repertoire 

is his growing dose of subjectivity among characters, in order to help them face the challenges. 

Examples in Hamlet, how he interacts well in the scene, but suffers from his dilemma and 

insecurity inside him. Macbeth, a character full of ambition, and errors which deepens in his sins 

to portray the human world. Othello, full of jealousy and hate, as well as King Lear, that suffers 

from his bad communication with his daughters. Therefore, in all of the plays we see that 

Shakespeare uses the defects of society he lived to portray in his artistic world.  
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Literature Review  

 
In the early part of Elizabethan era, people were severely divided into classes, taste and style of 

living. They served to each other due to some specific and technical interests. However, in the 

sixteenth century, from literary critics to the ordinary people, Shakespeare`s works were 

considered of the greatest achievement. This period, was known for printing press, as an utmost 

flourishing era for reading and learning.  Shakespeare`s work was mostly motivated by history 

stories and old sayings, that passed from folks and people among each other’s.  People in 

Elizabethan period went to hear a play rather than see it, and it was a time of a great 

encouragement in creativity in language, which enables poets and playwrights like Shakespeare, 

experiment with imagery, personification, repetition, alliteration, rhyme, rhetoric, hyperbole, 

irony, etc. They even were free to create new words and insert it into their works,  

 

 

Shakespeare`s ethos in the spotlight of social communication and 

language 

 

Undoubtedly, that the first and foremost purpose of the language is communication both in a 

spoken and written form. In the framework of globalization there has been witnessed concerning 

the importance of English language especially in the broad scope of professional field and in 

interrelation between people responsible to carry out in-depth scientific inquiries mainly in the 

field of social sciences. In this perspective, I would like to argue that it is worth browsing in the 

ancient libraries who contain the gist of Shakespeare’s remarkable masterpieces. His outstanding 

persona such as kings, queens, dukes, and generals embroider priceless virtues and qualities when 

it comes to building up a positive attitude concerning the interpersonal communication. The 

imperfect harmony, the meticulous chronology in his masterpieces and persona, has a significant 

influence even nowadays. The greedy, cunning, evil-minded which he masterly mirrored in his 

masterpieces provide a panorama of today’s reality.  

 

Surprisingly nowadays the cruel reality is reflected on interpersonal relations and communication 

that determines the conflicts for money and power, the hopeless and poor people who wander 

around in pursuit of earning a living. On the other side there exists is a totally different reality of 

the bloated, “bloodthirsty” sovereigns and merciless entrepreneurs who oppress the majority. As 

Shylock is perceived as an embodiment of justice, lacks mercy. Being object of consistent 

oppression injustice and abuse he opts for revenge. This reality is commonly displayed even in 

the broad network where people are reckless and directly unfold the underlying features of human 

and interpersonal nature.  

 

Shakespeare used a language in the scene that were spiritually, emotional and pragmatically 

modified to meet the needs of his characters. In Hamlet, we see the eloquence of prince Hamlet, 

his powerful language and reflection, as a young scholar, brought to scene among other characters 

that reflect, his relevance, his attitude as well as his desperate desire to revenge. Hamlet 

successfully establishes a sense of duty, which is naturally portrayed as a driving force, inside 

him. Based to Medieval tradition, Hamlet is given a rude task to perform (Bloom, 1999. Pg. 407). 

His avenge to his uncle was considered as a perverse act. However, over the course of the play, 

Hamlet is seen to change his mood, from being too slow and unmotivated, over his intention to 

take the revenge to an outrageous and canning person. There are voices that Hamlet is mad and 

unable to act, compared to Laertes and Fortinbras, two pragmatic characters that showed to be 

useful, when it questions their impulsive reaction of their vengeance motive. After taking away 

the question of insanity, there still remains a very great difference of opinions. In regard to the 
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character of Hamlet, one considers him to be courageous- another, that he is wicked; one that he 

possesses vast energy of will- another, that he has little or no power of action (Watts, 2002 : 43).  

 

Despite these theories, critics have considered him a universal man; in him every individual sees 

on some side a picture of himself. He must be able merely not to understand the world but to 

communicate with the world, set language standards that as he says in his lines: “The time is out 

of joint: O coursed spite / That ever I was born to set it right!” He complains of external world 

which intrudes to his privacy and mystery by disturbing his quiet intercourse with himself 

(Abrams, 1993:83). 

 

The competence of a social communication and interpersonal relations along the plays raises on 

the incentive of his characters, making them more aggressive, and more communicative. In this 

respect, the language of Hamlet changes as the play progresses. In the beginning, he is quiet and 

calm in relation to his mother, uncle, and everyone in the play, but latter, his personality changes 

as the development of the story progresses. Northrop Frye explains in his book that: “in 

Shakespearean tragedy, man is not really man until he enters what is called a social contact” 

(Frye, 1967: 47). In fact, the social contact is a code that Hamlet needs to be more brave and 

more secured in his actions and at least more dynamic. We used to see Hamlet as an educated 

person, a university boy who has some more moral to show among all this mess. He takes this 

responsibility for putting things right, in spite his limited perception of his abilities to do that. He 

ascertains himself that attribute not by his choice but by his fate, tragic fate.  

 

  Hamlet (…) 

The time is out of joint. O cursed spite  

     That ever I was born to set it right!  

    Nay, come, let's go together. 

 

In his famous soliloquy, “to be or not to be- that is the question”, act III, scene I, Hamlet shows 

his inner conflicts in search of identity and meaning, (Berghaus, 2001). This conflict is part of 

his world or his bad luck that has followed him throughout his life.  In this way, this speech 

connects many of the play’s main themes, including the idea of suicide and death, the difficulty 

of knowing the truth in a spiritually ambiguous universe, and the connection between thought 

and action. In addition to its crucial thematic content, this speech is important for what it reveals 

about the quality of Hamlet’s mind (Bradley, 1991: 129-175).  In conflicting between thought 

and action Shakespeare tries to bring his only solution to the audience by letting them know his 

spiritual state, which sometimes prepares them for suicidal actions. He summons for taking arms 

against, as he calls “sea of troubles”, and give up of this long sleep, for what he is well aware and 

wants to get out of this veil in preventing his action (Bloom, 1999: 508). Based on these lines he 

wishes that such an action was made possible, “To die- to sleep / No more; and by a sleep to say 

we end”.   

 

These unanswered questions in Hamlet, and to some extend for the audience itself, are set to 

portray and prepare anyone for his big dilemma and the need to get out of this. According to him, 

there are two possible ways- to be or not to be, according to modern concept of interpreting the 

literary concepts- to live or not to live.  John Keats, who adored Shakespeare, wrote in a letter of 

March 1819 that it would be a delight to know that “what position Shakespeare sat when he 

started writing the words "to be or not to be", (Wilson, 1951). But as an audience we know what 

does it mean “to be” for Hamlet, as he keeps repeating it to his beloved Ophelia, that to be means 

to be honest. 

 

Unlike other plays, in Macbeth we don’t see any battle for dignity, where people are saved, 

instead it’s a play sunk in blood and sin due to their ambitious, selfish as well as unscrupulous 
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character. Shakespeare uses this situation to beset the scene of murder and interpersonal 

interactions among his characters. In his book Raffel Burton, William Shakespeare`s Macbeth, 

compares Macbeth with the Satan in Milton`s Paradise Lost, for the level of rationality: 

“Macbeth is tormented by the evil he does, he is- like Milton`s Satan- fundamentally unable to 

resists” (Burton, 2005; 38). Jan Kot, a literary critic, announces that in Macbeth, history and 

crime is shown through personal experiences, hence he tries to bring the communication to the 

internal effect (Kot, 1966: 86). But in this survey we need to measure to what degree the personal 

responsibility has overcome the social responsibility, with the aim to portray the general force of 

the whole play. His problems as a character start in this moment when he tries to interact with 

his fate, trying to direct it. But this reaction on fate and supernatural prophecies bring him much 

confusion and inactivity; rather than opens him as a character.  Everything comes as a surprise 

for Macbeth. 

 

 

First Witch (…) 

When shall we three meet again  

In thunder, lightning, or in rain? 

 
Second Witch (…) 

When the hurlyburly's done,  

When the battle's lost and won. 
 

Third Witch  (…) 

That will be ere the set of sun. 

 

 
Thus, throughout the play Othello, it is much more confused that he didn’t feel well among these 

many misunderstandings. Three moments in the play when Othello gets the promotion. The first 

and most important is his jealousy. Othello’s jealousy converted nature into chaos. His mind is 

excited by emotion; therefore, he is not a man of deep observation. He is opened to others, sincere 

and trustful, although he has a passionate nature. For him, love must be like heaven where he 

must live or otherwise not exist at all. But these are the attributes that will convert his nature into 

chaos (Bradley, A. C, 1991). Othello does not deserve readers’ purest sympathy because on the 

one hand he charms, elopes, marries and seduces Desdemona without the knowledge of her father 

and on the other he calls Iago “honest”, (Matthews, 1912). 

 

In the play many of the characters display jealousy which caused them to act without any control 

(Kastan, 1999). It`s Iago, Emilia, Bianca, Roderigo and Othello who are seen to be pray to the 

jealousy, but all have a solution except Othello, as he goes till the end, disabling him to see the 

reason among his acts. We cannot say that jealousy is momentous to Othello, this jealousy is 

instilled to his mind as early in the play when he confronts Brabantio, and reminds his warning 

that one day Desdemona will deceit him, the same as she did on her father. Desdemona is a 

respectful daughter and a faithful wife. Many critics see in her figure a sensible, pure, and chaste 

nature. But nature can be both good and evil. But with all her naiveté, Desdemona remains utterly 

true to herself. Desdemona is a victim of her own love. As Kott notes: “Othello kills Desdemona 

in order to save the moral order, to restore love and faith. He kills Desdemona to be able to 

forgive her; so that the accounts are settled and the world returned to its equilibrium 

(Abrams,1993).” 

 
Among all Shakespeare`s tragedies, Ernest Dowden sees Lear, the one that conveys the largest 

portion of passion, acting in the widest theatre and attaining their absolute extremes. He writes 

http://www.opensourceshakespeare.org/views/plays/characters/charlines.php?CharID=1witch-mac&WorkID=macbeth
http://www.opensourceshakespeare.org/views/plays/characters/charlines.php?CharID=2witch-mac&WorkID=macbeth
http://www.opensourceshakespeare.org/views/plays/characters/charlines.php?CharID=3witch-mac&WorkID=macbeth
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that “Shakespeare seems to have created the sounds of the death of the human heart, to inquire 

into the darkest and saddest parts of human life, to study the great mystery of evil” (as cited in 

Kastan, 1999). This evil becomes the substance of the tragedy in the play, such a tragedy that is 

traditional in that respect that human action often brings about chaos and catastrophe associated 

with deaths of persons of high ranks. Today`s historians link it more with the legends than facts, 

which appears to have been derived by the Celtic god Lyr. Despite having an abundant source 

that served Shakespeare in creating his tragedy King Lear, still there were some original and real 

characters such as: King Lear, in none of the previous versions is portrayed as a mad man, and 

the characters of loyal Kent, together with Oswald and the Fool which are completely 

Shakespeare`s own. However, the poet laureate Nahum Tate goes much further by publishing the 

most radicalized version of King Lear, seventy-five years after its first publication. In his version 

Tate gives a happy ending, and neither Lear nor Cordelia dies at the end, while the Fool`s 

character is eliminated, and the love of Cordelia and the King of France is replaced with the love 

of Edgar. Gloucester, Kent and Lear goes off into a happy retirement. This version would hold 

the stage well until the nineteen century. 

 
King Lear, is typically a play of misunderstanding between characters. The lack of 

communication moves King Lear to the end of his decision, in dividing the kingdom into three 

parts, based on the most love shown by his daughters. Most of the audience, as in the start of the 

play, are speechless to see how he analysis the heritage of his kingdom. Here, the misery prevails 

over the honesty, sincerity and modesty. Cordelia who is the sincerest and honest among his 

daughters, doesn’t want to be fake, just in front of her father, and reflect beyond what in fact she 

feels, just for the sake of the inherited portion. While Goneril and Regan, they both fake their 

feelings in their favors.  

 

If it`s any questions unanswered to King Lear, it would be the question: What is the play about? 

Is it a simple story, a story about a foolish King who wants to divide his kingdom into three parts, 

and give one part to each of his three daughters? Or is it about an old folk tale that is not worth 

anymore!? I think the big question is how we see it, how we feel it! The most probable, King 

Lear is about everything, about growing old, about universe; about the relationship and 

communication between parents and children, between life and death; about power, justice and 

rule; about the bonds of human love, the depth of human despair, evil, and cruelty.  It explores 

much more than: what is the meaning of life. It asks whether the humanity is the victim of cruelty, 

indifference or meaningless universe. Shakespeare was very careful when designing King Lear, 

he portrays the motive which would allow his passion and anger to overwhelm his decisions. 

Lear is a monarch of his kingdom, a powerful man, who is ruling the whole country in a great 

respect and gratitude. His thoughts and ideas come from inside him, from his internal state, as a 

kind of representation of someone else who is inside him. 

 

 

Conclusion 

 

Considering the effect of social and interpersonal communication and language that Shakespeare 

uses in his most well-known works: Hamlet, Macbeth, Othello and King Lear, we can conclude 

that he implies very diligently all the artistic and authentic thought to play this relationship. 

Moreover, there is a close relation between Shakespeare`s language and his communication in 

his plays, where each of them has given a great contribution in mirroring the reality, where his 

ethos enabled a broad social and interpersonal communication. Shakespeare’s universal virtues 

and reflection on them is a reason of such a close interrelation, between language and 

communication. So, it’s worth mentioning that his masterpieces have a great impact and explain 

the dark gloomy labyrinth where humanity will go through in life for the years to come. However, 
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Shakespeare has become central to the whole world literature which is the most globally 

translated, interpreted and criticized. This focus on Shakespeare and his works, has made it easier 

for us to see his influential concepts of communication among the youths, what in fact remains 

crucial to linking literature with other concepts. 
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Abstract. Juveniles born after the year 2000 are defined as digital natives due to the ease with 

which they use the Web. They have, indeed, been able to constantly relate to digital tools since 

birth and have reached an optimum level of technical ability. Contemporary neuroscience 

highlights how new media have strongly conditioned the way in which learning takes place and 

modifies the time taken, styles used and how we understand and analysis the phenomena. Schools 

have the task, not only of raising awareness, but also that of the ethical and critical the use of 

these media. This means that every student must understand that the Internet is a powerful tool, 

which provides information, opinions and thoughts, broadening its range to cover the whole 

world. The ethical use of the Web consists in the distribution of documented and non-confidential 

information, which respects the privacy and dignity of each single individual. In order to develop 

these skills, a simple yet extremely effective study unit in the scientific subjects was planned in 

two countries: in Italy and in Albania. A video was shown to the Italian pupils about tumours, 

while Albanian children were shown a video about iron. The pupils of both countries were asked 

to research the topic using the ‘WebQuest’ method, also to create a digital product (video, poster) 

which summarized the results obtained and to present the information both in English and their 

native language during a “Teen Conference” attended by a group of experts, their teachers and 

their peers. Furthermore, they were asked to reflect on the work done. Project was evaluated by 

a team of teachers. The activity was efficient because it brought into play many key skills and 

takes advantage of multiple methods.  

 

Keywords: critical use competencies, project-based learning, teen, WebQuest 

 

 

Introduction 

 
Science is a collective enterprise designed to capture the reproducible aspects of an increasing 

number of natural phenomena and to communicate them through the time and the space in a 

synoptic and completely non-contradictory form, in the way to put anyone in a position to make 

valid predictions and to design and implement working objects, of both material and mental 

nature [1]. 

Despite its charm, however, there are less and less young people who choose science faculty and 

dream of becoming scientists. That is why, we as professionals, are continuously looking for new 

strategies to improve not only scientific expertise, but also all the other relevant skills associated 

with them. They are a combination of contextual knowledge, skills and attitudes. In particular, 

they are needed for personal development and development, active citizenship, social inclusion 

and employment. 

mailto:jozefbushati@gmail.com
mailto:v.kraja@yahoo.com
mailto:paolo.martena@libero.it
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Key competences [2] are essential in a knowledge society and provide greater flexibility for 

workers to adapt more quickly to a constantly changing world and more and more interconnected. 

In addition, these skills are a factor of primary importance for innovation, productivity and 

competitiveness, and to contribute to motivation and satisfaction of employees and to quality of 

work. Key competencies need to be gained: 

 by young people at the end of their compulsory education and training to prepare them 

for adult life, especially for working life, while at the same time forming a basis for 

learning in the future, throughout their lives; 

 by adults in all phases of their lives, through a process of developing and updating their 

skills. 

The main competencies identified are: 

• Communication in mother tongue; 

• Communication in foreign languages; 

• Mathematical competence and basic competencies in science and technology; 

• Digital competence; 

• Learning to learn; 

• Social and civic competencies; 

• Feeling of initiative and entrepreneurship; 

• Awareness and cultural expressions. 

Acquiring scientific expertise can be particularly effective if the programming of the subject is 

embedded in a more complex design system where different approaches are supplemented by 

educators in order to increase the pupils' knowledge and skills not only in the mathematical area, 

but also in all other areas of everyday life. 

In this work that we are presented in this paper, we have used two main methodologies: (I) 

didactic for projects and (2) webquest. 

 

The Didactic for Projects 

 
The Didactic for projects or Project-based learning is a methodology that has been fairly 

successful. Scientific literature evaluates the project-based learning (and not only the project-

based learning, but also problem-based learning, and inquiry-based learning) closely relate to the 

information processing approach. All these methodologies fit well with technology-rich learning 

environments where the focus is not on the hardware and software, but on the learning experience. 

In this case, technology is used to facilitate learning. It may be a tool to organize ideas (such as 

inspiration), search for current information (such as an online news source), or present ideas (such 

as PowerPoint presentations). However, the focus of learning environment is the student's 

excitement about solving a problem or addressing an issue they find meaningful [3]. 

The Didactic for projects or Project-based learning has rarely been applied to the study of 

mathematics. Numerous were, in fact, the environmental, social and civil projects that were 

developed and realized, but few were they who had as a focus to develop mathematics’ 

competence. Exactly it is precisely the approach to mathematics of everyday life, that pupils may 

rediscover their value and learn better, because this would increase their motivation. That's why 

projects teaching appear not only in relation to the didactic model for skills, but also useful for 

learning math. 

"Designing a school means submitting all choices to empirical verification. In the project, in fact, 

educational and didactic goals are materialized in a concrete and tangible product, which is 

something different from the learning product."[4] 

Of course, in order to achieve a product, it is necessary to mobilize, not only the focus 

competence, which in our case is mathematical, but also a series of ancillary skills. The 

complexity of reality, in fact, leads to the activation of more abilities, knowledge and skills at the 

same time. 
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This didactic strategy has the origin at the beginning of the last century. In 1918 W.H. Kilpatrick 

[5], in fact, accepted Dewey's instance of teaching as a student's personality formation, proposed 

to set up all the school work as a project course. According to the author, students are called to 

face with real problems, to choose suitable paths to solve them and to work concretely until they 

get the final result. In this context, the teacher's figure comes out of the strictly disciplinary ambit 

and takes on the role of educator who cares about the coordination, the control and the evaluation 

of the work. In the course of work, in addition, the teacher is concerned with guiding the works’ 

variation and taking care of the support interventions. This didactic method has never been 

forgotten. 

Currently, it has been re-evaluated, as it has known the way in which the Learning Units have 

developed, and is one of the didactic models that further enhances competences’ building [6].

  

The advantages of project-based learning can be summarized as follows: 

 Active participation of the student in choices and decisions regarding content, procedures 

and evaluation; 

 Content and procedures negotiation; sense of belonging to the product; interaction with 

the "outside" world during its realization. 

The work for project can be divided into 3 main phases [7]. In the first, the project objectives are 

defined and a common method is developed to reach them. Then, the attention is given to the 

tools that are available and it programmed the management of economic, structural and human 

resources. 

The second phase of the methodology involves the realization of the work and its monitoring 

with various tools, including discussion in the classroom. Along the way, the project might be 

changed. 

The third stage is the evaluation of the product obtained and the presentation of the results. It is 

important that, during the evaluation phase, it should be given importance not only to the 

viewpoint of the teacher, but also to the students and to other project beneficiaries. 

The work can be judged positively as regards to learning only if: 

• it provides a concrete production by the class which meant for the students; 

• it provides active and responsible participation of pupils; it is configured as an open project; 

• it activates collaborative dynamics in the class; it uses disciplines as resources; It promotes, as 

much as possible, the integral development of the person. 

 

 

The WebQuest  

 
A WebQuest is an inquiry-oriented lesson format in which most or all the information that 

learners work with comes from the web. The model was developed by Bernie Dodge at San Diego 

State University in February 1995 with Tom March, at San Diego Unified School District [8]. 

According to his founder, Dodge, WebQuest is an inquiry-oriented activity in which learners 

interact with resources on the Internet. Outlines attributes that need to be incorporated in all 

WebQuest designs; includes examples of WebQuest exercises and Internet addresses for related 

documents [9]. 

A WebQuest is a didactic technique that aims to make the time spent by students in their internet 

surfing activities, effective [10]. In fact, the network can be dispersed when it is used without 

having clear purposes for which it is directed to the information deposited therein. According to 

this researcher digital skills have three fundamental aspects:  

• Cognitive: that is closely related to the content you want to convey; 

• Technological: regarding to use the instrumentation; 

• Ethics: This refers to the ability to use digital information without damaging anyone in any 

way. 

http://edweb.sdsu.edu/people/bdodge/
http://tommarch.com/
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The purpose of this methodology is the exercise of these three aspects and, in particular, of the 

cognitive one. It is important for students to use information critically, analyzing the sources used 

and interpreting the data. 

There are two types of WebQuests [9]:  

 Short-term WebQuest covering two or three lessons and envisages, above all, the 

acquisition of cognitive data and their re-elaboration in a synthesis text, in a conceptual 

map, in a flowchart. 

 Long-term WebQuest, on the other hand, involves more sophisticated thinking skills. In 

the long-term WebQuest it may be thought to induce the student to deeply analyze some 

cognitive corpus, to elaborate it to demonstrate an authentic understanding of the material, 

producing a product that, subjected, to social judgment it can be judged acceptable. 

 The Teen Conference Project: an example of effective and transversal teaching 

 

 

The context 

Here we are giving two examples of good didactic practice, where you can find the teaching 

methodologies described. 

The first project is realized in Italy and the second one in Albania.  

The project in Italy is realized at the Secondary School of the Inclusive Institute of Crescentino, 

Vercelli and in it were involved two second classes: 2C and 2D. The age of adolescents is 12-13 

years old. The 2C is composed of 20 students, two with cognitive disabilities, followed by a 

support teacher. The 2D is comprised of 26 students including a disabled student with autism and 

two teenagers with special educational needs.  

Students were invited to document around a scientific topic and then to present what they learned 

to their comrades, their teachers, and a team of experts. 

A didactic of his type has been the primary goal to increase the motivation of the pupils and 

encourage them to relate to the world, participating in projects involving experts as well. Finding 

the right information from the web and presenting them with the appropriate language vocabulary 

in native language and in English has helped them in the development of scientific, linguistic and 

digital skills. 

The project in Albania is realized in the 9-year school “Ndre Mjeda” in the city of Shkodra, 

Albania. In this project participated two seventh grades, respectively with 25 and 24 pupils. In 

these classes, there were no pupils with special abilities.  

 

The description of the projects 

The Italian and the Albanian projects has foreseen a very serious and attentive initial 

programming by the Class Councils of the involved classes, aimed at the development of multiple 

skills. The collaboration of all colleagues was indispensable. It should be noted that for the 

development of each different project, the same steps were pursued for both countries. A video 

was shown to the Italian pupils about tumours, while Albanian children were shown a video about 

iron. 

The Italian pupils were invited to organize and actively participate in a conference on cancers. 

During the course of science, the students studied the anatomy and physiology of human 

apparatus and reflected on health and disease states, therapies and prevention. From the 

discussions, the pupils' interest in tumours emerged, probably due to the enormous spread of this 

disease.  

Therefore, the topic of the conference was chosen to support the demands of the students. After 

being taught about the importance of scientific conferences for the dissemination of science and 

the exchange of experts, pupils were invited to organize this event. 
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Subsequently, they were subdivided into a group of five heterogeneous persons per level. 

Teachers of Science, Letters and English have prepared them for the following delivery to be 

submitted to each single group: "Tumours: genesis, development, therapy and prevention”. 

The Albanian pupils were invited to organize a conference about the iron, after they had learned 

about this topic in chemistry. Teachers of science, literature, and English explained to the students 

how they would organize the conference, also talking about its importance as a fine finalization 

of their project. The theme of the project, which was assigned by science teachers, was titled 

"Iron, its properties, health, industrial and historical values". Normally the students were divided 

into 4 heterogeneous groups and each group was assigned the task of research according to the 

specifics. Thus, the first group would investigate for iron as a chemical substance, valences, place 

on Mendeleyev's table, and its properties. The second group would highlight iron with health 

values. More specifically the students of this group would concentrate on these subthemes:  

a) Iron (Fe) in our body;  

b) The importance of Fe in our body; 

c) Foods rich in Fe; 

d) Lack of Fe in our body;  

e) Factors associated with the lack of Fe in our body and 

f) The presence to excessive iron dose in our body and its consequences.  

While iron with industrial values and iron with historical values were the themes for two other 

groups. 

In a first phase, each group (in two countries - Italy and Albania) will have to document the 

subject, paying close attention to the sources' reliability. They are not permitted printed sources. 

The sites from which they could read and documented were just those institutions (University, 

Medical and Professional Associations, Schools, Ministry of Health etc.) or online or nationally 

renowned journals ("Focus", "Focus junior", "Science", "Nature", etc.). 

In a second phase, the groups in two countries will have to deal with the information obtained 

and produce a clear, original and captivating work by choosing from the following options: 

- billboard with attachments downloaded from the network (recommended); 

- computer presentation (PowerPoint, Prezi, etc.); 

- information poster; 

- video. 

Even used images, if not owned by some members of the group, will have to be downloaded 

using the appropriate filter in the search engines: non-commercial diffusible images. The 

elaborate must be preceded by an abstract of about 10 lines in English language. 

In the final phase of the work, the pupils will have to show what they learned (during the 

conference) in the presence of field experts. For presentation, members of the group will have to 

agree and subdivide the assignments by choosing: 

- a spokesman in English language 

- a spokesman in respective languages, Italian and Albanian; 

- a pupil who will relate to the chosen sources; 

- a pupil who will relate to the operational phases (strengths and criticality, division of 

assignments, etc.) 

- a pupil who will answer any questions from experts. 

 Method of assessment 

As for the sciences, each pupil will receive two evaluations according to the following 

parameters: 

- Motivation towards the proposed challenger situation, group work, understanding of the 

task (see Evaluation section, Table 1); 

- Scientific contents 
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As for the letters, they will be assessed by the clarity and correctness presented. Regarding the 

English presentation, the correctness of the text (for all pupils) and the pronunciation (for the 

spokesman only) will be evaluated. 

 

Table 1: Evaluation of students according to their competences 

Size of 

competence 

 

Not reached 

 

Partially reached 

 

Reached 

 

Understanding 

the task 

He/she did not 

understand the 

value of the task 

assigned. 

He/she understood the 

task, but he underestimated 

the value. Sometimes he is 

distracted by the task. 

He/she understood the 

task and its value, 

accepting the 

challenge and putting 

it totally into play with 

enthusiasm. 

Resolution and 

collaboration 

strategies 

He/she is passive 

and he/she waits 

for his comrades 

to work in his/her 

place. 

He/she works with his/her 

comrades, but he/she waits 

for someone to give 

him/her a job. 

He/she actively 

collaborates in the 

group: he/she is solid, 

committed and 

creative. 

 

Self-

assessment 

He/she is not 

interested in 

assignments and 

cannot step by 

step assess 

personal and 

group action 

strategies. 

Faced with the difficulties 

he/she expects than others 

evaluate in his/her place 

different stages of work 

and eventually elaborate 

the appropriate corrections 

to the strategies. 

From time to time 

he/she stops reflecting 

on the product, 

recognizes strengths 

and weaknesses 

points, and modifies 

its strategies to 

optimize times and 

results. 

 
The purpose of these activities was to develop key competence: scientific competence, along with 

related skills: 

- The spirit of initiative; 

- Mother language’s competence; 

- Foreign language’s skills. 

In addition to developing these capabilities, the project started to meet the following training 

needs: 

1. To bring students closer to scientific issues; 

2. The need to make pupils aware of the importance of constant research; 

3. The involvement in a dissemination project; 

4. Valorisation of diversity; 

5. Using scholastic knowledge in a meaningful and realistic way; 

6. To link and strengthen collaboration between school and local community.  

         

 

 

The event 

The day took place into three phases: 

• Presentation; 

• Exposure; 

• Buffet 

The experts involved in Italian project were: 
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(1) Two oncologists; (2) A high school science teacher; (3) A native English speaker. 

While the experts involved in the Albanian project were: 

(1) A general doctor; (2) An engineer (3) A high school science teacher; (4) A native 

English speaker 

In two countries, except the experts, class teachers attended the event and evaluated according to 

the parameters provided. 

 

 

Conclusion 

 
This article describes two didactic activities that seem to be a good example about how to develop 

a critical use of the Web. Both conferences developed by pupils in both countries reached their 

goal. Their work was judged positively from the relevant experts and from their teachers as 

regards to learning and to the final product that they presented. The work that pupils presented 

was a concrete product from all of them; it used disciplines as resources; it provided active and 

responsible participation of pupils; it activated collaborative dynamics in the class and it 

promoted the integral development of the person. 

We can say that these activities developed to the pupils the key competencies, exactly, scientific 

competence which were related strongly with mother language’s competence, foreign language’s 

skills, digital competence; learning to learn and social and civic competencies. 

Other strong points of these didactic activities were: 

 Biology (in Italian project)/chemistry (in Albanian project) has been at the centre of an 

interdisciplinary event; This has increased the motivation of the pupils and has improved 

the disposition towards these disciplines; 

 Multiple strategies and methodologies have been used; 

 It was required teamwork between students and teachers; 

 The school has opened to the local reality through the involvement of external experts. 

They can also be a positive example for pupils; 

 In accordance with national and supranational guidelines, the didactic model for skills 

was embraced. 

Competence teaching seems to have a strong educational value because it fosters the existing 

fracture between the school world and the real world. It also focuses on teaching intentions and 

on the ability to work in groups. 

However, there are always important tasks ahead of the teachers. It is considered necessary 

to combine this teaching model with a traditional didactic approach that will enable everyone to 

acquire basic knowledge and skills. 

The project is an example of a highly inclusive practice: it has had a high educational and 

formative value, and has dealt with a very important issue giving everyone the opportunity to 

profit from their skills, including even practices (buffet preparation). 

In order to implement the modern and innovative didactics, educators should be aware of the 

importance of the role and programming in a coherent, intelligent, practicable and fair way, 

taking into account pupils' interests, their inclinations and the context. Only then can we achieve 

the goal set out in the Lisbon Strategy (2000), which aims to transform Europe into “the world's 

most competitive and dynamic knowledge-based economy”. 
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Abstract. Differentiated instructions in learning is based in the appropriate methods for learning 

but in fact this is the way how teachers exploit the teaching opportunities in order to provide 

better learning environment within their instruction.  English as a foreign language learning in 

Kosovo has been overwhelming and in addition to the importance of English Language Learning, 

is also the importance of increasing the interest in more effective teaching. The most difficult 

challenge, that EFL teachers consider to overcome, is teaching in mixed ability classes. Mixed 

ability EFL classes are a composition of students with different English language level 

proficiency in the same class. This paper aims to explore the techniques and strategies which 

avoid the implementation of teaching instruction “the one-size-fits-all’’ and focus more on 

students’ learning styles and their individual preferences. In order to achieve the foreseen 

objectives, English foreign language teacher is oriented towards choosing the right strategies, 

always adapting to the students’ needs. It also examines the factors which cause different 

instructions of learning based on students' English language proficiency. Among the most 

controversial factors that cause diversity in the mixed ability EFL classes are: Social and cultural 

background, Learning ability, Previous teaching, and student’s personality and Learning styles. 

Nevertheless, although differentiated instructions are attributed to students and learning, it seems 

like teachers and teaching is being challenged along this process.  

 

Keywords: differentiated instructions, EFL learning, mixed ability classes, students’ level 

proficiency 

 

 

Introduction 

Starting from elementary education, secondary education and undergraduate studies, students 

should learn and attend English as a second language courses in order to pass these school levels. 

English language learning becomes even more important if student goals are persistent. Even for 

an application to be employed or for further studies, English is required. In the postwar times, the 

knowledge of English Foreign Language (EFL) is a necessity. The purpose of young people in 

Kosovo nowadays is education or employment abroad. They believe, the English language skill 

is considered as the most important issues to reach the goal. Therefore, a lot of the universities 

throughout the world need to include English language as one of their educational tool 

requirements (Khader & Mohammad, 2010).  

Generally, learning needs to be followed by an appropriate climate so learners take its seriousness 

in consideration. At the same time the teacher should be careful in the progress of student’s 

learning. Being transparent with students and enabling them to express freely to every question 

and request they have and will be able to fulfill their duties that were required by teacher. As 

(Kelly, 1974) pointed, the advice on how to work with these classes is appropriate for students 

of all ages and abilities. It is important for teachers to create a relaxed, positive atmosphere in the 

classroom (Ainslie, 1994). Hereby, they will have the chance to address the students’ individual 
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needs in order to make their learning process successful and meaningful to each student (Heacox, 

2012; Subban, 2006; Tomlinson, 2001; Tomlinson, 2005). Based on the importance of this 

teaching approach the proposed study will explore for a general overview of differentiated 

instructions and what should be considered by EFL teachers in order to conduct instructions 

differently.  

The paper will mainly focus on the importance of differentiated instructions in the learning-

teaching process in the classroom, factors that influence this differentiation, different learner’s 

level proficiency that causes an English Language mixed ability class, problems identified as a 

result of these causes and how to find the solutions needed to overcome the situation, which is 

considered delicate by both teachers and students.   

 

 

The concept of differentiated instructions in learning EFL 

 
Differentiated instructions is the way students gain the knowledge and strategies they apply 

during the learning process. They will learn what the teacher approaches to all of them the same 

literature based on their different individual methods of learning. Not everyone has the same 

skills, same preferences, and the same learning style.  Students demonstrate varying abilities, 

academic levels, learning styles, and learning preferences and need tailored instruction to meet 

their unique needs (Bender, 2012). Differentiated instruction recognizes the value and worth that 

exist in each individual: it allows students from all backgrounds and with diverse abilities to 

demonstrate what they know, understand, and are capable of doing (Adami, 2004). Furthermore, 

differentiation can be defined as the instructive approach by which teachers modify the 

curriculum, their teaching methods, the educational sources used, the learning activities and the 

evaluation methods according to and in correspondence with students’ differentiated needs, in 

order to maximize the learning opportunities for every student (Bearne,1996). 

 

 

Three areas of differentiated instructions 

 

Differentiated instructions are based on the distinctiveness of learning in content, process and 

product according to students' needs and learning styles. Content is what students are to master 

or learn from the instruction; process is how the students must complete the learning content; and 

product is how the learning is demonstrated or observed (Bender, 2012; Cox, 2008). Further, 

content is the material that is approaching students from the teacher to learn. This material is the 

same for all, conforming to the syllabus designed at the beginning of the school year. The process 

is the methodology used, different strategies and methods to achieve content learning. Here, the 

students are distinguished by their styling to learn. And, ultimately, the product, which is based 

on the acquisition of knowledge from the proposed material through the necessary student 

techniques and evaluation for their interpretation.  

 

 

Learning styles vs EFL teaching styles  

 

Obviously, the ability of a student to gain knowledge and previous teaching means a lot when it 

comes to how much a student learns, but it also depends on the adaptation of learning styles with 

the EFL teacher’s methodology offered in the classroom. If mismatches exist between learning 

styles and teaching styles students become bored and inattentive in class, do poorly on tests, get 

discouraged about the courses, the curricullum, and themselves, and in some cases cange to ther 
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curricula or drop out of school (Felder and Silverman, 1988). The learner him/herself decides on 

how to happen the learning process based on their learning preferences, and also the teacher can 

facilitate only after she/he has identified these students’ preferences. Many researchers have 

investigated the learning styles by giving this issue of great importance to education, and more 

than 70 new learning style concepts are being verified Coffield at al. (2004). So many verified 

learning styles and researched concepts tell us that education is more complex than that. It 

becomes even more complex when suggestions are made, data is derived, hypotheses are raised  

and theories are created and are still discussed as comparative, argumentative, unstable and with 

positive or negative impact, so it remains for further disccussions and recommendations.  Each 

study starts with the positive view regarding the topic of researched paper, to continue with some 

disadvantages and again to conclude that it is useful aim. Similarly, here it comes the challenge 

of teaching methodology and difficulties to meet students’ learning styles and possibility to reach 

this goal. According to (Thousand, Villa, & Nevin, 2007) teachers must first collect information 

about their students so that they can discover how diverse the population in their class is and start 

considering which types of teaching strategies, teaching methods, evaluation options, and 

materials they are going to use in order to develop their teaching plans applying differentiated 

instruction based on that teaching framework. The ways students prefer to learn – referring to the 

types of intelligences students have: linguistic, logical/mathematical, visual/spatial, kinesthetic, 

musical, naturalistic, interpersonal, and intrapersonal- are also important aspects to provide 

students with appropriate instruction when dealing with the form we approach content to them 

(Thousand, Villa, & Nevin, 2007). 

Prior to the implementation of any strategies, differentiating instruction starts as a simple mindset 

of a teacher, an understanding that each child brings their own memories and own previous 

experiences to class with them and that each one of them has their own areas of strength, areas 

that need to be strengthened, emotions, feelings and attitudes and most important of all, that each 

one of them can learn (Gregory, Chapman, 2013). The absence of the implementation of these 

strategies causes discouragement to students. The weaker students can fall too far behind to ever 

catch up and the stronger students can lose their motivation and interest in a subject in which they 

originally had a lot of potential (Caldwell, 2012). 

 

 

Factors that influence differentiation instructions among EFL 

learners  

 

There are several factors that cause diversity in the mixed ability EFL classes. Among the most 

controversial factors in the teachers’ community of teachers are as follows. Social and cultural 

background is a factor connected with the student’s school and family background, his/her 

position in society and family and relationship, parental education and the importance they give 

to their child's education, gender influences, and the environment and conditions in which they 

live. Learning ability is another cause which has to do with the motivation to learn, talent and 

desire to gain knowledge, the ability to avoid gaps, disability to ask teacher’s help and to 

communicate with classmates, demoralization from unsuccessful success so far, etc. Previous 

teaching affects whether positively or negatively in students’ knowledge acquisition based on 

teacher’s professional development of EFL language who taught them during the previous 

education, teacher’s experience, teaching methodology, creativity and the way teacher manages 

the classroom. Each student's personality is valued by taking into account their ambitions, 

problem solving skills, strength and weaknesses, his/her approach to studies, lack of confidence 

or overconfidence, sense of responsibilities, etc. Learning styles are the different learning ways 

that each individual chooses to achieve the goal. According to Keefe (1979): Learning styles are 

“characteristic cognitive, affective, and psychological behaviors that serve as relatively stable 

indicators of how learners perceive, interact with, and respond to the learning environment”. 
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From these assumptions it is considered that factors which cause mixed ability English Language 

classes are numbered as a result of many differences in human genetics or the creation of human 

identity by the way of life.  Sternberg (1997) claimed that even a minimal amount of 

differentiation made a difference in student achievement. 

 

 

EFL mixed ability class 

 

The main cause that differentiated instructions function are mixed ability classes. Mixed ability 

classes are formed as a result of the factors mentioned above and cannot be ignored. Mixed ability 

EFL classes are a composition of students with different English language level proficiency. 

Baker (2002) indicates that it is not just the fact that there are many students in a class, but that 

all of them are at so many different ability levels that provide the biggest challenge. All of them 

suffer the consequences of each other. Students have their own way of learning, and the weaker 

ones probably have more difficulties working in a noisy atmosphere since they are usually more 

easily distracted (Kelly, 1974). While advanced students concentrate on the given task and 

require immediate feedback from the teacher without having the patience to wait their classmates. 

Some teachers try to engage them with additional tasks, but, as Tomlinson (1995) emphasized, 

this could be seen as punitive for them. Bowman (1992) stated: “Students are very resourceful. 

They can create problems or generate solutions, depending on how you engage and maintain their 

attention”.  Given this fact, it is important for teachers to create a relaxed, positive atmosphere in 

the classroom (Ainslie, 1994). 

 

Mixed Ability Classes: Causes, Problems, Solutions 

 

Causes

• Age, language level, cognitive/affective/physical stage of development, 
background knowledge (language knowledge, world knowledge), mother tongue, 
nationality, ethnic culture, learning style (visual, auditory, kinesthetic, tactile), 
dominant intelligence, motivation, interest, gender, previous learning experience, 
personality (confident, shy, introvert, extravert etc.)

Problems

• Reaching students

• Textbook related problems (attractiveness of the topic: interesting for some, 
boring for others)

• Participation (some want to anwer all questions: some don't even say a word in 
the entire lesson)

• Interest (attitude towards the lesson, activity, coursebook)

• Discipline (i.e.: early and late finishers) and classroom management

Solution

• Appeal to all senses, styles, intelligences

• Contingency plans (for early finishers)

• Open-ended Tasks and Personalising the tasks

• Games, competitions and dramatisation

• Group/Pair Activities

• Extra homework/Different homework

• Portofolios

• Self-access centrres
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Adapted from:  Şallı-Çopur, D. (2005). Coping with the problems of mixed ability classes. The 

Internet TESL Journal, 11 (8).  Retrieved from: http://iteslj.org/Techniques/Salli-Copur-

MixedAbility.html 

 

 

Summary 

The community of English Foreign Language teachers needs working to establish some key 

differentiated instructional strategies  that help learners to gain knowledge as easily and 

efficiently as possible for the motivation of students for efficient learning that also realizes the 

goal of all educational components, the development of quality in education.  It is welcomed a 

preliminary survey for students at the beginning of the academic year to determine the methods 

and strategies needed for differentiated instructions, helpful for designing an appropriate syllabus 

that includes the methodology and learning outcomes as well. Based on the literature review and 

some of the experiences that teachers have encountered during the learning-teaching process in 

mixed classes, the practice of adapting students’ learning methods does not seem as possible as 

expressed in theory. However, this is not a choice but a need. Therefore, the teacher in the very 

beginning should investigate the students’ learning styles by giving them chance to express ways 

they learn easily and efficiently. That would surely help to be flexible in the teaching 

methodology during designing the syllabus, including here the evaluation of group work, peer 

work, individual work, etc.  
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Abstract. The main aim of this topic is to provide a full-fledged analysis of the terminology used 

in the diplomatic field and to achieve this an in-depth analysis of two chapters from two books is 

elaborated, one is in Albanian Language and the other in English Language. The author of the 

book is the renowned scholar of diplomacy G. R. Berridge, Diplomacy Theory and Practice and 

the version in Albanian “Diplomacia, Teoria dhe Praktika”. To achieve a comparison of 

translation between the Albanian and English version it was necessary to carefully scrutinize and 

carry out a detailed analysis of translation aspects such as the Importance of Equivalence, 

Methods of Analysis, Grammatical Structure, Synchronic Approach and Diachronic Approach to 

the text and to draw the difference between the Political and Administrative Style. In addition to 

this it was of significant importance to make an ample lexical analysis of the key words and 

expressions. The misinterpretations of certain words in the diplomatic terminology may 

aggravate and take the shape of a conflict. So, contribution in this aspect of translation appears 

to be essential and in relevance to contemporary problematic. 

 

Keywords: Importance of Equivalence, Methods of Analysis, Grammatical Structure, 

Synchronic Approach, Diachronic Approach. 

 

 

Introduction 

First and foremost it is worth mentioning that translation a very broad discipline in itself, that 

give’s the nations the opportunity to cooperate between each other through an interactive 

communication. Translation as an important part of communication is worthy and gives a great 

contribution as in the process of cross-cultural communication and anticipates and mediates the 

worldwide political developments. Above all, translation is an art, and being so it is true in it 

significance.   

The main purpose of this paper is to provide a full-fledged and a comprehensive analysis of the 

underlying aspects of translation. To illustrate this, I have carried out a comparison to translation 

between two pieces one in Albanian version and the translated version in English. Indeed to 

enable this it was indispensable to make an in-depth analysis of such elements such as a 

comparison in the grammatical level, the style of translation, methods of analysis,  the key words  

and the most distinctive expressions of the text which an integral part of the lexical analysis. Due 

to the fact that the book I have chosen to analyze, it is comprised of an enriched diplomatic 

terminology, it was of great importance to browse and find out the respective synonyms of the 

most distinctive word units.  

In the course of global developments, diplomacy is playing a crucial role in appeasing and 

conflicts which source out mainly as a consequence of inadequate communication. In this 
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perspective the role of translation is of significant importance. Needless to say, it is impossible 

to perceive and convey messages in global level without a proper and faithful translation. 

Translation is a complicated and intricate process in itself and a very demanding task. A 

translation may be faithful, word-for-word translation and literal one. According to my approach, 

the translator has remained faithful to the author and in order to explicitly convey his ideas and 

to be lucid and straightforward.  

 

 

Theoretical Analysis to translation 

 

It is generally agreed so far that meaning is very important in translation (Catford, 1965: 35). 

Indeed translation has often been defined with relevance to the meaning. According to this 

approach, a translation ought to have the same meaning with the original, but should not sound 

like a translation. As far as this issue is concerned, I will provide my own illustrations about 

between English and Albanian versions and respectively to point out which is distinguished as a 

translated text and which not. The case of meaning is in fact conventionally packaged in the 

languages, either source or target language. What’s important to be mentioned is that each 

language has its distinctive forms and traits, and as matter of fact translators have to perceive and 

realize that not all elements of a language are have their equivalents in the other language. 

Therefore finding the equivalence may be considered one of the main obstacles which are 

commonly faced by the translators.  

Baker (1992) mentions that there are five levels of equivalence namely a) equivalence at word 

level, 2) equivalence above the word level 3) grammatical equivalence 4) textual equivalence 5) 

pragmatic equivalence. The process of analyzing all this levels analysis is quite complex, but the 

most intricate level of equivalence appears to be that of grammatical equivalence. There are a 

variety of grammar categories that may not be expressed in different languages. Baker mentions 

five levels of equivalence that lead to difficulties in finding the equivalence during the process 

of translation, there are : Number, Gender, Person, (the system of pronoun), Tense and Voice. 

This particular issue focuses on three of those grammatical categories, namely the category of 

Person, Tense and Voice.  

 

 

Grammatical equivalence in Translation  

There are various definitions related to this term. In Merriam Webster Dictionary (1989), to 

translate means to change one text from one state to another, or to turn one text into ones other 

language. Translation may be defined as a product as well as a process. The following is the 

definition of the word “translation”, in Concise Oxford Dictionary, are such as follows: 

1.) The process of transferring a written text from SL to TL, conducted by a translator, or 

translators in specific socio-cultural context. 

2.) The written product or TT, which results from that process and which functions in the 

socio-cultural context of the TL.  

3.) The cognitive, linguistic, visual, cultural and ideological phenomena which are an 

integral part of part 1 and 2.  

 

Mona Baker states that translation is conceived primarily as a process of intercultural 

communication, whose definite product is a text, which is capable of functioning appropriately 

in specific situations and contexts of use. What makes translation complicated is the diversity or 
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the lack of one-to-one correlation between form and meaning, considering the fact that each 

language has its own distinctive forms for representing the meaning.  

Newmark (1988:32), therefore mentions that translation is the super-ordinate term for converting 

the meaning of any utterance from the source language to the target language. To achieve this 

translator needs to consider the content of the text rather than the form. Newmark emphasizes 

that the objective of translation is to replace the form and preserve the content of a given text. 

Therefore in translation the same meaning may have to be expressed in another language in a 

very different form. This means that the meaning must have priority instead of form. Baker 

(1992) has made a classification on the notion of the equivalence in translation. He states that 

grammar is set of rules which determine the way which units such as words and phrases can be 

combined in a language and the kind of information which has to be made in regularly explicit 

in utterances. Baker also states that the differences in grammatical structures of the source and 

target language may result in some change of information, concerning the content of the message 

during the translation process.  

 

 

Translation and Style 

 

 The style of diplomatic texts is closely connected to the style of social and political activity. The 

sphere of this style is comprised of the social and political activity. The sphere of this style is 

comprised of socio-political publications such as books, congresses, proclamations, meetings. 

According to the communication facilities, there are distinguished other vast and vide divisions 

that compose the so called sub-styles which concern writing, public oral forms, press propaganda 

and so on.  

Public oral forms imply three basic types of speeches, debates and political rhetoric Lloshi 

(2005). Oratory has been the genesis of the elaboration style. It has been of significant importance 

and has represented intellectual activity of its respective population. Taking the word in front of 

the audience requires utmost proficiency of the oral linguistic skills and an overall notable 

cultural background. In order to achieve the solemn tone there must be particularly unfolded the 

syntax derivations such as (parallelisms, repetitions, rhetoric questioning and reticence’s). 

Diplomacy is a complex and intricate discipline and as a result is directly influenced by oratory. 

Oratory is one of indivisible components.  

The tone of the text, the tone of this text is an emotional, polemical, and a striking one. 

Nevertheless, it is worth mentioning that the individual tone is counter posed and afflicted in its 

essence by social stances and estimations. 

According to Lloshi (2005),the stylistic function of socio-political and diplomatic discourse is 

influential and proclaiming one. In this framework proclamation implies a scientific scrutiny of 

data, facts events from various fields such as culture, economy, politics that concern diplomacy 

and political studies. Meanwhile the influential function of this style presupposes not only the 

influence over thoughts, and evaluations of readers and listeners, but it aims at fostering social 

controversies. Generally speaking the social functions of this activity are mainly; informative, 

organizational, cognitive and educative. These are the basic elements by which this stylistic 

function is approached. 

The text formation. The text peculiarities are derived from the foremost principle of stylistic 

arrangement and from employing the standard language in texts.  

The lexical richness of diplomatic terminology in the book  

The language of this text is obviously a complex and intricate language. The text is chiefly 

composed of a standard language which an enriched lexis. Comparing the texts both in English 

and Albanian, I have witnessed different ways of conveying the message.  
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Methods of Analysis in Translation 

 

It’s worth mentioning that amidst many other methods of analysis experimented during the 

different pieces only three of them are apparently more applicable. Beside other methods, 

respectively the method of functional analysis, which strives to scrutinize the role and style 

concerning the whole structure of a particular literary work, this is enabled through the 

psychological and literary methods of analysis and from the statistical method as well, Ristani 

(2010). A subtle and in-depth analysis of these is utterly demanding, and is unavoidable to leave 

apart the method of key words which is interwoven in its entirety with these three methods of 

analysis and is probably a key method of linguistic analysis. I have briefly elaborated only two 

of them. 

Functional Method 

As far as the functional approach is concerned, the stylistic is defined as a linguistic element for 

literary purposes in a given literary work. The style does not appear as a psychological document 

but as one of the most necessary and essential documents of a literary work. Consequently, to the 

main issues of the stylistic analysis as matter of fact ought to be in the size of an optimal context. 

Context in the stylistic studies is clearly and fully treated through the presence and the distinctive 

features between the micro-context and the direct straightforward context that shapes the entirety 

of stylistically unmarked components. On the contrary, macro-context implies a broad context, 

specifically that part of message that anticipates the stylistic utterances. If we choose the micro-

context to analyze prose and poetry, we are obliged to go through an inept and limited analysis, 

which enables just a mere scrutiny of the way how stylistic devices interact and influence each 

other, Ristani (2010). Nevertheless, as it is mentioned above only the ability to point out the most 

remarkable stylistic traits and to penetrate in the structure of the text to determine the basic pillars 

how to develop the structure, can lead to precise conclusions.  

The psychological Method  

One of the most remarkable form of these methods of analysis is as well that of close reading, 

explication de texte, or even the Spitzerian circuit, which beside improvements and elaborations, 

shares common intentions and incorporate historical, cultural, esthetical information with the 

branch of linguistics. Leo Spitzer in his youth was utterly influenced by Sigmund Freud, without 

forgetting to mention in this context Vossler and Croce who focused their papers in further 

elaboration of stylistic features through intuition, the integral parts of the Spitzer’s circuit were 

these three stages: 

- In the first stage the scholar or the critic rereads with patience and self-esteem 

concerning only its outer appearance, observing the details and integral components of 

the literary work, until he distinguished a repetition of stylistic traits.  

- In the second stage, after having categorized the details, and trying to incorporate them 

together in a creative principle that might have originated from the authors psyche, tries 

to explain these features from the psychological approach. 

- In the third stage the scholar strives to find out further data, referring to the same 

factor of the authors psyche. In this way Spitzer established an organic relation through 

style, the psyche of the author and other features related to him.  

 

Theories of Equivalence  

 
Jacobson’s Equivalence Theories: R.Jakobson (1959), believes that equivalence comes in three 

types; inter-semiotic equivalence, (equivalence between sign systems), inter-lingual (equivalence 

between two languages), and intra-lingual, (equivalence within one language; paraphrasing or 
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rewriting the same content). The second type, intra-lingual, is one where translation equivalence 

is classified in.  

Nida Equivalence Theories: Conversely, E.A Nida (1964), has written that there are two kinds 

of equivalence; a) formal equivalence (also known as formal correspondence), and dynamic 

equivalence. Formal equivalence is more concerned with word-for-word translation and content 

faithfulness, while dynamic equivalence is focused upon context and sense-for-sense adaption.  

The bottom line here is that all translation theories are somehow connected with the notion of 

equivalence in one way or another. Consequently, equivalence is an important philosophy when 

it comes to translation theory and its many different practical applications. Actually, both target 

and source language include equivalent ranges from the least significant morphemes to the most 

meaningful levels (sentences).  

These levels of language are the ones that keep the ones that help strike the proper balance 

between two much faithfulness to the original text and too much pandering to the target audience. 

Accordingly, translation is all about creating a balance between the original language document 

and the target language document. 

 

 

Comparison to Translation between Two Paragraph’s English-

Albanian 

A practical illustration of equivalence is great importance, and to carry this out I’ve reasoned it 

out as worthy to make a comparison to translation between two paragraphs such as follows: 

 

 

English Version  

Though it is common to assume that multilateral diplomacy is essentially a twentieth century 

phenomena, its origins in fact lie much earlier. It was important in diplomacy between allies in 

ancient India and even beyond allies in the Greco-Persian world, in the fourth century BC. Within 

the European system states, somehow chaotic multilateral conferences devoted to peace 

settlements (referred to as ‘congresses’, when of special importance), were the future of 

seventeenth century. Nevertheless, multilateral diplomacy did not begin to take modern form 

until the early nineteenth century following the end of Napoleonic Wars. Since the global system, 

the immediate origins of modern multilateral diplomacy are found here. When, then, did it 

emerge most emphatically in the nineteenth century blossom in the twentieth century? Berridge 

(2002). 

 

 

Albanian Version 

Megjithëse zakonisht diplomacia shumëpalëshe ështe kryesisht dukuri e shekullit të njëzetë, 

origjina e saj në fakt shkon më pas në histori. Ajo ka qënë e rëndësishme për diplomacinë midis 

aleatëve të Indisë së lashtë por edhe në diplomacy shërbente si bazë e aleancave të botës greko-

persiane të shekullit të katërt pas Krishtit. Edhe në sistemin Europian të shteteve për të përgatitur 

dhe përfunduar marrëveshje paqe, u organizuan nje numer konferencash disi kaotike, kur qenë 

me rëndësi të vecantë të emërtoheshin “kongrese”. Këto ishin tipar pothuajse i zakonshem i 

shekullit të shtatëmbëdhjetë. Sidoqoftë, diplomacia shumëpalëshe nuk arriti të marrë formë 

moderne deri në shekullin e njëzetë, me përfundimin e luftërave të Napoleonit. Meqënëse sistemi 

global i shteteve rrjed direkt nga modeli evropian, dhe rrënjët e diplomacisë europiane duhen 

kërkuar aty. Përse fillimisht lindi në shekullin e nëntëmbëdhjetë, por lulëzimin e plotë e gëzoi në 

të njëzetin ?  



 

 

82 

 

Analysis of the grammatical and lexical aspects of the most notable keywords Qesku (2004). 

Peace settlement: renders the equivalent i Albanian is marrëveshje paqeje 

Emphasize: verb ,renders the meaning in Albanian, theksoj 

Ally : noun renders the equivalent in Albanian aleat. 

Emerge: verb renders the equivalent in Albanian : dal, ngrihem. 

Emphatic : adjective, renders the equivalent in Albanian: emfatik i theksuar. 

Emphatically : adverb, renders the equivalent in Albanian : me force, dukshëm me theksim të 

vecantë 

English-English Explanation (Oxford Advanced Learners Dictionary). 

Emphasize, verb, it derives this meanings: to give a special importance to something important, 

worthy and useful.  

Emphatic, adjective, derives this meanings; a strong forceful way to show that it is important. 

Example “An emphatic denial”.  

Emphatically, adverb; is used to state a proclamation in emphatic manner, Example:”It was 

emphatically denied”. 

Emerge : verb, derives the meanings; to come out of the dark, to start to exist, to appear or 

become known, and other meanings are; to survive in a difficult situation.  

 

 

Synchronic Approach and Diachronic Approach of the text 

 

A synchronic approach analyzes something given in a fixed point in the past. In the framework 

of a diplomatic perspective, it provides a panorama of diplomacy that has taken place in a certain 

period in the past. Consequently, it does not make any deductions about the events that have 

contributed to the current state, but only observes the structure of every discipline.  

 

 

Diachronic Approach of the text 

 

The Diachronic Approach of Diplomacy provides an outlined scrutiny of the evolution of 

something over time, allowing one to access how this discipline has evolved in the course of 

historical developments. The in the course of historical developments. This approach enables a 

vast and wide scrutiny of the effects of variable changes on every discipline. This discipline 

originates from ancient period, diplomacy was enhanced in ancient Greece and especially from 

the political, military leaders in relations with foreign states.  

 

 

Conclusions  

 Translation is primarily conceived as an intercultural communication, and the final product 

is a text is capable of functioning appropriate situations and contexts of use.  

 Translation may also be defined as the process of conveying the meaning of an utterance 

from source to target  language 

 Equivalence is one an integral part of the translation process, and it is divided in three 

categories; inter-semiotic (equivalence between signs and systems), inter-lingual 

(equivalence between languages) and intra-lingual equivalence (equivalence within one 

language, paraphrasing or rewriting the same content.  
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 The style of diplomacy is closely connected with the style of social and political activity. 

The sphere of this style is comprised of socio-political publications such as (books, 

congresses, proclamations, meetings).  

 The stylistic function of socio-political discourse is an influential and proclaiming one, 

which means it elaborates scientific data in various fields such as culture economy and 

diplomacy. 

 The analysis of key words especially in the lexical and grammatical level comprises a 

necessity. 

 During the last decade translation of diplomatic texts is gaining a significant importance. A 

faithful translation avoids the occurrence of disputes and even arm conflicts. A distortion of 

the meaning of a certain context may lead to severe disputes among nations. 
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Abstract: In a fast-changing world, knowing one’s strengths is a definite advantage. It is one’s 

thinking style that provides such an edge. Knowing about thinking styles not only helps 

universities to be more effective and efficient, but also assists students in improving their 

academic performance.  

The scope of this paper is to study the correlation that exists between thinking styles and the 

elements of contemporary teaching methods. Another objective of this research is analyzing the 

thinking styles of students. The study sample consists of 186 students of universities in Albania. 

The statistical analyses adopted in this study are: Pearson’s correlation coefficient, the 

distribution table, and the One-Way ANOVA test. In order to analyze the data, SPSS 20 and 

JASP-8.0.1.2 have been used.  

It ensues from the study that thinking styles affect two elements of contemporary teaching 

methods. Most students belong to the concrete-sequential thinking style. The element which 

students prefer the most is brainstorming. Further, the way in which the elements are assessed 

changes from one thinking style to the other.  

 

Keywords: thinking style, concrete‑sequential, concrete-random, abstract‑sequential, 

abstract‑random, elements of contemporary teaching methods 

 

 

Introduction 

Thinking differs from one person to the other. Every student reacts differently to situations [1]. 

Universities must strive to know students in order to offer the best to them. The appropriate 

teaching methodology definitely influences the development of skills in students. So, the 

combination of contemporary teaching methods in the teaching process has a positive impact in 

the development of new ideas from students [2]. As a result, students become more engaged and 

are more satisfied in university. The aim of this paper is the study of thinking styles and the 

correlation between the thinking style and the elements of contemporary teaching methods. 

 

 

Literature review  

Several studies have been conducted on the subject of the thinking style. The thinking style can 

be defined as the manner in which an individual applies their skills. Individuals apply different 

styles in order to utilize their skills. There are several methods for categorizing thinking styles 
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[3]. Different researchers have organized thinking styles in groups [4, 5]. One of the researchers 

to have contributed in the field is Anthony Gregorc, who developed in 1984 the concept of the 

mind style. According to Gregorc (2017) mind styles are divided in two groups: perceptual 

abilities and ordering abilities. Perceptual abilities are divided into concrete (the five senses) and 

abstract (understanding ideas and qualities which cannot be seen). Ordering abilities are divided 

in sequential (organization of information in a linear and logical way) and random (organization 

of the information in blocks and in no particular order).  These two groups are further combined 

into four categories: concrete‑sequential, concrete-random, abstract‑sequential, abstract‑random. 

Students belonging to the first category prefer working in a structured environment, solo, follow 

procedures, and apply a logical order in organizing information. Students belonging to the second 

category, prefer taking risks, produce experiments, follow their intuition and solve problems 

independently. Students in the third category, use logic to solve problems, wants their voice heard 

and need to analyze the situation before making a decision. Students in the fourth category, prefer 

to listen to others, have good working relationships with colleagues, focus on day-to-day work 

problems and work well in a team. This is the categorization that will be adopted in this study.  

Technological advances have had an impact on education. More and more elements of e-learning 

are being implemented into study programs [6]. The utilization of contemporary teaching 

methods influences the creation of new skills, the improvement of academic performance, and 

development of the student’s personality [7]. Al Maghraby and Alshami (2013) arrived at the 

conclusion that the correlation between teaching methods and learning styles are insignificant. In 

addition, most students prefer the concrete-sequential thinking style and the training of the 

elements of teaching methods. 

The research questions are: 

1. How are students classified based on thinking style?  

2. Which element of contemporary teaching methods is most favored by students? 

3. Do thinking styles have an impact on students’ preferences for elements of 

contemporary teaching methods? 

Research hypotheses are:  

 H1: Students rate the same all elements of contemporary teaching methods independent 

of thinking styles (α=0.05). 

This conceptual model is based on conclusion of the literature review: 

 

 

 

 

                           

 

Methodology 

The methods applied in this research paper are the descriptive method and the research analysis 

is quantitative. For this study the research instrument utilized was the questionnaire. [8, 9]. The 

questionnaire covers two aspects: thinking styles and elements of contemporary teaching 

methods. In order to evaluate the questions a 5-point Likert scale was employed with options 

concrete-random 

Thinking Styles 
Elements of contemporary 

teaching methods 

concrete‑sequential 

abstract‑sequential 

abstract‑random 
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ranging from “Not at all Important” to “Extremely Important”. The surveys were distributed 

online during the second semester of the 2016-2017 academic year. The study sample consists of 

186 Albanian university students. The rate of return for the response was 90% (168/186). 

Students come from different levels and study areas. Analyses were conducted with SPSS 20 and 

JASP-0.8.1.2. Survey data are valid for the purpose of the analysis because Cronbach's α 

reliability coefficient is 0.851. 

 

Table 1: Reliability Coefficient  

   Cronbach's α  

scale   0.851  

 

Note.  Of the observations, 168 were used, 0 were excluded listwise, and 168 were provided.  

 

Empirical Analysis 

This part of the study will deal with the statistical analysis of the study data.  

How are students classified based on thinking style?  

Table 2 provides information on student thinking styles. Most students belong to the concrete-

sequential category or 41%. The other styles are also preferred. Students have the same 

preference for the concrete-random and abstract-sequential styles, or 20.2% for each group 

respectively. While 18.5% of students prefer the abstract-random style. The values are 

graphically presented in Graph 1.  

Table 2: Thinking Styles 

   Frequency  Percent  Valid Percent 
Cumulative 

Percent  

concrete‑sequential   69  41.1  41.1  41.1  

concrete random  34  20.2  20.2  61.3  

abstract‑sequential  34  20.2       20.2  81.5  

abstract‑random   31  18.5  18.5  100.0  

Total   168     100.0  100.0    

 

 

Graph 1: Thinking Styles  

Which element of contemporary teaching methods is most favored by students? 

Most favored element by students is brainstorming with an average value of 3.714 (Table 3). 

Research project development ranks second most important, with an average value of 3.690 and 

concrete-sequential

abstract-sequential

69

34

34

31

concrete-sequential concrete random abstract-sequential abstract-random
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third subject analysis with an average value of 3.631. Whereas preferences according to each 

thinking style are presented in Table 4. 
Table 3: Elements of contemporary teaching methods 

   N  Mean  SD  SE  

Subject analysis   168.0  3.631  0.837  0.065  

Brainstorming   168.0  3.714  0.883  0.068  

Research project development   168.0  3.690  0.781  0.060  

 

 

 

 

 

 

 

Table 4: Elements of contemporary  teaching methods 

   N  Mean  SD  SE  

concrete‑sequential 

Subject Analysis  69  3.90  0.877  0.106  

Brainstorming  69  3.70  0.845  0.102  

Theory-Practice 

Integration Lecture 
69  3.68  0.962  0.116  

concrete random 

Research Project 

Development  
34  3.82  0.758  0.130  

Case Study Analysis 34  3.76  0.855  0.147  

Class Discussion 34  3.62  0.739  0.127  

abstract-sequential 

Theory-Practice 

Integration Lecture 
34  3.62  0.779  0.134  

Research Project 

Development  
34  3.62  0.739  0.127  

Brainstorming 34  3.62  0.652  0.112  

abstract-random 

 

Brainstorming 31  3.81  0.833  0.150  

Class Discussion 31  4.00  0.775  0.139  

Case Study Analysis 31  3.94  0.772  0.139  

 

 

 

 

 

Do thinking styles have an impact on students’ preferences for elements of contemporary 

teaching methods? 

According to the data from Table 5, thinking style has an impact only on two elements. There 

exists a strong positive correlation between thinking styles and the construction of a questionnaire 

with correlation coefficient = 0.213 and p=0.006. The independent variable has an impact on the 

dependent variable. Both variables move in the same direction. Case study analysis has a 

significant statistical correlation with thinking styles with correlation coefficient =0.171 and 

p=0.027. An increase in the independent variable has an impact on an increase in the dependent 

variable. Whereas between the other elements and the thinking style there exist insignificant 

statistical correlations. From this analysis is derived that thinking styles have an impact only on 

two of the elements of contemporary teaching methods. 
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Table 5: Pearson Correlations and One-Way ANOVA 

  Pearson Correlations   One-Way ANOVA 

 Thinking Style  F Sig 

Pearson's 

r   

p-value   

E-learning  -0.099 0.201 
1.482 .221 

Discussion Groups 0.048 0.539 
.847 .470 

Subject analysis  -0.044 0.575 
.172 .915 

Case study analysis 0.171* 0.027 
2.420 .068 

Survey analysis  0.023 0.769 
1.153 .330 

Focus groups  -0.027 0.73 
.108 .955 

Class discussion 0.069 0.371 
5.797 .001 

Public lecture  -0.072 0.355 
.660 .578 

Theory-practice 

Integration Lecture  

-0.024 0.76 
.541 .655 

Questionnaire building  0.213** 0.006 
3.055 .030 

Class-project 

development 

0.087    0.263 
1.204 .310 

In-class student 

engagement 

-0.091 0.239 
1.485 .221 

Multimedia 

implementation 

-0.084 0.276 
.440 .725 

Study Group -0.092 0.234 
2.072 .106 

           Research project 

development   

0.029 0.71 
.573 .634 

Tape-recording 

conversations  

0.021 0.787 
.238 .870 

Outlook of academic 

duties from different 

perspectives  

-0.078 0.317 

.520 .669 

Brainstorming  -0.06 0.437 
3.275 .023 

Applying theory in 

practice 

-0.081 0.298 
1.453 .230 

Using additional readings 0.066 0.397 
1.250 .294 

* p < .05, ** p < .01, *** p < .001 

ᵃ Levene's test is significant (p < .05), suggesting a violation of the equal variance assumption  

 

H1: Students rate the same all elements of contemporary teaching methods independent of 

thinking styles (α=0.05). 

To prove the hypothesis One-Way Anova is utilized at Table 5. Sig value is analyzed, if smaller 

than α=0.05 there exist differences and the opposite. The analysis demonstrates that students’ 

rating differs with respect to these elements: class discussions, questionnaire building and 

brainstorming. Thinking styles have an impact on the rating of the elements. Students belonging 
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to different thinking categories rate differently. Although for most elements the values do not 

change, hypothesis H1 is not accepted because there exist differences in values for three elements. 

 

 

Conclusions and Recommendations 

Most frequently utilized thinking style in students is concrete-sequential. The other styles are also 

utilized by students. Most valued elements by students are three: first, brainstorming, second, 

research project development and third, subject analysis. Thinking styles have an impact on only 

two elements of contemporary teaching methods. Significant statistical correlations occur 

between thinking styles and questionnaire building with correlation = 0.213 and p=0.006 and 

thinking styles and case study analysis with correlation coefficient =0.171 and p=0.027. The 

rating of elements of contemporary teaching methods by students change according to thinking 

styles. The study conclusions recommend that universities utilize different elements in teaching. 

They also need to apply similar teaching methods in order to discover the students’ thinking 

styles, so that they can offer the appropriate teaching methods that will benefit every student. 
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Abstract: Not intentionally I do start with the teachers. We look at the basis of the study and the 

reaction at the core of psychology, with the need to apply its norms to organize our consciousness. 

Inside the protective activity against aggression in psychic behavior, "we must give the possibility 

of existence and safe development". We are the ones who have to appreciate the matter, because 

in our hands and minds the nation's future passes. Have we found the right line of human behavior 

in harmony with our social life and are we able to persuade this delicate age to recognize and 

accept their mistakes and beyond, to tell them what are the ways which harmonize individual 

relationships with the social environment? Here we try to give some explanation of possible ways 

for teens and youngsters, announcing a discussion invitation for all those who think they should 

give advice and recall in any case that “the golden word - take care" does not mean distrust on a 

generation , it is not about ignoring their age, skills and intellect,  but is a "defensive step" towards 

"anti-virus screen" against the "amorous" fog. Because of their age, why should they stay away 

from the challenges and not try to succeed. Mistakes in practical study may results costly, but the 

mistakes in choosing the way of life "can result risky for human life and future." Our goal should 

be persistent to achievement 

 

Keywords: Psychological dilemma, safe development, youngster nature, teaching process 

 

Interduction. 

 

 

Between antiquity and tradition, the transition to postmodern change brought. 

The transition to new forms of progress, against the traditional ones , is not at all a consequence 

of the disappearance of the tradition of mass education, but the formation of new types, from the 

oldest and most inevitable, to the most favorable models of modern times; not only as a result of 

the new conditions of life and the environment, but also as a new trend of logical reasoning on 

the field of psycho-pedagogy. 

This realistic trend is marking the end of harmony among individuals in the antiquity as 

prominent groups with the victims, the consequences , their effects, and the beginning of the new 

era of changes in the world of ideas - understood as a later end to resumption. The difference is 

obvious because there are exchanges of values between them: 
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  firstly, preserved existence, 

 

  secondly, foretell with a solution the end of their mystification. 

Derived from philosophy, secondary divisions for pedagogy such as; metaphysics, epistemology, 

axiology, logic, in harmony with the sciences of nature, ontology and the seven aristotelian 

categories, constitute the basis of knowledge, defined as thought or reasoning. 

 

 Metaphysics has given knowledge and pedagogy the nature of being, the reality and the origin 

of the world structure. As we perceive the reality and accuracy of knowledge - it has divided the 

individual into realistic, idealistic and relativistic. 

 

 Epistemology, studies the nature and origin of knowledge, as well as attempts to answer 

questions: how do people learn, what is true, what is the value of knowledge. It is closely related 

to methodology, learning methods of knowledge. According to epistemological research, 

knowledge is gained in several ways: through perceptions, experimentation or praxis, logical 

reasoning, and scientific research. Epistemology dictates the paradigm that "perception is the sole 

source of knowledge". From this we reach a completely realistic ground:  

knowledge comes from the senses, it is elaborated on the individual's brain, it gives excuses and 

judgments through spoken and written language. 

 

 We have reached the core of pedagogy. The question: what is of value in knowledge- 

constitutes the third dimension of pedagogical philosophy. 

 

 Axology, gives the dimension of pedagogical knowledge, it studies their values and 

connections with human actions as they affect the way of behavior and way of life. The 

axiological concept relies on the acceptance of the existence of values, regardless of the existence 

of human being and determination, as relative readmission, of values according to the interests, 

perceptions or desires of each individual. In a Platonic, ethical and aesthetic dualism, axiology 

sets standards of conduct, criteria, the way of orientation and direction of our lives. 

Revision of the past, its effects on the present and the future of the human being, is the subject of 

pedagogic aesthetics. Closely related to the standards of modern living and electronic time, 

aesthetic axiology makes a special contribution to education and training programs in the fields 

of fine music, literature and arts. So: 

 

 Why did we handle these methodological elements in the essence of pedagogical philosophy, 

influenced by antiquity too? 

 What motivates and encourages our daily life, is this more than a pedagogical value? 

 

 Which remains the essence of the distinction between the two times? 

 

 

 Impacts on Albanian Education and Pedagogy. 

 

 

An analogy and apology of the time makes up specific scientific research for everything useful 

for life. In this context, the particular aspects of pedagogical history are major efforts; 

the  pure heritage of the Albanian language, 

 

 the opening of primary schools, 
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 Creating texts, programs, 

 

 the model of teacher and pedagogue of Albanian language and culture during the National 

Renaissance period, 

 

 During Albania's foreign invasions, 

 

 elements of partisan school discipline 

 

 finally a total passion - for the revolution of the school - in the field of education, art and culture 

throughout the totalitarian system period. 

Historically, in the Albanian pedagogical education system, legal and methodological influences 

have been influenced by the schools of invading states and then, after 1944, the introduction of a 

mass education system to combat illiteracy without saving the ideology of the school. To 

complement the unfolded dimensions of pedagogy and its component elements are of interest: 

 

 methodologies and methods applied by the Turkish school - to engage the new generation of 

language and pedagogy of the Ottoman Empire; 

 

 Studying the patriotic and regenerative tendencies and great tendencies of patriot teachers - in 

the creation of patriotism and the great desire for the mother tongue; 

 

 a comparative technical kind of time in the tendencies of the educational and pedagogical 

system of Italian education, in the introduction of pedagogical elements stylized with the images 

and civilizations of a war empire. 

 

 Creating a national education system, aiming at mass education, against the consequences of 

conquest and the presence of illiteracy. 

 

 Impacts of the Eastern education system from the former communist countries, especially the 

Russian, up to 1961, due to the education of the pedagogical corps and various fields abroad. 

Pedagogic experiences in the period of democratic change; in particular, new developments in 

the classification of public-private schools, the introduction of different systems of education in 

dictatorship - the Bologna system, the master and doctoral procedures, the levels internally and 

internationally, the recognition of the diploma, the labor market, the return of foreign intelligence 

in the interest of the needs of the country have influenced the perfection of the education system 

 

Culture and Morality, the essence of the pedagogical philosophy of 

teaching and educating the younger generation. 

 

We can not penetrate the infinite spaces of education of the younger generation, without regard 

to some psychosocial and philosophical limits, which are the expression of the thought dominated 

by the pedagogical body and the students. Einstein in his time would write: "It is the highest art 

of the teacher to awaken joy in expressing and creative knowledge." And if we talk about 

teachers, we can not appreciate this disconnected from the reality in which they undergo their 

training in practicing the profession. 

Politics and philosophy of morality are the path to the formalization of knowledge and intellect. 

The philosophical concept of pedagogical knowledge does not allow their deformation at all. In 

addition to special ones, the generational roles and their inherent combination play a negative 

role. "A poorly educated kid is a lost child." [John. F. Kennedy]. 
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The culture of communication with society is articulated to the political elite and the elite of 

speech and writing. If the political elite represents the grouping of power, the elite of speech and 

writing represents a broader spectrum, the basis of which is the intelligence that exercises the 

right of profession in all fields of creativity and pedagogy. 

Unfortunately, we must admit that the analysis of the political elite in the formal aspect of the 

information on the conditions for development and reformation of the education system today 

fits the social time and social category with all the negative phenomena that do not pass without 

attacking the pedagogical teaching group and the new generation of students. 

The fundamental proof of the exercise of pedagogical law in the face of civic freedom is the 

manifestation of distinct discourse between the institutional and social groups of the society, 

connected and dependent upon one another. It is precisely social groups that do not have the real 

power in front of state institutions. Built on the complexity of the interests from the inside and 

outside, the models we have created today within the educational system of education follow 

their gradual path, but with imperfect deficiencies. 

 

 

Psycho-pedagogic dilemmas in the teaching body. 
 

The social movement with a predetermined object of the economic model that today dictates and 

remodels democracy in the function of education, does not leave out the influence of the student 

generation, who are part of the process of social transformation. Within these social movements, 

the forms of education and academic formation that have a direct impact on lifestyle and the 

transformation of thinking, unlike the reflections of power and governance, are outlined and 

introduced. 

The education system is exposed to the decisions of the political power, present in the educational 

system through reform programs at the national level. Reform in the education system has 

consumed the imposed political time, has often risen the public reaction and protest, facing in the 

noisy limits with the unstoppable institutional stoicism. Often it is attempted to transform social 

action into action with political influence, diluting the pedagogical bodies with zeal, dedication, 

and awareness in the process of student education. 

Under fragmentation conditions, pedagogical bodies often remain "betrayed", unsupported, 

gradually losing in its qualitative spectrum its characteristic peculiar features in terms of the 

practice of academic education and education. 

The distinction of the phenomenon as a whole, increases the level of individual and collective 

disturbance, for "common concern issues", which are the result of the imposition. The most 

diligent servants, the cause of politicization, the passions and the instigators of the reaction 

process, have partially fallen within the limitations of silence and media confusion, shifted only 

on the media side, to maintain the workplace, continuing the rite of servility and of a mischievous 

pathology. 

This situation, which mostly operates in the psycho-pedagogic plan, is necessarily part of the 

analysis, linking it to the essence of the presentation of the pedagogical body in function of its 

main mission in schools. 

In the scientific analysis of the psycho-pedagogical character, there is no reason to overlook the 

concrete analysis of the action of institutional factors, which in consequence reports, give their 

impacts on education, increasing the dilemma in the pedagogical body, perhaps in an 

unmanageable dimension. The impact that the education system faces from the governing reform 

model is unconnected with the bad governance model chain. So far it is often thought that we 

have reached the limits of a strategy with risky strategies in the face of rising interest in the 

education of the younger generation. In this situation when the gang institutional operates, then 

why should not we be surprised? 

In the most obscure political time, the passion of power turns into unethical and amoral rather 

than servility from the testimony of hatred or rejection. In Albania, philosophy, social and 

political doctrine and projects with special messages and functional geographic etymologies have 
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infused endlessly. In the framework of the changes, articulation and mid-term and long-term 

plans are being articulated in transforming the education system, adding dilemmas to the 

pedagogical body. The dilemma is faced with the clarification of the law, the concepts of the rule 

of law, the principles of power, the dimensions of freedoms, altered with the laborious work 

towards the conceptualization of functional psycho-pedagogical methodology in the interest of 

education of the younger generation. 

Essential treatment focuses on the logic of increasing the ability to act and judge according to 

moral and public principles in the face of the rule of law. The tendency to think positively toward 

contributions that complement the integrity of the pedagogical body is faced with the dilemmas 

that the system itself causes. 

Part of the teacher's dilemma is this pattern of confession and appreciation, set in the 

encouragement of witnessing foolishness and frustration of thought to lawmakers, policy-makers, 

and decision-makers of power. In an undesirable dose, teachers here also look at the part of the 

guilt of Albanian society. 

In their dual aspect, within an empirical and practical reality, the tendencies to offer a standard 

of education and the formation of the generation into democracy are the most competitive 

speculations and the most delusional illusions. A political game to introduce the right to vote at 

the age of 16 deepens the absurdity of constitutional, moral, and pedagogical walls. 

 

 

Should we extend the concept of pedagogy? 

 

The process of forming convictions and attitudes to life constitutes the major object of Pedagogy. 

According to the philosophical method, before we abandon the attitudes, we must reassess the 

method that has accompanied us to them, to encourage the correction of the mindset of prejudice. 

The process of knowledge formation, achieving thoughtfulness, imagination, and understanding 

of everyday life have brought about polarizations that are useful, though not harmful and 

sometimes irreparable. 

Pedagogy is science, it has as its object itself, the field of teaching and the relationship between 

educating and educating subjects; studies and processes the processes of education, training and 

fuller qualification of children, students and students through the elaboration and application of 

the most useful methods. 

Pedagogy provides the necessary knowledge and encourages scientific research to find new 

methodologies and methodologies. Creation without difficulty is worthless and unable to resist 

in time. Created with difficulty and judged "right", it must be preserved and confronted against 

all others. The basis of education and training is the discipline of the widest program processing, 

the increase of the load in accordance with; 

 the level of theory, 

 

 processing technology, 

 

 Mass communication 

 

 as well as the introduction of scientific news. 

Method deformities and deviations from scientific debates testify; 

 

 lack of tolerance, 

 

 the luster of the intellect 

 

 extreme conceit. 
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The sincerity of conscious, altered or modified statements - as an element of a classical maturity 

process of intellect and intelligence - has been associated with dualistic criticisms of important 

public issues that have not been able to change the intellectual being of many teachers. To date, 

in the views of empirical, metaphysical and scientific experience, nothing has been perceived to 

be changed. Of course, this can not be the case in the future. 

 

The philosophical concept of pedagogy is unavoidable by 

philosophers, methodological criteria and scientific disciplines. 

 

"The gift of freedom is a gift of love". Love for knowledge, the first attempt to discover the nature 

of the world and of human being, belongs to philosophers and minds. Seeking nature, in trying 

to improve life and master the Earth, bright people are devoted to knowledge and culture. What 

is real, how can we know it, how to reason together on this concept - are some of the questions. 

Even though in empirical models, along the educational paths to the present day, word and 

writing, the methodology of learning and knowledge gaining, the ways of exchanging ideas, the 

methods of thought analysis, the gradual transition of concepts towards scientific truths and - the 

most essential - the method of understanding and judging knowledge to and from each individual, 

has been the major goals of peoples and nations. They belong to the all-round lining of 

civilizations and historical civilizations. 

The historical curriculum of the pedagogical system in Albania, of course, is not the case today. 

The existent has been misused and distorted by leaders of institutions destined for ministry in the 

interest of civic and professional consciousness with retaliatory motives to the past system, 

forgetting the legitimacy of right and truth. Faced with Culture and Morality, the pedagogical 

bodies have been educated not to submit to mediocrity and ignorance, respecting the free thought 

and the human spirit without which education would not be called such. 

 Some interpretations of the philosophy of pedagogy. 

 

They are similar and differentiated, particularly in defining the basic purpose of education, school 

and assessment of knowledge acquisition methods. 

Knowing and applying the standards of education - education in the education system, the ways 

of formulating convictions and judgments, as well as the practical paths of knowledge for the 

young generation, necessarily require knowledge and understanding of philosophy - love for 

knowledge. 

As a search for Life and Man, Philosophy, and within it, the Philosophy of Education continues 

to retain the right to research on consciousness, truths, falsehoods, relativity of the phenomenon 

or phenomenon, linking newly discovered elements in rational ways , modern and in their logical 

entirety. From centuries-old applied forms, it is remodeling the Human Being, in harmony with 

nature, ideas, and social impurity, even by feeling imagined in what disorders of Postmodern 

Time. 

The modern pedagogical model can not be taken away from the philosophical feats of the time. 

In ancient pedagogical knowledge, Socrates, the philosopher of Ancient Greece, is the most 

unattainable. Through its peripatetic pedagogy, to be fair and virtuous, and to the question-answer 

system, at three levels of completion and reasoning, it remains the model of Modern Pedagogy. 

"... Evil stems from the fact that man is wrong about the matter of good." [Socrates]. 

The inclination and the criminal tendency of the individual or group is billed to the 

misunderstanding of society as to how evil and evil arise. For any extreme case, the preventive 

mechanism unduly eliminates the precious element of emotion, passion, delusion and ... belief. 

Within them, pedagogy conceives the word and the work. The first provides for dominance of 

formative - educative and individual; while the second, in the face of the socio-economic 

standard, deserves that pleasure and scientific respect. 
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What do teachers need to know about the philosophy and method 

of pedagogy? 

 

The harmony of knowledge, language and culture has been the most attacked by everyone and 

without realizing the consequences; in the worst case, consciously and in old forms. Logic is 

more decisive in pedagogical philosophy. It has a specific object of reasoning. 

While Epistemology has defined reasoning as a way to gain knowledge, logic has defined the 

rules of reasoning. Through its three existential forms: formal, mathematical and dialectal logic, 

it channels the subjects into the didactic fret of quantitative passages in qualitative passages, 

between the general, the particular, and vice versa. Thus, empirical knowledge walks towards 

life's worthy truths. The following elaborations in the philosophy of pedagogy have not avoided 

the confusing conflicts between them and respect for the categories or criteria of the word. In 

these rubles, "the role of Plato is stimulating, and his idealism finds expression in the question: 

what is justice, wisdom?" He lists the hacking of human psyche; intellect, will, and desire, in 

conflict with one another to control human behavior. Likewise, Aristotle "invented the spiritual 

abandonment and in a practical, practical way, clarified the communicative relationship of the 

healthy body with the emotions controlled by consciousness." Among them lies virtue, still 

constitutes the pedagogical paradigm of any teacher, pedagogue or master of scientific research. 

 

In order not to abandon their syncretic essence, today's studies and applications are focused on 

the needs of human nature, such as the difference between the image unit, the way of life and the 

encounter with the psychic life, seeking answers not only to physiological needs but even in being 

in a relationship with the social environment, with the impetus, constraints, responsibilities of 

education and labor market environments. Certainly, there is a dictated relationship between the 

subjects and the kingdom of their inclinations to prepare the character and personality necessary 

for life. 

Need or constraint to avoid loneliness, unwanted imposition, lack of opportunity or isolation from 

the rest, similar and unequal, do not induce the subject [pupils, students, teachers, pedagogues] 

to plan and perform actions of an individual character. Living separately and in inactive forms 

creates mental disorders, they also imply the performance, primarily or necessarily, of harmful 

and unnecessary psychological actions. This situation that has to do with the philosophical 

understanding of the essence of  psycho-pedagogy increases the teachers' dilemma about the 

future in educating the younger generation. 

At the time of the set of festive days, or of the obligation of institutional presentation of reality, 

the figures appearing are astonishing and frightening. The People's Advocate reports shock. Data 

from humanitarian, non-governmental organizations in the field of education, social affairs, 

family, criminality, school dropouts, drug addiction, domestic violence and parents, increased 

contingent of beggars, robbers, increased number of children out of family care, blood feuds, 

outpatients, drug distributors, are as exhausted as anyone who would ask the question: What 

generation are we preparing and how will the future of society in Albania! 

 

 

First Phase: Closer to psycho-pedagogical methodology 

 

At the pedagogical object, the enjoyment of pedagogical products and the pain in the case of poor 

outcome, have the same nerve-brain center - the brain. This is interesting for teachers. The 

argument is useful to stay as close to the object of the subject of accepted and justified pedagogy: 
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 Dictation: as a moral crisis - the dependence and duty of service to the other, the elimination 

of alternatives, the closing of the paths, the imposition of constraints; 

 

 Defeat of right: denial, refusal, crisis of national identity, etc. 

 

 Remembering historical awareness: as an unforgettable part of nations and humanity as a drive 

for revenge and restoration of the right. 

Not only the philosophical divisions, but also the accepted dimensions of pedagogical logic, have 

given the value and the profitability in the field of traditional, classical and modern scientific 

knowledge and research. This background - for phenomena, events, phenomena, trends, 

tendencies and tendencies - has value for the research model. Its dimensions, implied as the 

essence of the rationale to penetrate into incomplete and undetected secrecy, define the criteria 

of the model. 

With the claim of the complex character of the science and subject of pedagogy or of the 

dilemmas presented by the teachers due to the high level of knowledge, the increasing demands 

of the socio - economic and scientific research market as well as the major regional and global 

concerns, created by unemployment, demography, ecology, inclusive actors in the subject of 

pedagogical study have responded to the educational process and have conducted research based 

on the criteria of the logical model of the time: 

 

 Historical criterion, as speaking and expressive consciousness "... what has happened, what we 

have caused and what to expect ..."; 

 

 Multilateral, especially historical, educational, economic, cultural heritage [civilization, 

civilization] with the encouragement: "... who am, what do I seek, where to  

 

 The idea-political criterion, in dictatorship, as the essence of introducing to others the overload 

of science and pedagogical subjects; 

 

 In the democratic model, as the basis of reflection on them and themselves; 

 

 In modern times and the predictions of a postmodern existence - as a logical and untypical 

mind in relationships within and outside the social environment; 

 

 Specific criteria, such as distinctness and favoritism at a certain historical time; 

 

 Global criterion as a national and regional standard, avoiding inferiority, indifference, 

formalism, selfishness, nationalism, anarchy ... etc. 

Conceived in its entirety, the process of scientific research follows the theoretical - practical 

methodologies based on criteria of imagination, fantasy, communication, exchange and 

recognition. A statement is true if its opposite can not be proven. The old thinking method 

[hypothesis] does not fit today's stage of development. 

Pedagogy is a stimulant of emotions, creating the desired contact with the educational 

environment, and the untiring willingness to know. This is one side of the scientific concept of 

Pedagogy for the Psychic of the Individual, the Group and the whole Society. 
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The second aspect: Increasing the role of the environment in the 

individual's psychic behavior. 

 

An inevitable interdependence! The relationship of the individual with the school and the society 

is not sustainable, it is driven by the socio-economic interest. School and society create value for 

it, encourage passion and anxiety about the future. Society dictates in the formulation of 

educational programs, according to the course of progress it orientates its necessities and needs 

for the future. How will the balance be between them? This will stimulate further research. 

The high level of knowledge and the rapid rate of information exchange and technology 

development , allow broad communication and ownership. These have erased or confused the 

divisional lines of science with philosophy, thus facilitating the mission of scholars. Although 

the areas of Word and Scripture are widened enough and abundant, the model of positive thinking 

continues to exist together with its own categories, to modify the personality of every scholar and 

philosophy, to itself with little change. In negative patterns, the lectures "I suppose, I have for 

printing, in my opinion ..." place the authority of the morality of knowledge on the limits of 

misery. 

Today's individual does not sacrifice the civilization of his time. Real identity has in itself a 

change. No one should feel ashamed or afraid of the level of knowledge, he should be concerned 

about the lack of will, to learn and understand throughout life. 

 

 

Conclusion 

 

Thought dominated by insoluble emotional conflicts and psychic behavior with a symptom of 

interest are being driven by the destruction of life. Psychoanalysts are twisted in their ability to 

make ends. Civilized behavior, anti-barbarianism and heresy have been tested. 

The existence of social issues and the concern of society for the creation of younger generations 

- a qualified child at risk - constitutes the major objective of the philosophy of morality and 

pedagogical knowledge, the very essence of the dilemma accompanying the pedagogical body 

today. They will remain an inescapable thrust of the cultural, socio-economic progress of modern 

civilizations and civilizations. It is this reason that teachers today may think that they are giving 

a reality in the gap of ideas 

There are many reasons to think so, as the unification of the morality of the doctrine of 

integration, under conditions prepared to cope with changes in the education system, is gradually 

destroying the national identity. He has been subjected to the experimentation of methods, forms, 

or tools to elaborate and stylize faith, opinion, lifestyles, the tried and tested ideas in the historical 

overcoming of civilized peoples, to recreate historic state heritage. 

Teachers are well aware that reading, writing, speaking, thinking, and mathematical calculations 

develop to people the skills necessary to gain knowledge, but modern time has shaped this 

classroom teacher-student, technology with communication capacities and processing 

opportunities in a short time. The dilemma: Are we able to withstand this situation that carries 

within the contradiction of the time? 

In reality, to accept these changes ideas are not lacking. They come naturally from the experiences 

and failures of the system of governments, which when they have begun to start everything from 

scratch and do a good thing, in fact often have done some bad things. With the same totalitarian 

logic of isolation, repression and lack of freedom of thought, the inclusive and exclusionary 

doctrines of moral philosophy are adapting and adapting to a new concept of culture, without 

affecting the inevitable empire of the cult of traditional and historical prejudices relations 

between nations and peoples. 
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Apparently, we must admit that, in the face of the pressure of change and the control and memory 

institution, the "ignorance of the past" has been proclaimed the right to recognize and master the 

"lacking knowledge". 
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Abstract: This study presents  the relationship among the quality, performance and usage of ICT 

in higher education. The conceptualization of quality relies on applicable knowledge and 

accomplishment of goals set in curricula of the subject/program- effective learning. The 

conceptualization of the performance is participation in active learning, to be able to finalize the 

tasks on time, getting high test scores, and students’ progress in general. Lastly, the usage of ICT 

is understood as teaching and learning by using technology tools and resources- efficient learning. 

The results indicate that participation in the active learning, getting high test scores, and students’ 

progress have positive effects on applicable knowledge and accomplishment of goals set in 

curricula of the subject/ program- effective learning. Moreover, teaching and learning by using 

technology tools and resources- efficient learning again have positive effects on applicable 

knowledge and accomplishment of goals set in curricula of the subject/ program- effective 

learning. 

 

Keywords:   ICT1, Quality2, Performance3 

 

 

1 Introduction 
 
Usage of ICT Information and Communication Technologies (ICT) has gained its importance 

due to enormous and continuous developments in every aspect of life. The classical way of 

lecturing and teaching techniques cannot keep with the advancements of the social life. Life 

outside the school is very fast and the classical methods cannot keep the students active enough 

in the classroom that is why students cannot increase their performance, they cannot participate 

in active learning, they are not able to finalize the tasks that are previously established and 

progress in general. Quality assurance is very critical for higher education institutions to be able 

to satisfy the expectations of the stakeholders in a best way. This study presupposes that, quality 

is very closely related with increasing the performance and usage of ICT. 

 

 

2 Performance 
 
Performance management and performance measurement are two very fundamental concepts 

under the concept of performance within management discipline which can be used 

interchangeably that, there is no consensus on how to define them and determine the differences 

in defining them. Since there is no consensus on the definition of performance, it is closely related 

with effectiveness, efficiency and productivity (Ammons ,1996) that determination of objectively 
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verifiable indicators and assessing whether they have been achieved is the simplest way of 

explaining the performance management or performance measurement. 

Performance is measured almost in every sector ranging from public sector to third sector (Metin, 

2017; Metin & Coskun, 2017) and several profit-seeking sectors. Performance measurement can 

be implemented in many different ways through using both financial and non-financial indicators. 

Usage of non-financial indicators in performance measurement became a trend in 90s (Kaplan & 

Norton, 1995). The balance score card is a performance measurement tool that is widely accepted 

and used in various sectors including educational institutions, that emphasizes the importance of 

using both financial and non-financial indicators in performance measurement attempts. 

The literature review on performance management and performance measurement in educational 

sector focuses on different areas varying from public education (Smith &Meier,1995a; Wrinkle 

&Steward & Polinard, 1999; &Guthrie, 2009) to higher education (Richardson,1995; Berg,1972; 

Ferris,1992; Brown,1999; Clifford &Guthrie, 1990) from quality in education (Smith & 

Meier,1995b; Guthrie& Neumann, 2007; Kurien, 1981) to evaluation (Callan & Doyle & Finney, 

2001) and diversity in education (Ely,2004). 

Performance is a very broad concept that it can be analyzed in an institutional level, divisional 

level or individual level. This study conceptualizes performance in the individual level through 

participation in active learning, to be able to finalize the tasks that are previously established, 

getting high test scores, and students’ progress in general. It is presupposed that increase in the 

performance within individual level will have a positive effect on the quality of the services of 

the higher educational institutions. 

 

 

3 Quality 
 
Quality is the dependent variable of this study that, the effects of performance and usage of ICT 

on quality in higher education institutions is the research question of this study. 

Quality assurance in higher education has become a new academic area in the area of educational 

development lately. Quality assurance practices are transferred or modified from profit seeking 

institutions and quality assurance has been seen in the importance of involvement of stakeholders 

and the value they bring in the higher education development. 

The standards used with respect to quality assurance within the European Universities have been 

guided with the introduction of the European Higher Education Area, known otherwise as 

Bologna Process. The main aim of the Bologna Process is to introduce and implement common 

principles and standards of higher education in the member countries. The umbrella institution 

for quality assurance in European Union is European Association for Quality Assurance in 

Higher Education (ENQA). Kosovo Accreditation Agency focuses the standards and guidelines 

for internal quality assurance, which basically guide higher education institutions to have internal 

policy and structures continually ensuring and checking quality assurance internally in Kosovo. 

 

 

4 The Usage of ICT in Teaching and Learning 

 
The application of information technology (IT) into the learning process: the blackboard and 

chalk remain the primary teaching technologies in many business schools even while the merits 

of information technology to improve communication, efficiency and decision making in 

organizations are recognized and inculcated by IS researchers. However, as business schools 

experience increased competitive pressures, information technology is one area that schools 

might use to differentiate or compete with or, more importantly, to use as a catalyst for 

transforming educational processes). 
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Information and communications technology (ICT) is an accepted element in all our lives and 

has a central role to play in education. Since the appearance of the first government policy on 

ICT in education in 1997, a substantial investment has been made in ICT facilities and training 

in Irish schools. In Ireland, as in other countries, the debate about ICT in education focuses on 

the potential impact of ICT on teaching and learning and on the measures that need to be adopted 

to ensure that the potential of ICT to enrich students’ learning experience is realized. 

Even though the role of ICT in enhancing learning outcomes is a contested one, most of the 

researches done in this area suggest that there are number of benefits that ICTs bring to the 

knowledge creation, management and dissemination frontier. Some of the perceived benefits 

include: improved access to information, creation of an enabling environment for a wider 

participation in higher education, improvement of communication among students and between 

students 2 and teachers, (Hill et al 2004) promotion of collaborative learning and supporting 

learner –centered approaches to teaching, increased flexibility and the development of 

competence-based curriculum. 

Factors which influence teachers' decisions to use ICT in the classroom: Access to resources, 

quality of software and hardware, ease of use, incentives to change, support and collegiality in 

their school, school and national polices, commitment to professional learning and background 

in formal computer training. This highlight the role of pedagogy and suggests that teachers' 

beliefs about teaching and learning with ICT are central to integration. It is suggested that 

successful implementation of ICT needs to address three interlocking frameworks for change: 

The teacher, the school, and policy makers.  

 

 

5 Methodology  

 
Linear regression has been utilized in order to determine the effect of the independent variables 

of the study (performance and usage of ICT) the dependent variable quality. Statistical Package 

for the Social Sciences (SPSS) has been used for the analysis. The hypotheses of the study are as 

follows: 

 

Hypothesis 1: Usage of ICT has a positive effect on quality in Higher Education Institutions in 

Kosovo 

 

Hypothesis 2: Performance has a positive effect on quality in Higher Education Institutions in 

Kosovo 

 

Below are tables derived from the SPSS.  

 

Table 1. Model Summary 

Model R R Square 

Adjusted 

R Square 

Std. Error 

of the 

Estimate 

Durbin-

Watson 

1 .618a .382 .360 .51270 1.734 

  
This indicates that the adjusted R square is 0.38 meaning that the indedepenedent varaibles 

explain the 38 percent of the total effect on quality. Durbin Watson figure will be mentioned 

below when analsysing the assumotions of regression. 
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Table 2. ANOVA 

Model 

Sum of 

Squares df 

Mean 

Square F Sig. 

1 Regression 9.114 2 4.557 17.337 .000 

Residual 14.720 56 .263     

Total 23.835 58       

 

This indicates that the signifance of the model in general is .000 which is acceptable at 

the 99 percent confidence level. 

 

Table 3. Coefficients 

Model Unstandardiz

ed 

Coefficients 

Stand

ardiz

ed 

Coeff

icient

s 

t Sig. Correlations Collinearity 

Statistics 

B Std. 

Error 

Beta Zero

-

order 

Parti

al 

Part Tole

ranc

e 

VIF 

1 (Con

stant) 

1.25

1 

.562   2.22

7 

.030           

ICT .469 .136 .403 3.45

7 
.001 .544 .419 .363 .811 1.23

3 

Perfo

rman

ce 

.283 .101 .326 2.79

2 
.007 .501 .350 .293 .811 1.23

3 

This indicates that both usage of ICT and Performance have accapateble significance 

levels at the 99 percent confidence level. 

So the regression function is  

Quality= 1.251 +0.469 ICT +0.283 Performance 

The assumptions of Regression model should be checked as well.The first assumption 

is normality assumption of the resudiuals. 

Fig. 1.  Normality 
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Fig. 2. Normality 

Given the figures above it can be concluded that the residuals are normally distributed. 

 

Multicollinearity 

 

Multicollinearity does not seem to be a oroblem because the VIF figures are 1,233 (less 

than 10) 
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Heteroscedasticity 

Fig. 3. Heteroscedasticity 

 

Checking the assumption with the graps above, shows that there is no problem regarding 

heteroscedasticity. 

 

Autocorrelation 

 

The last assumption to be focused on is autocorrelation assumption. If urbin Watson test is 

applied the results below are obtained. 

 

0           dl            du        2        4-du           4-dl     4          d 

   

dl= 1.35 (from Durbin Watson table) 

du= 1.48 (from Durbin Watson table) 

4-du =2.52 

4-dl= 2.65 

Here, our d value of 1.73 is between du (1.48) and  4-dl (2.65) so  we don’t reject the  Ho which 

means there is ni autocorrelation problem. 

 

Conclusion/ Discussion 

This study conceptualizes quality as applicable knowledge and accomplishment of goals set in 

curricula of the subject/ program- effective learning. The conceptualization of the performance 

on the other hand is participation in active learning, to be able to finalize the tasks that 

are previously established, getting high test scores, and students’ progress in general. Finally, the 

usage of ICT is understood as teaching and learning by using technology tools and resources- 

efficient learning. 

The results indicate that participation in the active learning to be able to finalize the tasks that 

are previously established, getting high test scores, and students’ progress have positive effects 
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on applicable knowledge and accomplishment of goals set in curricula of the subject program- 

effective learning. Moreover teaching and learning by using technology tools and resources- 

efficient learning again have positive effects on applicable knowledge and accomplishment of 

goals set in curricula of the subject/ program- effective learning. 

The regression equation formulates the linear relationship among the dependent and independent 

variables. The choices of the participants indicate that one unit increase in active learning, to be 

able to finalize the tasks that are previously established, getting high test scores, and students’ 

progress in general (1 unit increase refers to 1 level shift of the opinion of the participants with 

respect to their agreement on the subject matter) will increase the quality (applicable 

knowledge and accomplishment of goals set in curricula of the subject/ program- effective 

learning) by 0.283 units. By the same token 1 unit increase in as teaching and learning by using 

technology tools and resources- efficient learning will increase the quality (applicable 

knowledge and accomplishment of goals set in curricula of the subject/ program- effective 

learning) by 0.469 units. 

In general the study concludes that both performance and usage of ICT have positive effects on 

the quality of education provided in higher education institutions in Kosovo. 

 

Future Research Recommendations 

The probable future researchers might focus on different aspects of performance in education and 

try to understand the relation between performance and motivation in education. Moreover 

quality is a very comprehensive concept that researchers can analyze quality in education within 

different frameworks such as real life implementations of what learned from school and lecturers 

competency about the usage of ICT. 
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Investigation of Kosovar Albanian, Bosnian and Turk 

Adolescents’ Attitudes Toward Violence 

Elmedina Çesko  
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Abstract.This research investigates the attitudes towards violence of three ethnic groups in 

Kosovo and adolescents’ cultural aspects. The aim of the research is to investigate whether the 

attitude of violence of Kosovo Albanian, Bosnian and Turk adolescents show a significant 

difference according to ethnic group and gender.  

The sample of the research was recorded separately from each ethnic group. From the Albanian 

ethnic group, a total of 300 adolescents, from the Bosnian ethnic group a total of 200 adolescents, 

and from the Turkish ethnic group a total of 200 adolescents, in total 700 adolescents participated 

in the research. For data collection the “Attitudes towards Violence” scale was adapted in the 

three languages. The number of adolescents that took place during this application in total is 359.  

The findings of the research showed a significant difference between the attitudes towards 

violence and ethnic groups, where the Albanian ethnic group manifested more violent attitudes 

than the other two ethnic groups. In addition, it was found that Bosnian adolescents confirm more 

violent attitudes than Turkish adolescents. In many of the researches that have been done among 

ethnic groups, minority groups seem to be more aggressive than majority groups. However, this 

study showed that, despite being a majority group, Albanians approved a higher level of violence 

and the situation was discussed by the literature supporter. The findings are similar to the survey 

results, and significantly higher level of difference were found in attitudes towards violence by 

gender in male adolescents than female adolescents in all ethnic groups. These findings suggest 

that gender is an important risk factor of violence. Lastly, the interaction of common influence 

of the ethnic group and gender in attitudes toward violence has not been found significant. 

 

Keywords: Attitudes towards violence, Kosovo’s Albanian Bosnian Turks, ethnic group, 

adolescents, gender. 

 

 

Introduction 

 

Although violence is as old as human history, it was not perceived as a serious problem till this 

century. Violence increases day by day as an experienced phenomenon (Kapıcıoğlu, 2008). 

Violence is posed inmany ways, such in abused and neglectedchild,force using, in sexual abuse 

andin elder abuse. 

The World Health Organization (2002) defines violence as: “ The intentional use of physical 

force or power, threatened or actual, against oneself, another person, or against a group or 

community, that either results in or has a high likelihood of resulting in injury, death, 

psychological harm, maldevelopment or deprivation.”.Indeed, in the developed and developing 

countries of the 21st century, violence continues to exist as one of the social problems.The 

presentation of various forms of violence in visual and written media, the way violence is 

exercised and the exposure of certain violent behaviors in proportions that encourage them to 
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cause violence to maintain its existence in everyday life and to gain a permanent place (Çetin, 

2004). 

According to world statistics, adolescents are particularly disadvantaged groups to be adversely 

affected by the consequences of violence.Violence caused by adolescents is one of the most 

prevalent forms of violence in society. In this period, when adolescents are looking for a new 

identity, moving away from the family and the people they consider to be an authority they tries 

to stand on their feet.Adolescence and young adulthood are defined as periods of increased 

violent behavior(Dahlberg and Potter, 2001). 

The attitudes of adolescents towards problem behaviors determine the tendency to addressing to 

violence (Sussman, Skara, Weiner and Dent, 2004). In the tendency of using violence is included 

adolescent’s personal or psychological characteristics and anti-social attitudes toward aggression 

or violence.It is possible that these persons show aggressiveness, bullying and anti-social 

behavior (Cunningham, Henggeler, Limber, Melton and Nation, 2000). 

In most of the time attitudes have an important influence on behavior, especially on violent 

behavior (Funk et al., 1999). Surveys show that positive attitudes towards violence are an 

important risk factor of aggressive behavior (Markowitz, 2001). Funk et al. (1999) suggests that 

the youth who were the victims of violence have stronger attitudes toward violence. 

Current situation and living conditions in Kosovo also is affecting education and academic areas. 

Lack of financial support that universities have, research and application deficiencientconditions, 

lack of bibliography and libraries make it difficult for universities to do research and at the sameis 

limiting the number of researches (Center for Political Courage, 2013). 

According to Chandra (2006), while many studies have focused on ethnic identity and ethnic 

differences, the effects of ethnic rivalry in ethnic violence have not been taken into consideration. 

There are only a limited number of researches in this area (Chandra, 2006). 

Ethnic identities are defined by typical rules of group members in cultural content qualitiesand 

the characteristics of cultural content where isinvolved religion, language, norms and 

habits(Fearon and Laitin, 2000).Adolescence is the basic stage in which a person create a lifelong 

identity.Many aspects of identity is developing during this stage, where is also includedethnic or 

ethnic group identity (Greig, 2003).In multicultural societies, in development of person an 

important factors are cultural and group identity as well as is individual characteristics (Jain, 

2005). 

In previous researches on attitudes toward violence generally was examined gender and age 

variables. Most of the researches that measure attitudes towards violence and study ethnicity were 

done in United States of Amerika.On the other side,in Kosovo even in the last years researches 

are increasing but in general there are limited number of researches. Is not found any studies that 

has been done between ethnic groups which investigate attitudes towards violence based in ethnic 

group factor.Another great advantage of the research is that it will be implemented in Kosovo 

so,since no research has been done before,that directly measures adolescents' attitudes towards 

violencethis research has importance thatis going to be the first in this area.It is supposed that 

this research will make a significant contribution to Kosovo’s and world-wide’s literature in this 

study area. 
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Methodolgy 

This research is a relational research of high school students were is showing attitudes towards 

violence among Albanian, Bosnian and Turkish teenagers It was investigated whether the 

attitudes of adolescents studying in Albanian, Bosnian and Turkish languages were significantly 

different according to ethnic background and gender variables.Attitudes Towards Violence 

Attitude Sale was first adapted on high school students in three languages, Albanian, Bosnian 

and Turkish and after completing the study of language adaptation the scale is applied to 700 

high school adolescents.  

 

Sample 

 

Participant adolescent’s ethnic group, age and gender distribution of the survey are below in 

Table 1. 

 
Table 1. Sample distribution 

Ethnic group Gender 

 Female Male Total 

 n % n % n % 

Albanian 166 55.3 134 44.7 300 42.9 

Bosnian 82 41.0 118 59.0 200 28.6 

Turks 118 59.0 82 41.0 200 28.6 

Total  366 52.3 334 47.7 700 100.0 

 

 

Data collection and language adaptation’s forms 

 

In order to be able to investigate the attitudes of adolescents towards violence is used “Attitudes 

Towards Violence Scale”developed by Anderson, Benjamin,Wood, and Bonacci (2006). The 

scale consists 39 items and is scored in a five point Likert scale: 1 = Strongly Disagree, 2 = 

Disagree, 3 = Neither Agree or Disagree, 4 = Agree 5 = Strongly Agree. Having high score in 

total represents positive attitudes toward violence, and having low score in total represents 

negative attitudes toward violence. The scale aims to measure in one dimension attitudes towards 

violence. 

The research includes three ethnic group adolescences’ where each ethnic group had the scale 

available on their own language, which means the scale form weretranslated and adapted.in three 

languages, Albanian, Bosnian and Turkish.During the translation process of 39 scale items was 

decided to remove the 30th item because it lost its meaning during translation. As a result of the 

process of language adaptation, “Attitudes Towards Violence Scale” was composed from 38 

items and the adaptation study benefited from it. 

Statistical Analyzes of Albanian, Bosnian and Turkish Adolescents' in language Adaptation Scale 

of the  the survey are below in Table 2. 
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Table 2. Language adaptation analysis 

 N Range Min. Max. �̃� S 𝜶 

Albanian 159 50 33 83 53.44 10.34 .81 

Bosnian 100 61 29 90 53.73 12.65 .84 

Turks 100 89 26 110 52.90 13.15 .85 

 

Data Analysis and Results 

The research data were coded according to ethnic group and gender and it was recorded by SPSS 

program. In the analysis process firstly was did descriptive statistics and that it was followed by 

statistical analysis.In the data analysis, in order to simultaneously test the basic effect of two 

inter-group factors on a dependent variable and the common effect of two factors on the 

dependent variable (Büyüköztürk, 2002)for unrelated measures was used factorial ANOVA. 

 

Table 3. Frequency Distribution of Adolescents' Attitudes Towards Violence 

Total N Range Min. Max. �̃� S 𝜶 

A.T.V. 

Scale 

700 84 26 110 57.39 13.23 .84 

 

 

Table 4. Descriptive Statistics Results for Ethnic Groups and Gender of 

Adolescents' Attitudes Towards Violence 

 Albanian Bosnian Turks Total 

N �̃� S N �̃� S N �̃� S N �̃� S 

Fema

le 

16

6 

52.4

2 

10.4

8 

82 53.3

5 

10.8

1 

11

8 

50.0

6 

10.4

7 

36

6 

51.8

7 

10.6

2 

Male 13

4 

66.8

7 

12.4

4 

11

8 

61.5

8 

12.7

9 

82 60.4

3 

13.8

1 

33

4 

63.4

3 

13.1

9 

Total 30

0 

58.8

8 

13.4

6 

20

0 

58.2

1 

12.6

6 

20

0 

54.3

3 

12.9

8 

70

0 

57.3

9 

13.2

3 
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Table 5. Factorial ANOVA Results for Ethnic Groups and Gender of 

Adolescents' Attitudes Towards Violence 

Source Sum of 

Square 

df Mean Square F 

Ethnic Group 2274.53 2 1137.27 8.25* 

Gender 19981.91 1 19981.91 145.04* 

Ethnic Group 

X Gender 

1219.29 2 609.65 4.42 

Error 95613.76 694 137.77  

Total 2427595.00 700   

*p<0,001 

 

As a result of both the ethnic group and the gender analysis in attitudes toward violence was seen 

that the main effect of gender was significant (F1-694 = 145.04, p <0.001). These result are in 

disadvantage for male participants, where the score of attitudes toward violence were significant 

in 0,01 point. Also the main effect of ethnic group into attitudes toward violence was significant 

(F2-694=8.25; p<0,001). In other side, for defining the significance between ethnic group is used 

Scheffe Test analysis and the results showed that is significant for .05 level between each group.  

Discussion 

 

Hall (1996) expressed the continuity of the concept of "diversity" in racial and ethnic groups. The 

experienced disadvantages by people from racial and ethnic groups are caused by many negative 

factors.Modood et al. (1998) in their work refers that socioeconomic factors predominate within 

the disadvantages of different minority groups. In addition, the distresses experienced by different 

ethnic groups are related to the areas of sheltering, working and education(Sewell, 2009). 

This research, found that the attitudes toward violence of the three ethnic groups have different 

norms, which dimensionof averagedifferences betweenadolescents’ group can be explained. This 

difference between the attitude point scores of Albanian, Bosnian and Turkish adolescents is due 

to the different cultures they have, because the differences between attitudes towards violence is 

based on cultural differences (Kaza, 2006; Funk et al., 1999; Wolfgang and Ferracuti, 1982;. 

Kızmaz, 2006). 

According to the results of the research, it is found that the attitudes towards violence are 

significantly different among ethnic groups, and it may have been caused by emotions such as 

psychological dissatisfaction, sadness, insecurity, hostility and / or alienation feeling (Balkıs et 

al., 2005; Gençoğlu et al., 2014; QKSGJ, 2012; Ögel et al., 2005; Özgü et al., 2011). In addition, 

the attitudes towards violence of the Bosnians and Turks, minority groups were lower than the 

Albanian group which is incompatible with the literature (Funk et al., 1999; Phinney, 1989; 

Sampson et al., 2005). 

Looking at the historical background of Kosovo, it is seen that the country has undergone many 

reforms and rapid changes and transitions that it has overcome many troubles and problems.The 

multi-ethnic and multicultural model has strengthened day by day and all communities’ legal 

rights are protected.These changes are thought to be concuss the feeling of belonging of 

Albanians as major community. Whereas, the sense of belonging is one of the most important 
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factors for the healthy individual development. On the other hand, this need provides a universal, 

basic and psychological saturation because in other side person cannot perceive himself as an 

integral part of the society, and is having difficulties on creating and keeping interpersonal 

contacts (Murdock, 2008; BaumeisterandLeary, 1995). 
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Abstract. Adolescence is a fragile period in which the person passes from the childhood to the 

adulthood. During this period the adolescent passes through different challenges. Adolescent has 

to deal with physical, physiological, emotional, cognitive, social and other changes, and during 

his journey family as a social factor has the most important part, because with their support they 

help the adolescent to overcome all the difficulties on his way.  Because of the function and the 

importance that family has over the adolescent, in this research we have measured the correlation 

between family cohesion and the attitudes towards psychoactive drugs, because as we know 

adolescents are usually more likely to use psychoactive drugs. The research has been applied to 

116 subjects, whose age is between 17 and 18 years old.  As a measure instruments for the 

research are used Kobi test for family cohesion, and a questionnaire that measures the attitudes 

towards psychoactive drugs. The obtained results has shown that exists a negative correlation 

between family cohesion and positive attitudes towards psychoactive drugs, which means that 

the adolescents that have high family cohesion, don’t have positive attitudes towards 

psychoactive drugs. 

 

Keywords: family cohesion, attitudes, adolescent, psychoactive drugs. 

 

 

Introduction 

Adolescence is the age where the young man gives voice to his own thoughts and great 

importance to things that later in life will have no value for him. In this period, very common 

occurrence among young people is conformism, but not with parents and family, but with their 

peers. Because teenage relationship- parents for some time start to distance themselves slightly, 

adolescents on the other hand tend to see and recognize the world in a different prism, far from 

the eyes of the parents as they were taught. They begin to have their own thoughts, own feelings 

and beliefs  about different phenomena, different events and different people. No wonder if we 

see an adolescent that values his or her friend opinion more than he values the opinions of his 

parents or his professors. Therefore, as a result of this “disconnection” that occurs between a 

teenager and his parents, came the idea to measure family cohesion among adolescents, which as 

a concept inherits something more intimate, emotional relationship or support, between family 

members, and also the idea how family cohesion relates with adolescents attitudes towards 

psychoactive drugs. Also, considering the fact that “the child does not arise with negative 

attitudes but gains them”, we wanted to prove that in fact how does the emotional connection 

affects adolescents to have positive attitudes towards psychoactive drugs. Actually, it is believed 

that society plays the main role in adolescents thoughts, feelings and actions, but in this case, we 

think that we need to verify what role the family plays in shaping attitudes towards psychoactive 

drugs in adolescence. 
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Family cohesion 

 

Not all of the theorists defined family cohesion the same way, however Olson (1993, pg.105) 

provided perhaps the clearest definition of cohesion. He stated: “family cohesion is defined as 

the emotional bonding that family members have toward one another”. Moos and Moos (1989) 

conceptualized cohesion to include the degree of commitment help and support family members 

provide for one another. Cohesion is one of the fundamental dimensions of which the structure 

of the group varies. It is the degree of desire by which members of a group want to continue to 

be its members or otherwise said is the measure by which members of a group withdraw from 

each other. Groups where members are committed to the group and strongly attracted to it, 

possess high cohesion, while those with little mutual attraction are groups of low cohesion. So 

the cohesiveness of the group is the social-psychological equivalent of the feeling of commitment 

and liking for the group.  

Family cohesion implies the “emotional bond that exists among family members” (Olson, 2000, 

pg. 145). Family cohesion is defined as “ the amount of anger and conflict expressed among 

members of the family”. Kissane et al. Reported that family cohesion was an important element 

for imitation of the family. Previous studies have suggested that high levels of support and low 

levels of conflict can help family members better cope with personal and family problems. 

Family cohesion reflects the emotional attachment of family members, said otherwise: 

their emotional distance or closeness, the time they spend together, the ways the make 

a decision, their common fun and interests (Olson, Portner & Bell,  1983). The assessment 

of the above factors helps to determine the level of family cohesion. Families with a low level of 

cohesion are characterized by the concept of “emotional separation”, while high-cohesive 

families have a “strong bond” or “high consensus” family as their basic qualities. In families with 

low cohesion, family members feel a limited emotional connection between them, each of which 

deals with their own interests and cares little about other members. Different interests prevail, 

and family members can’t seek help and support in their family, especially if they face 

difficulties. The members of this family are described as being emotionally distracted from one 

another. Families that pass through the low level and reach the middle level of cohesion usually 

work well and are balanced, giving more importance to personal than family interests. However, 

in these families, family members find time for common interests, sometimes make decisions 

together, or support each other in difficulty (Olson, Portner & Bell, 1983). The members of this 

family are considered to be emotionally separated from one another. 

Families with middle cohesion are also considered as balanced families, characterized by faith in 

the role of family and dedication to family bond. Although family members have common 

interests, common friends, they also have personal interests at the same time. The members of 

this family are considered to be affiliated emotionally with one another. 

On the other hand, families with high cohesion have family members that are dependent on each 

other, and are unable to meet their personal interests, which are very limited. The members of 

this family are considered to be very emotionally connected with each other. Families with high 

cohesion are considered balanced and assist in the development of children (Olson, 1993). 

 

Psychoactive drugs 

 

Psychoactive drugs are substances that act on the nervous system to change the state of 

consciousness, to modify perceptions and to change the mood. Psychoactive drugs usually 

activate dopamine receptors in brain pathways, ranging from the limbic system to the prefrontal 

area.  Based on various assessments in the world it has resulted that thee are over  200 million 

psychoactive drug abusers. Research shows that the most common reasons why young people 

consume psychoactive drugs are: personal satisfaction, temporary adaption, to free themselves 

from tension, to remove boredom and fatigue, to escape from the harsh reality surrounding  them, 
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for curiosity, but also from social pressure, which implies the pressure of society to conform to 

others, and to feel alike other people that use these psychoactive drugs. Continued use of 

psychoactive drugs can lead to addiction and tolerance. By tolerance we mean the need to 

increase the dose of consumption to have the same effect, while addiction can be physical a 

psychological, and the withdrawal from them can lead to such symptoms, such as: insomnia, 

vibration, nausea, stiffness, blood pressure, increased heart beat, anxiety, and depression.  

Psychoactive drugs are generally classified into three major groups: depressants, stimulants and 

hallucinogens. Depressants reduce physical and psychological activity of the individual. 

Stimulants increase the activity of the nervous system, while hallucinogens modify perceptions 

as well as produce unusual visual images. Depressants include alcohol, sedative, narcotics. 

Stimulants include caffeine, amphetamine, ecstasy and nicotine. While hallucinogens include 

marijuana. In this research in measured adolescents attitudes towards psychoactive drugs, and 

how they relate with family cohesion.  

 

 

Methodology 

The main problem in this research is to explore : “Is there a negative correlation between 

adolescent’s family cohesion and  their attitudes towards psychoactive drugs ?” 

 The main purpose of this research is to prove that there is a negative correlation 

between adolescent’s family cohesion and their attitudes towards psychoactive drugs. 

 The research hypothesis is: Adolescents with high family cohesion have negative 

attitudes towards psychoactive drugs. 

 The population of this research has been selected in random. As a sample in which 

this research was applied are high school students of “Niko Nestor “ and “Ibraim Temo” in the 

city of Struga. The respondents involved in the research are mainly students of the third year. 

There are altogether 116 subjects, of whom 80 are women, and only 36 are males. The subjects 

of the sample were all from Struga, of whom 35 come from the city, and 81 subjects came from 

the village. 
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Results 

 

Descriptive statistics for the two main variables “Family cohesion” and “ Attitudes towards 

psychoactive drugs”, are given in table 1, in which are shown: the total number of the subjects, 

the highest score, the lowest score, mean and the standard deviation. 

 

Tabela 1. Descriptive statistics for the main variables 

  N  Lowest score Highest score M  SD  

Cohesion  116  119  270  243.6207  28.75886  

Attitudes 116  23  52  35.1724  6.29876  

 
Based on the descriptive analysis of the 116 subjects it is found that the mean of the “Family 

cohesion” variable i (M=243.62), with minimal value (min=119) and maximum value 

(max=270). According to this value, we notice that the average of subjects for this variable has 

resulted over the expected real average (M=135), respectively we conclude that there is a high 

level of presence of this variable in the relevant subjects, which means that the level of family 

cohesion is very high on adolescents, with a standard deviation (std=28.75). As for the second 

variables “ Attitudes towards psychoactive drugs”, based on the descriptive data of the 116 

subjects, it is found that the mean of the variable is (M=35.17), with a minimum value (min=23) 

and maximal (max=52). According to this value, we notice that the average of subjects for this 

variable has been below the expected real average (M=50), respectively we conclude that there 

is a low level of this variable in the relevant subjects, which means that the level of attitudes 

towards psychoactive drugs is negative, with a standard deviation (std=6.29).  

To find the correlation between two main variables such as “Family cohesion” and “Attitudes 

toward psychoactive drugs”, was used the Pearson correlation method. 

Table 2. The correlation coefficient for Family cohesion and Attitudes towards psychoactive 

drugs variables. 

  

    K  P  

K  Pearson Correlation  1  -.234*  

Sig. (2-tailed)    .011  

N  116  116  

P  Pearson Correlation  -.234*  1  

Sig. (2-tailed)  .011    

N  116  116  

*. Correlation is significant at the 0.05 level (2-tailed).  
 Based on the Pearson coefficient (r =-0.234), which measures the correlation between the two 

main variables, we conclude that these two variables possess a negative correlation. This implies 

that with the rise of the “Family cohesion” variable in adolescents, positive attitudes towards 

psychoactive drugs decrease.  The higher the family cohesion, the more negative the attitudes 

towards psychoactive drugs to adolescents. From the obtained results it can be noticed that the 

negative correlation obtained between the “Family cohesion” and “Attitudes toward psychoactive 

drugs” variables is significant at 0.05 level. Based on this we can say that the hypothesis set out 

in this research is verified. 
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Conclusion 

 
This research has two main variables: “ Family cohesion” and “Attitudes towards psychoactive 

drugs”, which are applied at high school students in city of Struga. From this research we found 

out that exists negative correlation between these two main variables included in the paper work. 

This implies that: with the increase of family cohesion in adolescents, attitudes towards 

psychoactive drugs decrease. The obtained result from the analysis of this research support the 

main hypothesis on the research, which means that there is a negative correlation between the 

two variables. The assumption of why this may have resulted, in our opinion, is that adolescents 

in this transition period of their lives, even thought it seems like they are not too affiliated to their 

parents, still family members have particular importance for adolescents. They are greatly 

affected by family bond and if these relationships are warm between adolescents and their family 

members, if adolescent is understood by the family, and enables the expression of the 

adolescent’s personality in the family, all these will influence in adolescents attitudes towards 

many different issues, as well as their attitude towards psychoactive drugs.  From this research 

we can conclude that no matter how much adolescent is conformist and connected to society, the 

family atmosphere of family cohesion always will influence the decisions and assessments that 

adolescent make of different social phenomena. An adolescent that has high family cohesion and 

personal space, may have negative attitudes towards psychoactive drugs. 
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